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Transcript: Module 1 Lesson 4 

IEP Worthy Outcomes: Measureable 

 

Welcome to the Framework and Formula for Writing Meaningful 

IEPs. This is the module that is all about IEP worthy outcomes. It's 

module number one and we're now to the fourth lesson in this 

module, which is all about measurability. And so, as we unpack 

what it means to be measurable, we'll be talking about two sides of 

a coin. One is about observability and the other is about being able 

to monitor change over time. In addition to this sort of two sides of 

a coin, I want you to think about measurability as it relates to what 

we learned in module one, lesson three about functionality. So, 

there's actually this balance that we're trying to create between 

something being functional and something being measurable. And 

the problem is, is that the more you have of one, the less you have 

of the other. And so, when we think about what makes something 

IEP worthy, what makes something measurable, we can't lose sight 

of what we learned in lesson three about functionality. But again, as 
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functionality rises to the top, measurability is going to lower. So, it's, 

again, that balancing act between the two, having both 

functionality and measurability.  

So, when we think about it, what do we mean in terms of being 

measurable? We're going to talk about observability and we're 

going to think about change over time. So, when we think about 

observability, we think about can we see it? Can we hear it? You 

could get kind of funny and think about any of the senses. Can I 

smell it? Can I feel it? Can I touch it? Right? But that's a little bit 

funny for an IEP goal. So, we usually just talk about, can I see it? Can 

I hear it? And I really like to use the pronoun we, because you want 

to have agreement among the team members, all the people who'll 

be collecting data, all the people that will be monitoring the 

measurement. Do we understand what it is and can we see it and 

can we hear it?  

Relatedly, as we think about change over time or performance 

monitoring over time, we want to make sure that we have some 

way to document it. We want to have some way to track the child's 

performance over time. And you may remember back to lesson one 

in this module where we talked about the present level serving as a 

baseline. Well, it serves as a baseline so that we can then target IEP 

worthy goals and then measure those over time to see if there is a 

change in performance. So, to really write a strong goal, one that is 
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both functional and measurable, because we talk about it being 

legally defensible and meaningful, we use this formula called an 

ABC. It comes in lots of different versions. Sometimes you might 

hear we're all about writing SMART goals. Sometimes you might see 

a formula with four pieces versus three pieces. It doesn't really 

matter in the end. But almost always, whatever formula you see, 

you will see these three components. 

And so, let's break down the A, the B, and the C and how they come 

together to help write a measurable goal. So, we start off with the 

A. It's not actually where we begin. We actually begin with the B, 

but in a formula or in a linear way, you want to make sure that you 

have all of these pieces. So, you want to make sure that you 

understand the A, which is the antecedent or the context in which 

the child will demonstrate the skill. This is important, because first 

of all, it makes sure you say it to yourself, "Does this child need this 

skill in many or most contexts?" If so, yeah, I'm on my way to being 

functional and measurable. We also want to think about where 

we're going to collect data. Who's going to collect data? How are 

we going to actually monitor the measurement? So, if you don't 

know where the behavior's going to be demonstrated, it's hard to 

plan for the measurement. You really want to think about the 

context. 
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Now, when some people think about the antecedent, they think 

about teaching strategies. Definitely can think about teaching 

strategies later, but, for now, we're thinking about the types and 

variety of activities or events or situations or contexts where the 

behavior will be demonstrated. So, you might even say in the actual 

statement, "During a variety of activities" or "during large and small 

group activities". Again, the more detailed you get, the better it is 

for collecting data, but you might turn around and find yourself only 

collecting data one time a week, in one particular situation, and 

then we've lost functionality. We are out of bounds. Sometimes the 

behavior has to follow an antecedent that isn't necessarily an 

instructional support or part of our specially designed instruction. 

It's just logical. So, we make a request. We ask a question. We give a 

directive. That's the context. That's the ding, ding, ding. The 

behavior's coming up, watch for it. 

It could also be when we present something, when we create an 

opportunity for the child to respond. So, we've put particular 

materials out. We've put particular things that they're going to 

interact with or things that they might have to do or even remove 

things. That all signals that this is the antecedent or the context 

under which the child will demonstrate the behavior. And again, it 

could be something like, "When given an object" or "When given a 

choice". 
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The last way to think about it could be that there's not much to say 

at all. That we're really assuming a level of independence or 

spontaneity or that the child will actually initiate. So, sometimes we 

will use words like, "spontaneous" or "initiate" or "independently". 

And that helps people understand that the child will be doing it, 

that there's nothing on our end or in the environment. Now, some 

of these might start feeling a bit like criteria, but keep in mind that 

we're answering the question: What will let me know that, oh, I'm 

ready to collect some data, but also where's the evidence that this 

matters? Where's the evidence that this'll happen and make a 

difference in the life of the child?  

So, that brings us to the B. This is really where we often start in 

actually writing the ABC formula- to get to an IEP worthy goal we’re 

identifying the it, the what, the behavior. And so, again, we need to 

make sure that it's observable and it's something that we can 

monitor over time and we've got to remember that it's got to be 

functional. So, as we think about the B or the behavior, there's 

several things that are going to be do’s and don'ts, if you will. So, as 

you think about what to do or what not to do, always try to think of 

the behavior as being a verb or an action. That's going to help us be 

able to see it or hear it. It's also allows it to be something that the 

child does in their routine versus something that we do to them. 

You might have to actually define the it or describe it with some 
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examples. This makes for the statement or the goal to get a little bit 

long, but it's okay.  

If you have a really strong present level, you may not need to 

describe or define it as much, but really you need to give some 

context around this behavior, so that we all know what it looks like. 

Something that is really working on skill-building around memory or 

time management or regulation or self-advocacy or 

communication. But all of those are kind of big labels and jargon. 

So, how do we unpack them? By defining them and describing the 

behavior. We want to make sure that the behavior is not an 

inference. We are not assuming or trying to figure what the intent 

is, or whether or not it occurred. This also means it's not a cognitive 

process. So, when we do care about things like memory, we need 

things where we can actually note it, document it, see it, hear, it, 

right? So, if the child is about to describe or solve or predict or 

quote or recall or recite, that's getting at sort of a cognitive process, 

but it's allowing us to then bring it out of the brain and into what we 

can then observe.  

Always, always, always, the behavior needs to be connected back 

to your present level. So, if you need to go back to module one, 

lesson one and really think about what makes a present level, this is 

where there needs to be really good connective tissue. So, that it's 

very obvious between what's having an adverse effect on this 
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child's access, participation and progress as well as what is that 

zone of proximal development? What is that sweet spot? What 

makes sense to be the next thing we target? And then, of course, 

the it, the behavior, still needs to matter. So, don't lose sight of 

functionality as you make your way through the formula. 

So, that brings us to C. And the C stands for criteria. There's lots and 

lots and lots to be said about the criteria. It definitely helps with 

observability. It definitely helps with monitoring the measurement. 

It helps us understand if we're being able to be held accountable for 

the specially designed instruction that we've provided. All of that 

great stuff. But we're going to hold off until module three. Or you 

can jump over to module three now and really dig deep into what is 

a good criterion? What will convince me this child now has the skill 

that really mattered? So, as you kind of round out this particular 

lesson, remember that measurability doesn't hang out there by 

itself. I always use this particular little thing that says, "Something 

about crossing the street with 80% accuracy." It's completely 

measurable, but it's only measurable once. So, we always have to 

think about, does it matter? Do we have that balance between 

functionality and measurability? Do we have two sides of the coin? 

Not only can I observe it, but I've got to be able to do it repeatedly 

so that I can monitor the measurement and monitor change over 

time. 
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So, we don't want to get stuck in thinking of really narrow ways 

about measurability. It's only one part of a larger piece or larger 

perspective of IEP worthy goals. And, it's really important that we 

follow the ABC formula to make sure that our goals are indeed not 

only measurable but functional, can make their way all the way 

through the four filters, and are directly connected back to our 

present level. So, that brings us to a close for the four lessons in 

module one. Now, it's up to you. You can go a little sequentially, 

head off to module two or, as I mentioned, you might be ready for 

module three to look more deeply at the C part of the ABC formula, 

which is the criterion. 

 


