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   THE MOTH: PROJECT OVERVIEW
FINAL PRODUCT
Students perform a live 5- to 7-minute true story with-
out notes. 

AREA OF STUDY
American Literature

TIMEFRAME
11-13 hours over 2-3 weeks

AGE GROUP
Grade 11

KEY STANDARDS ASSESSED
CCSS.ELA-LITERACY.W.11-12.3 A-D >> 
CCSS.ELA-LITERACY.RL.11-12.5 >>
CCSS.ELA-LITERACY.L.11-12.1 >> 
CCSS.ELA-LITERACY.SL.11-12.4 >>

See APPENDIX 1 >> for the full list of standards.

RUBRICS
Project Rubric >>
BIE Presentation Rubric >>

PLANNING TOOLS AND TEMPLATES
Project Design Companion >>
Student-Facing Planning Sheet >>

WHY THE MOTH?
Students use the writing process to craft a compelling personal narrative 
while learning from expert storytellers. 

Students explore the art of storytelling, investigate author’s craft, and create 
and perform their own true story.

DRIVING QUESTION

PROJECT DESCRIPTION

CRITIQUE & REVISION
Opportunities for critique and revision are present throughout 
the process of exploring potential topics for writing, the 
crafting of their drafts, and the preparation for the final 
performance.

STUDENT VOICE AND CHOICE
This project culminates with a live performance of students’ 
personal narratives. Leading up to this event, students have 
the opportunity to share favorite passages to be used as 
mentor texts, choose the theme their writing will address, 
and choose the topic for personal narrative. Using the writing 
process gives students ownership over the crafting of their 
narrative and how they incorporate feedback into their work. 

REFLECTION
At several points during the project, students reflect on 
their work. They also have opportunities to give and receive 
feedback on their work and incorporate that feedback into 
their work.

KEY KNOWLEDGE, UNDERSTANDING, AND SUCCESS SKILLS
This project is focused on teaching students how to identify 
important qualities of the craft of personal narratives and 
the art of storytelling. Students explore mentor texts and 
then apply what they have learned to their own writing and 
performance. This project addresses Common Core State 
Standards for English Language Arts for reading, writing, 
speaking, and listening, and gives students the opportunity to 
apply English in an authentic, real-world context.

PUBLIC PRODUCT
This project culminates with a live storytelling event, where 
students perform their personal narratives for peers, family 
members, and other invited guests.

AUTHENTICITY
One purpose of this project is to provide students with 
an authentic experience of personal narrative writing and 
performance. This helps students make the connection 
between their stories, the stories of “regular” people, and the 
making of great literature. Through this project, students see 
that storytelling brings people together, builds community, and 
creates relationships. 

   WHAT MAKES THIS PROJECT GOLD-STANDARD PBL?
SUSTAINED INQUIRY
Students have opportunities throughout the project to ask 
questions about the art of crafting and performing compelling 
stories. They explore mentor texts to uncover the tools and 
techniques that authors and storytellers use. Then they apply 
what they learn to their own work, examine the outcomes, 
and revisit (or explore new) mentor texts equipped with new 
questions developed from their own practice. 

CHALLENGING PROBLEM OR QUESTION
The teacher and students may craft the driving question for this 
project together after the Entry Event, but you’ll need to base it 
on the question, “What is my story?” This open-ended question 
frames exploration through writing as students uncover the story 
they will perform. Each student’s answer will be unique and will 
provide them the opportunity for their voice to be heard.

What is my story?

http://www.corestandards.org/ELA-Literacy/W/11-12/#CCSS.ELA-Literacy.W.11-12.3
http://www.corestandards.org/ELA-Literacy/RL/11-12/5/
http://www.corestandards.org/ELA-Literacy/L/11-12/1/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
https://docs.google.com/spreadsheets/d/1y7JV9R88QB9ahG2VuLbyTy2M2Ux9yurHsYflu_utL5c/edit#gid=1107198644
https://www.bie.org/object/document/9_12_presentation_rubric_ccss_aligned
https://docs.google.com/document/d/1SlTUU7Nkafs7GpuwRXKXzb9xIkXepREPKiUqxOiLLRw/edit
https://docs.google.com/document/d/11d467gsawUQDNHPGeQdiToThw73GIRezu77ZbzHxdtU/edit
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EXPLORING THE MOTH EXPLORING THE MOTH

ORIGIN STORY: “THE MOTH RADIO HOUR”
It was his passion for storytelling that led poet and novelist George Dawes Green, a native of Georgia, to 
create the award-winning “The Moth Radio Hour,” a weekly series of live storytelling performances that 
has been described as “a modern storytelling movement.” His hope was to re-create the feeling of sultry 
summer evenings that he recalls growing up, when his neighbors would gather to share stories. Moths would 
gather, too, attracted by the light on their front porch. 

Green and his original group of storytellers called themselves “The Moths.” Today, you can listen to 
spellbinding stories on the Moth podcast, explore The Moth website, or watch recorded Moth performances 
on YouTube.

RATIONALE: HOW DOES THIS PROJECT RELATE TO AMERICAN LITERATURE?
Moth stories can be seen as part of the oral tradition dating back to Homer, but the personal nature of the 
tales—and their air of spontaneity—owe as much to stand-up comedy, blogging, talk-show anecdotes, and 
group therapy. They are not random reminiscences, however, but closely focused, finely tuned narratives that 
have the force of an epiphany, while opening out to disclose the panoramic vistas of one person’s life or the 
shockingly disparate worlds they have inhabited or traversed.

New York Times Review >>
By Michiko Kakutani, April 3, 2017

click to explore:click to explore:

RESOURCE #1
Slave Narratives in American 

Literature
>>

RESOURCE #2
Jonathan Edwards’ Personal 

Narrative
>>

RESOURCE #3
Autobiography and the Making of 

America, by Robert F. Sayre
>>

RESOURCE #1
The Moth: True Stories Told Live

>>

RESOURCE #2
THNKR | The Moth: The Story 

Behind the Storytellers
>>

RESOURCE #3
The Moth: 50 True Stories

>>

https://www.nytimes.com/2017/04/03/books/review-the-moth-presents-all-these-wonders.html
https://www.britannica.com/art/slave-narrative
https://www.britannica.com/art/slave-narrative
https://www.britannica.com/art/slave-narrative
https://www.britannica.com/art/slave-narrative
http://eada.lib.umd.edu/text-entries/personal-narrative/
http://eada.lib.umd.edu/text-entries/personal-narrative/
http://eada.lib.umd.edu/text-entries/personal-narrative/
http://eada.lib.umd.edu/text-entries/personal-narrative/
http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2338&context=iowareview
http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2338&context=iowareview
http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2338&context=iowareview
http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2338&context=iowareview
https://www.themoth.org
https://www.themoth.org/
https://www.themoth.org/
https://www.youtube.com/watch?v=SBEm2r0VXc4&feature=youtu.be
https://youtu.be/SBEm2r0VXc4
https://youtu.be/SBEm2r0VXc4
https://youtu.be/SBEm2r0VXc4
http://themothbook.org
http://themothbook.org
http://themothbook.org
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   THE PROJECT PATH AND KEY MILESTONES
The Project Path illustrates the 
learning process in a project-
based, competency-based 
setting. 

Project Milestones help clarify 
the path from Launch to Present, 
as learners move through an 
iterative process of building 
new knowledge and skills, and 
applying their new knowledge 
and skills to develop, critique, 
and refine their products in 
collaboration with peers.

The Project Path and the Project 
Milestones provide a concrete 
but flexible structure for project 
design and implementation.

The Project Milestones are color 
coded in this Project Path and 
throughout the document.
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1

Student tells their 
true story live, 
without notes. 4

LAUNCH

BUILD KNOWLEDGE

DEVELOP AND 
CRITIQUE

Student explores the 
project and develops a set 
of need to know questions 
(NTKs).

PRESENT

2 Student understands 
effective narrative and 
storytelling techniques.

Student crafts 
their narrative and 
performance.3
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   PROJECT MILESTONES AND STEPPING STONES

ENTRY EVENT PREVIEW THE PROJECT EXPLORE THE DRIVING QUESTION LEARN FROM THE EXPERTS

DETERMINE TOPIC AND PURPOSE

PERFORM, PUBLISH, OR POST

INVESTIGATE THROUGH WRITING

REFLECT ON LEARNING

PRACTICE AND PREPAREDRAFT THE NARRATIVE REVISE AND EDIT

Captivating experiences 
create buzz, provide context, 
access and assess prior 
knowledge, and tap student 
interests, curiosities, and 
values.

Student selects their topic and defines their purpose.

Student connects to an 
authentic audience through 
their performance or product.

Student is introduced to the 
expectations for the final 
product. 

Student accesses and assesses 
prior knowledge of personal 
narratives, and asks their own 
questions about the genre. Student 
uses their questions to frame inquiry 
into issues central to the project. 

Student reads, listens, and 
watches closely to uncover the 
art and science of exceptional 
storytelling.

Student writes to mine their 
experience, uncover insights, 
and develop storytelling skills.

Student and teacher reflect on 
the project together.

Student uses feedback to get 
ready for their performance or 
product.

Student uses the writing 
process to write their story.

Student uses feedback to develop 
their writing by adding compelling 
details and vivid language, and 
attending to conventions to 
produce a ready-to-read narrative.

MILESTONE #1: Student explores the project and develops a set of need to know  
questions (NTKs).

MILESTONE #2: Student understands effective narrative and 
storytelling techniques.

MILESTONE #2: Student understands effective narrative and sto-
rytelling techniques.

MILESTONE #4: Student tells their true story live, without 
notes.

MILESTONE #3: Student crafts their narrative and performance.
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How will you introduce 
storytelling to students?

Begin with the end in mind! It’s time to tee up a few significant decisions you’ll need to make 
about the final project. As you make decisions, reflect on what you believe will work best with 
your students and your community, as well as time constraints, budgets, and your own skills 
and comfort level.

PRESENT

LAUNCH

DEVELOP AND 
CRITIQUE

BUILD  
KNOWLEDGESYNTHESIZE

INQUIRY

1. Review the two decision points below.
2. After weighing your options, make your decision, and document them in your 
Project Design Planning Companion >>.

Student watches videos of 
The Moth.

WHAT TO DO:

Invite a storyteller to perform 
for the class.

Student attends a live Moth 
storytelling event.

   CUSTOMIZING THE PRODUCT OR PERFORMANCE

How will you choose 
a theme for the 
performance?

No theme. Teacher-generated theme/s. Student-generated theme/s.

Low Complexity Medium Complexity High ComplexityDECISION POINTS:

https://docs.google.com/document/d/1SlTUU7Nkafs7GpuwRXKXzb9xIkXepREPKiUqxOiLLRw/edit


1

Student tells his/her 
true story live, with 
no notes. 4

LAUNCH

BUILD KNOWLEDGE

DEVELOP AND 
CRITIQUE

Student explores the 
project and develops a set 
of need to know questions 
(NTKs).

PRESENT

2 Student understands 
effective narrative and 
storytelling techniques.

Student crafts his/
her narrative and 
performance.3
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   MILESTONE #1: LAUNCHING INQUIRY
Welcome to Launching Inquiry. 
This milestone is the entryway into 
The Moth. Students begin their 
exploration of the driving question, 
“What’s my story?” by watching 
storytelling performances. 

The entry event of every good 
project creates the opportunity 
to begin an inquiry cycle driven 
by students’ own need to know 
questions (NTKs). In The Moth, 
students’ questions may touch 
on author’s craft or storytelling 
techniques, or they may venture into 
territory you have not anticipated. 

The key is to honor all questions as 
students orient to the project.

Note: The recommended resources 
will be helpful as you design 
lessons for this milestone.

STEPPING STONES
ENTRY EVENT
Captivating experiences create buzz, provide context, 
access prior knowledge, and tap student interests, 
curiosities, and values.

EXPLORE THE DRIVING QUESTION
Student explores the question, “What’s my story?”

Student develops a list of need to know questions (NTKs) to 
guide their inquiry.

PREVIEW THE PRODUCT
Student is introduced to the expectations for the final 
product.

RECOMMENDED RESOURCES
TEXTS AND DATA

• The Science of Storytelling: Why Telling a Story Is the 

Most Powerful Way to Activate Our Brains >> 

 

AUDIO AND VISUALS
• The Power of Storytelling >>

• The Moth Presents Alfonso Lacayo: The Bad Haircut 
>>

• The Moth Presents Aleeza Kazmi: Self Portrait >>

• The Moth Presents Terry Wolfisch Cole (a story of 
growing up with a little sister) >>  
 

TOOLS AND FORMS
• Know/Want-to-Know Chart >>

• Inquiry Chart >>

13

https://lifehacker.com/5965703/the-science-of-storytelling-why-telling-a-story-is-the-most-powerful-way-to-activate-our-brains
https://lifehacker.com/5965703/the-science-of-storytelling-why-telling-a-story-is-the-most-powerful-way-to-activate-our-brains
https://vimeo.com/125383660
https://www.youtube.com/watch?v=lLNTSjlZ0z8
https://www.youtube.com/watch?v=lLNTSjlZ0z8
https://www.youtube.com/watch?v=gs2jN7e5gYw
https://www.youtube.com/watch?v=2YXetL4kD5A
https://www.youtube.com/watch?v=2YXetL4kD5A
https://docs.google.com/document/d/1AQbQZbU8bJP6U3WbABvpY_frzjoLQSh9-DAtCsNoHsU/edit
https://docs.google.com/document/d/1GSfYJQi3Qov4X02sY7B1qz0r12XqmkXLBBu6CJqrvl0/edit


14 15

Structure of a 
Launch...

As you design your lauch, consider this three-part structure to help guide your efforts: Entry Event, Project 
Preview, and Driving Question Exploration. The launch may be only one lesson, but these three key segments 
each involve careful decision-making, planning, and materials development. Let’s take a closer look.

MATCH, LIT.
Student participates 
in an engaging shared 
experience that generates 
excitement about The Moth 
project.

PROJECT, LINKED.
The connection between 
the provocation or entry 
event and the final project 
is totally clear; basic 
project expectations are 
communicated upfront.

INQUIRY, LAUNCHED.
Opportunities for students 
to generate their own need 
to know questions (NTKs) 
pique their innate curiosity 
as they begin to connect 
with the challenge: “What’s 
my story?”

ENTRY EVENT
Captivating experiences 
create buzz, provide context, 
access prior knowledge, 
and tap student interests, 
curiosities, and values.

PREVIEW THE 
PROJECT
Student is introduced to the 
expectations for the final 
product. 

EXPLORE THE 
CHALLENGE QUESTION
Student accesses and 
assesses prior knowledge, 
and asks their own questions. 
Student uses their questions 
to frame inquiry into issues 
central to the project.

1)

2)

3)

MIGHT LOOK LIKE...
• Watching or listening to one or more 

Moth stories

• Opportunities for students to share 
ideas, experiences, or reflections 
related to storytelling

• A guest storytelling performance

• Student annotates a document that 
outlines project expectations as you 
walk through it

• The teacher may preview major 
forthcoming decisions about the 
project (e.g., theme selection)

• Student creates a KWL/KWHLAQ 
chart >> to capture their questions 
and identify their NTKs

• Student engages in a Brainstorm 
Exploration >> in groups to identify a 
theme for the Moth performance

DESIRED OUTCOMES

EXAMPLES OF INITIAL STUDENT NEED TO KNOWS

THINGS TO KNOW ABOUT NTKS
Use this time to collect student 
questions, rather than answer 
their questions. These questions 
become the driving force of 
learning in the project as students 
seek to find answers throughout 
the project, with your support.

The list is a living document that 
you should refer back to on regular 
basis. Ask your students: What’s 
been answered? What did we think 
was important that we now know 
isn’t? What new questions do we 
need to add?

Ensure that your list includes both 
clarifying and higher-order-thinking 
questions. If students are having 
difficulty generating deep-thinking 
questions, don’t be afraid to prompt 
and model. 

• Where do people gather to share stories in our community?
• What is the role of storytelling in our community?
• What makes a storyteller engaging?
• How do you keep an audience’s attention and engagement?
• What skills does it take to tell a story live from memory in front of an 

audience?

QUESTIONS ABOUT WATERSHEDSN
T
K

QUESTIONS ABOUT DATA COLLECTION AND ANALYSIS

• Where do writers get their ideas?
• What is the line between a true story and mostly true story?
• What techniques do authors use to craft their stories?
• What makes a story a good story?

The need to know (NTK) process helps students activate their prior knowledge about the key 
learning in the project and identify questions for exploration.  

You can capture student need to knows in a variety of ways. Students can create a simple 
T-chart, use a graphic organizer, or create a consensus list as an anchor chart.

http://www.redesignu.org/design-lab/learning-activities/kwlkwhlaq
http://www.redesignu.org/design-lab/learning-activities/kwlkwhlaq
http://www.redesignu.org/design-lab/learning-activities/brainstorm-exploration
http://www.redesignu.org/design-lab/learning-activities/brainstorm-exploration
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 SAMPLE LAUNCH: STUDENT VIEW

THE ENTRY EVENT
Everyone has a story. What’s yours? Do you have a favorite memory, funny 
anecdote, or solemn reminiscence you’d like to share?

As you watch this video of high school student Alfonso Lacayo tell his story, 
The Bad Haircut >>, jot down your notes about what you see in the video. 
After you’ve done that, jot down what you think about what you’ve seen. 
Finally, jot down questions that you wonder about. Then you’ll share your 
See, Think, Wonder with a partner and have the opportunity to discuss it with 
the whole class.

LESSON LAUNCH
LESSON LAUNCH
Prime students before they watch 
by posing well-crafted guiding 
questions that connect to your 
purpose (Entry Event, Explore the 
Challenge question, Preview the 
Project). For example:

• Do you have a favorite memory, 
funny anecdote, or solemn 
reminiscence you’d like to 
share? 

• Did you find Terry’s story 
engaging? What makes a story 
a good story? What makes a 
storyteller engaging? 

• What kinds of stories do you 
find most captivating? Why? 
What caught your attention 
about the performance? 

• What skills does it take to tell a 
story live from memory in front 
of an audience? 

• How do you think Aleeza 
prepared to perform her story? 

• What preparation will you need 
to perform your story?

INVESTIGATE
EXPLORE THE DRIVING QUESTION
Think about what makes a good story and a good storyteller. Jot down 
2-3 qualities that you think make a good story or a good storyteller. 
In this next video, Terry Wolfisch Cole >> shares a story of her desire 
to be treated differently as the older sister. As you watch, think about 
what makes this a good story, and jot down any other qualities you 
think of as you watch.

PREVIEW THE PROJECT
Aleeza Kazmi >> tells her story of tackling difficult questions raised by 
a first-grade self-portrait project. Think about what it takes for her to 
stand in front of an audience and tell her story live and from memory. 
Think about what it would take for you to do the same.

What do you already know how to do? What do you need to learn to 
do? Take a moment to jot down your answers to those questions. As 
you watch the video, jot down any others that come to mind.

INVESTIGATE (CONT’D)

SYNTHESIZE AND REFLECT

INVESTIGATE
How will you ensure students 
understand the project requirements, 
including the standards they are 
to meet? Consider sharing formal 
documents that clarify project 
expectations. Be sure to preview the 
rubric upfront.

The need to know process is essential 
to the project. It helps students 
activate their prior knowledge and 
identify their own questions for 
exploration.

You can use a variety of tools (e.g., 
anchor chart, table), but the goals are 
to:

• Collect student questions (not 
answer them) that will become 
the driving force of the project as 
students seek to find answers

• Establish a living document that 
you will refer back to regularly: 
What has been answered? 
What is proving less or more 
important? What new questions 
are emerging?

• Ensure that your list includes 
both clarifying and higher-order-
thinking questions. Prompt and 
model as needed.

Check out this BIE resource on need 
to knows >> for more information.

PREVIEW PROJECT EXPECTATIONS
The driving question for our learning cycle ahead is, “What’s my story?” We 
will create and perform a personal story, live and with notes, that is based 
upon a story theme of our choosing. To showcase our stories, we’re going 
to organize a Moth-inspired event and invite our friends and family to join 
us. Let’s review the project details together.

INITIATE THE NEED TO KNOW PROCESS
Drawing from the discussions you’ve just had, let’s organize our shared 
knowledge: What do you already know about great storytelling? What do 
we need to know or learn in order to be able to create our own stories and 
perform them live, without notes, in front of an audience? 

CLOSING THE LESSON ARC
Take a few minutes to explore the Student Planning Sheet >>. 

Based on your learning today, what do you think are some of the qualities 
of an engaging personal narrative? What new learning, practice, or 
supports do you think you’ll need in order to get ready for your own live 
performance?

MILESTONE #1: LAUNCHING INQUIRY

https://www.youtube.com/watch?v=lLNTSjlZ0z8
https://www.youtube.com/watch?v=2YXetL4kD5A
https://www.youtube.com/watch?v=gs2jN7e5gYw
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/NKTs_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/NKTs_final.pdf
https://docs.google.com/document/d/11d467gsawUQDNHPGeQdiToThw73GIRezu77ZbzHxdtU/edit
https://www.youtube.com/watch?v=lLNTSjlZ0z8
https://www.youtube.com/watch?v=2YXetL4kD5A
https://docs.google.com/document/d/11d467gsawUQDNHPGeQdiToThw73GIRezu77ZbzHxdtU/edit
https://docs.google.com/document/d/1AQbQZbU8bJP6U3WbABvpY_frzjoLQSh9-DAtCsNoHsU/edit


Student tells his/her 
true story live, with 
no notes. 4

LAUNCH

BUILD KNOWLEDGE

Student explores the 
project and develops a set 
of need to know questions 
(NTKs).

PRESENT

2 Student understands 
effective narrative and 
storytelling techniques.

Student crafts his/
her narrative and 
performance.318

   MILESTONE #2: BUILD KNOWLEDGE

STEPPING STONES
LEARN FROM THE EXPERTS
Student reads, listens, and watches closely to uncover the 
art and science of exceptional storytelling.

INVESTIGATE THROUGH WRITING
Student writes to mine their experience, uncover insights, 
and develop storytelling skills.

DETERMINE TOPIC & PURPOSE
Student selects their topic and defines their purpose.

RECOMMENDED RESOURCES
TEXTS AND DATA

• Contemporary humorists: (Bill Bryson, David Sedaris, 
Sarah Vowel, Sloane Crosley, Luvvie Ajayi)

• Young-adult authors: (Gary Soto, Walter Dean Meyers, 
Sherman Alexie)

• Literary nonfiction: (I Know Why The Caged Bird Sings, 
by Maya Angelou; Angela’s Ashes, by Frank McCourt; 
The Color of Water, by James McBride; An American 
Childhood, by Annie Dillard; The Autobiography of 
Malcolm X, by Malcolm X)

AUDIO AND VISUALS
• National Association of Black Storytellers >>

• NPR’s Latino USA >>

TOOLS AND FORMS
• Conferencing Protocol >>

• Student Feedback Form >>

Welcome to Build Knowledge 
Learners will study the work of 
experts by analyzing exemplar 
narratives and performances, 
and begin to explore possibilities 
for their own personal stories. 
To support learners, you will 
select learning assets (texts, 
videos, podcasts, websites, and 
more) that showcase multiple 
perspectives and approaches, 
and facilitate deep investigation 
into what makes a great 
personal narrative and a powerful 
storytelling performance.  

Students will also use writing as 
a means to explore the question, 
“What tools and techniques will 
I use to craft a great story and 
engage my audience?” by trying 
their hand at the techniques they 
uncover in the mentor texts.

Note: The recommended 
resources will be helpful as you 
design lessons for this milestone.

19

https://www.youtube.com/channel/UC3ecU8k3rKVjBb7wx--u96Q
https://www.npr.org/programs/latino-usa/archive
https://docs.google.com/document/d/1y2L8LsgP85DmgOTogHtJXDp0apLH6hvWBe_gnFzo5Tc/edit
https://docs.google.com/document/d/1n-FTDoKSg89dVYRPtM0MB1ZawGcDSR68a15o8Qgs9AM/edit
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1. LEARN FROM THE EXPERTS
The activities you choose for 
this stepping stone should help 
students uncover potential 
topics, themes, and purposes 
for their own writing, and 
allow them to experiment with 
techniques they encounter in 
the mentor texts.

Though writing a personal 
narrative seems like it should 
be easy, this isn’t always the 
case. Some students will say, 
“I don’t have anything to write 
about.” Others will believe the 
their story isn’t worth telling. 
Explore through writing to help 
break through those barriers.

   STEPPING STONES TO BUILD KNOWLEDGE

2. INVESTIGATE THROUGH 
WRITING
While explorations can be 
done classwide, this is also 
an excellent opportunity for 
personalization.

Encourage students to use 
the mentor texts to identify 
elements of writer’s craft 
that they’d like to try. Guide 
students to models of specific 
techniques that will help them 
improve their writing. Some 
students might be working on 
basic plotting and character 
development, while others 
work on more advanced 
elements of narrative, such as 
creating suspense or adding 
vivid sensory imagery.

Plan to help students 
understand that exploring 
means failing, too. There may 
be false starts and abandoned 
ideas in this phase. That is to 
be expected, as any writer will 
tell you!

3. DETERMINE TOPIC AND 
PURPOSE
“And so?” is an important 
prompt for helping students 
deepen their understanding. 

When a student says, “My 
purpose for writing is to...” ask, 
“And so?” 

When a student says, “My 
purpose for writing is to ... and 
so ...” ask again, “And so?” 

Ultimately, you want students 
to understand the connection 
between topic, purpose, 
audience, and the choices they 
will make as writers. 

Also check out this BIE 
resource on Revisiting Need 
to Knows >> with tips on how 
to incorporate the questions 
students created in the launch. 

1. LEARN FROM THE EXPERTS 2. INVESTIAGE THROUGH WRITING 3. DETERMINE TOPIC AND PURPOSE
Standards CCSS.ELA-LITERACY.RL.11-12.3 >> CCSS.ELA-LITERACY.W.11-12.3.B-D >> CCSS.ELA-LITERACY.RL.11-12.4 >>

Students will be 
able to...

Analyze the way authors use specific techniques to craft 
their narratives.

Use a variety of narrative techniques to develop real 
experiences or events.

Choose a topic and purpose for their writing that will 
be appropriate to the task and audience.

Ideas for 
Activities

• Craft Coding >>
• Audience Analysis >>
• Favorite Passages >>

• Showing Not Telling >>
• Sentence Imitation >>
• Paragraph Imitation >>

• ABC Brainstorm >> 
• Visual Timeline >>
• Brainstorm Exploration >> 

Reflection 
and Synthesis 
Prompts

• Thinking as a storyteller, what was the most valuable 
lesson you took away from the mentor text? How will 
you apply it to your own work?

• How has your understanding of what it means to be a 
storyteller changed as you explored the mentor texts?

• How did what you learned today help you become 
more prepared to write your story?

• What challenges do you anticipate as you move 
from exploring to choosing a single topic to write 
about? What strategies will you use to overcome 
those challenges?

• Describe an idea you had for your topic and purpose 
but decided not to use. What makes your chosen 
topic and purpose better than the one you rejected?

• What elements of author’s craft will be especially 
helpful to address your topic and meet your pur-
pose? Why?

Formative 
Assessment 
Ideas

• Code a text for elements of author’s craft, and add 
questions, connections, and analysis in margin notes. 

• Choose a particularly effective passage from a text 
and explain, orally or in writing, what elements made 
it work.

• Check out these Exit Ticket >> ideas from BIE. 

• Respond to these questions: Do you think this piece 
of writing will be a part of your personal narrative? 
Why or why not?

• Annotate a selection of your text, using Craft Coding 
>> to highlight the key elements related to the day’s 
writing prompt or mentor text.

• Conference >> with students individually or as a 
group as they define their topic and purpose. 

Suggestions for 
Feedback and 
Support

• Reading for author’s craft may be a new experience for 
students. Support novices by choosing activities that 
hone in on specific elements of craft. Audience Analysis 
>> can help students understand the choices authors 
make based on their intended audience. To develop 
understanding of how authors create strong sensory 
impressions, use Guided Imagery >>.

• For students more experienced at reading for craft, try 
Favorite Passages >> and Reader Response >>.

• Action-Feelings-Setting Strategy >>
• If students are struggling to know where to begin 

when using a mentor text, try Copying >>. (Be sure 
students understand the importance of not passing 
off a copied work as their own!)

• Students who are unable to identify a topic and 
purpose for their writing could benefit from addi-
tional mentor texts, writing explorations, or even a 
writing prompt >>.

http://s3-us-west-2.amazonaws.com/bie-ootg/documents/Revisiting_NTKs_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/Revisiting_NTKs_final.pdf
http://www.corestandards.org/ELA-Literacy/RL/11-12/3/
http://www.corestandards.org/ELA-Literacy/W/11-12/#CCSS.ELA-Literacy.W.11-12.3
http://www.corestandards.org/ELA-Literacy/RL/11-12/4/
http://www.redesignu.org/design-lab/learning-activities/craft-coding
http://www.redesignu.org/design-lab/learning-activities/audience-analysis
http://www.redesignu.org/design-lab/learning-activities/favorite-passages-0
http://www.redesignu.org/design-lab/learning-activities/showing-not-telling
http://www.redesignu.org/design-lab/learning-activities/sentence-imitation
http://styleacademy.byu.edu/exercises/imitation/
http://www.redesignu.org/design-lab/learning-activities/abc-brainstorming
http://www.redesignu.org/design-lab/learning-activities/visual-timeline
http://www.redesignu.org/design-lab/learning-activities/brainstorm-exploration
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/ExitTickets_final.pdf
http://www.redesignu.org/design-lab/learning-activities/craft-coding
http://www.redesignu.org/design-lab/learning-activities/craft-coding
https://drive.google.com/drive/folders/0B2GwxiRJGQy6UkZSM0hNMmVYeTQ
http://www.redesignu.org/design-lab/learning-activities/audience-analysis
http://www.redesignu.org/design-lab/learning-activities/audience-analysis
http://www.redesignu.org/design-lab/learning-activities/guided-imagery
http://www.redesignu.org/design-lab/learning-activities/favorite-passages-0
http://www.redesignu.org/design-lab/learning-activities/reader-response
http://www.redesignu.org/design-lab/learning-activities/action-feelings-setting-strategy
https://thewritepractice.com/why-you-should-copy-other-writers/
https://learning.blogs.nytimes.com/2014/11/13/500-prompts-for-narrative-and-personal-writing/


Student tells his/her 
true story live, with 
no notes. 4

DEVELOP AND 
CRITIQUE

2 Student understands 
effective narrative and 
storytelling techniques.

Student crafts 
their narrative and 
performance.3
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   MILESTONE #3: CRAFT THE NARRATIVE

STEPPING STONES

REVISE AND EDIT
Student uses feedback to develop their writing by adding 
compelling details and vivid language, and attending to 
conventions to produce a ready-to-read narrative.

PRACTICE AND PREPARE
Student uses feedback to get ready for their performance or 
product.

RECOMMENDED RESOURCES
TEXTS AND DATA

• How to Give Writing Feedback That’s 
Constructive, Not Crushing >>

• 5 Writing Feedback Tips Your Learners Can 
Practice Together >>

• The Moth Storytelling Tips >>

AUDIO AND VISUALS
• Austin’s Butterfly >>
• Peer Writing Review Process >>

TOOLS AND FORMS
• Peer Conference Organizer >>

This milestone allows students to 
use what they’ve learned about 
author’s craft to draft their own 
stories and prepare to perform 
them live without notes. 

While writing is a fluid process, 
think about developing critical 
checkpoints that help you keep the 
process tight, ensuring students 
move forward with their drafts, 
peer feedback, and performance 
preparation. Conferencing—
throughout all parts of this 
milestone—is also essential to 
ensuring successful performances.

Note: The recommended resources 
will be helpful as you design 
lessons for this milestone.

DRAFT THE NARRATIVE

Student uses the writing process to write their story.

https://www.grammarly.com/blog/how-to-give-constructive-feedback-on-writing/
https://www.grammarly.com/blog/how-to-give-constructive-feedback-on-writing/
https://globaldigitalcitizen.org/5-writing-feedback-tips
https://globaldigitalcitizen.org/5-writing-feedback-tips
https://themoth.org/share-your-story/storytelling-tips-tricks
https://www.youtube.com/watch?time_continue=1&v=hqh1MRWZjms
https://www.youtube.com/watch?time_continue=1&v=24apK7i32xg
https://docs.google.com/document/d/1pe1OqFraJQyzAMYPQpeNXN1mm_a-qJAbV0MoCZi8upc/edit
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   STEPPING STONES TO CRAFT THE NARRATIVE

2. REVISE AND EDIT
This facet of the project 
incorporates three aspects: 
giving and receiving feedback, 
incorporating feedback 
through revision, and editing for 
conventions.

You’ll need to consider 
students’ prior experience with 
the writing process as you plan 
for cycles of feedback and 
revision. You’ll want to ensure 
that students understand the 
difference between revision 
and editing, and know how 
to incorporate feedback to 
develop their writing.

As students revise, provide 
guidance and opportunities 
for them to re-examine mentor 
texts or explore new ones 
as they work to hone their 
narratives.

GETTING ORGANIZED
You can help students prepare 
to give one another effective 
feedback by taking time to:

Identify a specific method 
students will use for providing 
feedback to one another, such 
as a tuning protocol. 

Identify a specific means by 
which students will record 
the feedback they give and 
receive. 

Generate a list of the 
elements of quality feedback. 

These two BIE resources, 
Using Rubrics >> and Critique 
Protocols >> have ideas for 
how students can use rubrics 
and protocols to reflect and 
refine their work. 

1. DRAFT THE NARRATIVE 2. REVISE AND EDIT 3. PRACTICE AND PREPARE
Standards CCSS.ELA-LITERACY.W.11-12.3 A-D >> CCSS.ELA-LITERACY.W.11-12.5 >> CCSS.ELA-LITERACY.SL.11-12.4 >>

Students will be 
able to...

Use a variety of narrative techniques to develop real experi-
ences or events.

I will be able to develop and strengthen my personal narrative by 
revising, rewriting, and editing to incorporate feedback.

Present their personal narratives expressively and without 
notes.

Ideas for 
Activities

• Showing Not Telling >> helps to develop students’ writing 
by analyzing how sensory details impact a text’s effect.

• Narrative Text Structure >> helps students to identify the 
key elements of a story.

• Fishbowl >> is an effective way to model student writing 
conferences or to give students feedback on their giving 
and receiving of feedback.

• Students use Craft Coding >>, Favorite Passages >>, or 
Reader Response >> to identify effective or engaging ele-
ments in a their own or one another’s texts.

• Use technology that allows for document sharing and com-
menting, such as Google Docs, for virtual conferences.

• Writing Process Analysis >> allows students to see how 
professional writers’ drafts change over time.

• Give a mini-lesson on the best ways to practice and prepare 
for the storytelling performance, including timing oneself; 
telling the story in front of a real audience or in front of the 
mirror; and recording oneself to focus on pace, tone, intona-
tion, posture, hand gestures, and eye contract. 

• Give students articles on how real presenters suggest 
preparing and have students work in teams to draw out and 
present to the group the most relevant strategies. 

Reflection 
and Synthesis 
Prompts

• What challenges did you face as you drafted your narra-
tive? How did you overcome them?

• What questions do you have about your draft? What 
challenges are you trying to solve?

• What new techniques or tools did you use as you drafted 
your story? Why did you choose them? 

• What was the best piece of feedback you received? 
How did that feedback impact your narrative? 

• How has your understanding of what it means to be a 
storyteller changed as you have written your personal 
narrative?

• What was the best piece of feedback you received? 
How did that feedback impact your narrative? 

• How has your understanding of what it means to be a 
storyteller changed as you have prepared to deliver your 
personal narrative?

Formative 
Assessment 
Ideas

• Ask students to code their own text for elements of author’s craft. 
• As you confer with students, ask probing questions about their 

draft to gauge its completeness and progress toward standards. 
• Ask students to explain (orally or in writing) why they believe 

their draft is ready for feedback. Part of the self-assess-
ment can be generating a list of 2-5 questions they have 
about their draft that feedback will help them answer.

• Ask students to code their own text for elements of author’s 
craft. 

• As you confer with students, ask probing questions about 
their draft to gauge its progress toward standards. 

• Use mock performances. While it is ideal to have each 
student perform their story for you before the perfor-
mance, it may not be practical. Consider having students 
tape or record their current best performance for you to 
review outside of class time.

Suggestions for 
Feedback and 
Support

• For students who are struggling to draft their narratives, 
S.P.A.C.E. for Narrative Writing >> provides a simple 
structure for planning a narrative.

• The Action-Feelings-Setting Strategy >> helps students 
plan and execute writing by focusing on the critical ele-
ments of a story.

• Remind students that as they move through multiple 
drafts of their writing, the emphasis shifts from meeting 
the standards for the development of their writing to 
meeting the standards for conventions.

• Have students create a Preparation Plan Checklist in 
which they list and schedule in real time the various 
things they will do to prepare prior to giving their presen-
tation. 

1. DRAFT THE NARRATIVE
In this stepping stone, students 
draft their personal narrative. As 
they do so, they can continue to 
engage mentor texts and glean 
insights about writer’s craft 
to help shape their personal 
narratives.

Students should have 
opportunities to do impromptu 
peer conferences, which don’t 
always need to include a review 
of the entire narrative. Remind 
students, though, that without 
specific, actionable next steps 
to improve the work, a peer 
conference is just talk and not a 
productive use of time! 

Because a student’s first 
reviewer should be themselves, 
encourage them to think 
critically about their own work, 
using the rubric for the project 
as a guide. 

But don’t limit feedback to the 
rubric. Go beyond the standards 
to what makes the work 
authentic.

http://s3-us-west-2.amazonaws.com/bie-ootg/documents/UsingRubrics_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/Critique_Protocols_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/Critique_Protocols_final.pdf
http://www.corestandards.org/ELA-Literacy/W/11-12/#CCSS.ELA-Literacy.W.11-12.3
http://www.corestandards.org/ELA-Literacy/W/11-12/5/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
http://www.redesignu.org/design-lab/learning-activities/showing-not-telling
http://www.redesignu.org/design-lab/learning-activities/narrative-text-structure
http://www.redesignu.org/design-lab/learning-activities/fishbowl
http://www.redesignu.org/design-lab/learning-activities/craft-coding
http://www.redesignu.org/design-lab/learning-activities/favorite-passages-0
http://www.redesignu.org/design-lab/learning-activities/reader-response
http://www.redesignu.org/design-lab/learning-activities/writing-process-analysis
http://www.redesignu.org/design-lab/learning-activities/space-narrative-writing
http://www.redesignu.org/design-lab/learning-activities/action-feelings-setting-strategy
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STEPPING STONES
PRESENT
Student tells their stories live, without notes.

REFLECT
Student and teacher reflect on their original NTKs and their 
current sense of understanding.

RECOMMENDED RESOURCES
TEXTS AND DATA

• Plan an Event >>

• Reflect on Learning Process >>

MULTIMEDIA
• Public Speaking How-To >>

TOOLS AND FORMS
• Project Rubric >>

• BIE Presentation Rubric >>

   MILESTONE #6: TELLING STORIES
In this milestone, all students have 
the opportunity to perform their 
polished narrative in front of a live 
audience and watch and learn from 
peers performing their live stories. In 
this way, the assessment has been 
an ongoing learning process that 
finally culminates into the finished 
product (personal narrative) and 
the polished performance (the live 
story).

Finally, each student has the 
opportunity to pause and reflect 
on their learning experience over 
the course of the project. How 
did they overcome roadblocks? 
What were the most helpful 
experiences throughout the project 
path that got them ready for the 
live performance? How have 
their perspectives on storytelling 
evolved? What did they discover 
about themselves as individuals 
or as members of a community 
through the writing process? Which 
processes or tools used during this 
experience could be useful in other 
learning contexts?

Note: The recommended resources 
will be helpful as you design lessons 
for this milestone.

http://www.redesignu.org/design-lab/performance-tasks/plan-event
http://www.redesignu.org/design-lab/formative-tasks/reflect-learning-processreflective
https://www.youtube.com/watch?v=fUgwc2WlPrk
https://docs.google.com/spreadsheets/d/1y7JV9R88QB9ahG2VuLbyTy2M2Ux9yurHsYflu_utL5c/edit#gid=1107198644
https://www.bie.org/object/document/9_12_presentation_rubric_ccss_aligned


1. PRESENT
When you plan a live event, it’s 
important to anticipate and plan 
for all the logistical details and 
anticipate potential complications.

Imagine all that can go wrong, and 
think of a way to respond.  What if 
a student can’t or won’t perform? 
What if too few or too many 
people come to the event? Who 
will manage backstage and out 
front? What technical assistance 
might be needed during the event, 
such as setting up microphones 
and managing lighting?
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   STEPPING STONES TO TELLING STORIES

1. PRESENT 2. REFLECT
Standards CCSS.ELA-LITERACY.SL.11-12.4 >> N/A Standards

Students will be able to... Present their stories live without notes. Reflect on their original NTKs and current under-
standing of the water crisis and water filtration sys-
tems.

Students will be able to...

Decision Points • How will you account for absences, illnesses, and 
last-minute technical difficulties?

• Will you allow for Q&A from the audience at the 
end of the event?

• Mrs. Potter’s Questions >>
• Have students use the Project Rubric >> to 

self-assess.

Decision Points

Ideas for Activities • Check out this BIE resource, Audience Feedback 
Form >> for ideas on eliciting feedback from the 
audience.

• Plus, Minus, Interesting (PMI) >>
• Have students use the BIE Presentation Rubric >> 

to self-assess.

Ideas for Activities

Logistics • Group members and supporters carry out their as-
signed duties (setting up the room or the technol-
ogy, greeting guests, travel logistics if necessary).

• I used to think...but now I think... >> Logistics
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2. REFLECT
Use this time to help students 
reflect on their new understanding 
of personal narrative, writer’s craft, 
storytelling, and the presentation 
itself.  

Student reflection should 
include time to discuss how they 
solved problems and overcame 
challenges  as well time to 
celebrate their accomplishments 
and effort. 

Consider marking the end 
of this project path with 
acknowledgements, giving

students the opportunity to 
express something specific they 
appreciated about one or more 
peers they had the opportunity to 
work with or learn from.

This BIE resource Post Project 
Reflection and Feedback From 
Students >> is a useful tool for 
teachers to reflect on the project 
as a whole. 

http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
https://docs.google.com/document/d/14n76BwjRhDHb9ALg5w5FMMnVncFvGWtxhKgf3O3kwcY/edit
https://docs.google.com/spreadsheets/d/1y7JV9R88QB9ahG2VuLbyTy2M2Ux9yurHsYflu_utL5c/edit#gid=1107198644
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/audience_feedback_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/audience_feedback_final.pdf
https://docs.google.com/document/d/1m0hoPBzaGMPoyJaRA6R2LW_m1YhpWiQ21c0-lFvO-8c/edit
https://www.bie.org/object/document/9_12_presentation_rubric_ccss_aligned
http://www.pz.harvard.edu/resources/i-used-to-think-but-now-i-think
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/post_project_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/post_project_final.pdf
http://s3-us-west-2.amazonaws.com/bie-ootg/documents/post_project_final.pdf


30

DEVELOP & CRITIQUE (MILESTONES 3-4)
CCSS.ELA-LITERACY.W.11-12.4 >> 
Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 
1-3 above.)

CCSS.ELA-LITERACY.L.11-12.1 >>  
Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking.

PRESENT (MILESTONE 6)
CCSS.ELA-LITERACY.SL.11-12.4 >>
Present information, findings, and supporting evidence, conveying a 
clear and distinct perspective, such that listeners can follow the line 
of reasoning, alternative or opposing perspectives are addressed, and 
the organization, development, substance, and style are appropriate to 
purpose, audience, and a range of formal and informal tasks.

  APPENDIX I: STANDARDS
BUILD KNOWLEDGE (MILESTONES 2-5)
CCSS.ELA-LITERACY.RL.11-12.5 >>
Analyze how an author’s choices concerning how to structure specific 
parts of a text (e.g., the choice of where to begin or end a story, the 
choice to provide a comedic or tragic resolution) contribute to its overall 
structure and meaning as well as its aesthetic impact.
CCSS.ELA-LITERACY.W.11-12.3 >>
Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured event 
sequences.
CCSS.ELA-LITERACY.W.11-12.3.a >>
Engage and orient the reader by setting out a problem, situation, or 
observation and its significance, establishing one or multiple points of 
view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events.
CCSS.ELA-LITERACY.W.11-12.3.b >>
Use narrative techniques, such as dialogue, pacing, description, 
reflection, and multiple plot lines, to develop experiences, events, and/or 
characters.
CCSS.ELA-LITERACY.W.11-12.3.c >>
Use a variety of techniques to sequence events so that they build on 
one another to create a coherent whole and build toward a particular 
tone and outcome (e.g., a sense of mystery, suspense, growth, or 
resolution).
CCSS.ELA-LITERACY.W.11-12.3.d >>
Use precise words and phrases, telling details, and sensory language 
to convey a vivid picture of the experiences, events, setting, and/or 
characters.
CCSS.ELA-LITERACY.W.11-12.3.e >>
Provide a conclusion that follows from and reflects on what is 
experienced, observed, or resolved over the course of the narrative.

http://www.corestandards.org/ELA-Literacy/W/11-12/4/
http://www.corestandards.org/ELA-Literacy/L/11-12/1/
http://www.corestandards.org/ELA-Literacy/SL/11-12/4/
http://www.corestandards.org/ELA-Literacy/RL/11-12/5/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/a/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/b/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/c/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/d/
http://www.corestandards.org/ELA-Literacy/W/11-12/3/e/
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