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One of the things that's likely to come up after you've gone 

through all this information about what makes a good present 

level is how do I put it on our required forms? Where do I put this 

piece of information? You've written it this way. We have to write 

it that way. What's the relationship between, let's say, an IEP 

(where you're putting some of this information about the present 

level, because that's a required component of an IEP), but what's 

the relationship back to the evaluation report, particularly if this is 

an initial IEP? So, just to break down a few things, there's no easy 

answer when it comes to, "How do I complete a form?" whether 

that be the IEP or the multidisciplinary evaluation report, or 

however you might call it in your district or your state or your 

province.  
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The idea is that we need to keep in mind that forms are fallible, so 

even if it is a statewide IEP form that maybe millions of dollars 

were spent to create and unify and train on, there may still be 

errors because it was not generated, oftentimes, by educators 

and  or those who wrote the federal language. Sometimes on the 

form itself, there'll be a slight variation in the words used in your 

state or federal rules. Sometimes there'll be a slight omission of 

something, which makes you think you have to go a completely 

different route. Sometimes, there'll be even things that are drop-

downs that actually are a violation of IDEA in terms of rewriting 

standards versus what's keeping the student from accessing, 

participating, and making progress towards the standards. Keep 

in mind that forms are fallible, but that doesn't really help you. It 

doesn't really help you know where to put stuff. 

A couple of things as we break down a little bit more about forms, 

and then particularly the relationship between the IEP present 

level and an evaluation report, especially if that was an initial 

evaluation. The first thing, still about forms, is that we don't want 

to be confused or distracted by the size of the space. The size of 

the space doesn't always tell us how much information is needed. 

We also might be asked in slightly different ways to provide the 

same information on a form, so it's okay to copy and paste in 

places. It's fine to bullet in places, but in others, it's really needing  
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a rich description. A few things we want to do is use the present 

level checklist that's found in module one, lesson one, just as a 

reminder of what all should be included, whether it's on one 

section split across five sections, written and then rewritten 

slightly differently. Use those guidelines to make sure that you're 

still being objective, you're being descriptive, that anybody could 

pick this up and know where to begin instruction.  

I know that's a tall order, but that's sort of what the spirit and the 

intent is behind a present level. We also want to make sure that 

we're avoiding raw scores, always. Raw scores have very, very 

little meaning, but even if we've converted those raw scores into 

some sort of standard score, it's going to still need a lot of 

explanation. For example, a percentile rank is a very different 

construct than a percent delay, and they can sound an awful lot 

like the same thing, but they're very different and what they 

mean is very different. We need to be really cautious that our 

jargon and our measurement terms don't get in the way of the 

understanding. Just be careful, whether you're on an evaluation 

report or an IEP, when you're asked to provide a summary or 

baseline data, that you don't always go straight to test results, 

you don't always go straight to quantitative. We can still be very 

descriptive, yet objective, when we describe baseline or a 

summary of assessment results. We can even use visual, so we 
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could graph it. We can chart it. We can draw some sort of table 

that lets us know strengths versus areas of need. 

As we think about the form in general, whether it's an evaluation 

report form, an IEP form, digital paper, or otherwise, they are 

fallible, so be careful that we trace back the prompt in the box 

back to state and federal rule to make sure that we have clarity 

on what we're being asked to write about. Then, make sure that 

you don't get fooled by the size of the space. Sometimes we need 

more information. Sometimes we need very little information, so 

don't be fooled by the size of the space. Use your present level 

checklist to make sure that you're being descriptive and objective 

and that this information is useful, whether it's spread across 

sections or combined into one or two sections or whether those 

have to be copy and pasted. When it comes to reporting baseline 

data and/or a summary, make sure that we don't always jump to 

quantitative and test scores. Think about all the data that was 

captured in terms of observations, interviews, interactions, and it 

can include the test as well.  

Then, when you think about the relationship between the present 

level and an evaluation, particularly, again, at that initial eval, 

really be thinking about the priority, what you're bound by, is the 

IEP. Now, you'll feel a lot of pressure to do a really thorough 

evaluation report and you might even have a lot of pressure from 
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your district or regional office or tech support in your state to do 

well, but that's all about compliance. That's all about filling out 

the form correctly and "correctly" is sort of defined in the eye of 

the person deciding the judgment. It's, to me, more important 

that we really focus our energies on the present level, which is the 

story about this student and how they will have access, make 

progress towards, and participate in the general curriculum. We'll 

come back to that word "general curriculum" in just a second. 

Make sure that you spend enough time doing due diligence and a 

quality evaluation report, but the idea there is that we have done 

due diligence, that we have been systematic, unbiased, and that 

we are clear that we have the right evidence to determine that 

this child is a child with a disability and meets our state rules 

around eligibility. Finally, when you've done that, there's not a lot 

else that needs to be done. You may say, "Kristie, our report is six, 

seven, eight, nine pages long, and I need to be able to fill out all 

these pieces and parts." For example, I might be prompted to 

summarize my assessment results, and everyone always thinks 

assessment=test results. Nope. Assessment means what did you 

find when you sat beside in a familiar setting with familiar people 

doing familiar things? You're like, "But I already have a part about 

the family over here, and now I've got to write the summary of 

the assessment results over here." Again, you might have to 
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divide up your assessment results, but don't automatically think, 

"Just test." 

Then you're going to be prompted, maybe, to say, "Well, what are 

the educational needs?" Well, let's come down to what that 

prompting question ... it seems harmless, but it's really confusing, 

because most evaluation reports are for preschoolers and all the 

way through school age. The word "educational needs" is used 

throughout different rules and regulations, but the idea, 

especially in preschool, is that we're asking, "What are the 

student's needs as it relates to appropriate daily activities." If you 

need to go back to the present level module or to the four filters, 

that's what we're really thinking about in terms of needs. What 

people often worry about is that in the evaluation report if they've 

identified a need and they don't address it in the IEP, they'll be in 

trouble. The kicker is, is that the reason that was even generated 

or that phrase was even emphasized was because children were 

being diagnosed with social emotional delays. They were 

becoming eligible under the area of social emotional, and then 

they would only have academic goals because people thought 

about educational needs as only academic. 

You have to be careful here that educational...we don't know 

placement, right? If you're just evaluating whether a child is 

eligible for services, you shouldn't know placement yet. Many of 
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us know because we don't have a continuum of services, so we 

know your options in terms of placement, but it's the last decision 

that an IEP team makes. Once you're on the IEP team, even if 

you're the same person, you're now planning intervention. You're 

no longer determining eligibility, so the IEP should not be trying 

to reestablish or re-justify why the student is eligible. It should be 

all about, "Because they have a disability, a delay, or a disorder, 

what are their needs, and how is the district going to provide 

services to address those needs?"  

"Educational" is misleading right out of the gate, right at the 

evaluation report, because people are worried that they can only 

speak to academic needs, only speak to the area in which the 

child was diagnosed. If I have a speech and language impairment, 

I can only have speech and language needs, and I can only have a 

speech and language goal, when we know that language, 

cognition, and even symbolic play are highly related and 

happening concurrently in development. Via the speech and 

language delay, I'm more than likely on parallel track to have a 

cognitive delay and a symbolic play delay, so how are you going 

to address those in my IEP goal if you only go, "Speech and 

language delay. Speech and language needs. Speech and 

language goal."? 
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Back to educational needs, especially for preschoolers. 

Remember that this is about a student's access, participation, and 

progress in appropriate daily activities. In federal law, general 

curriculum is not defined. Appropriate activities are not defined. 

Functional is not defined. Measurable is not defined, so don't get 

too much into your head that educational needs is going to be 

just about, "What do you need for preschool environments that 

might be an early childhood Special Ed classroom?" Again, 

especially if this is a prompt somewhere in your evaluation report, 

you shouldn't know at all where this student will be placed and so 

we shouldn't be thinking about, "What are their needs in an early 

childhood Special Ed classroom?" because that's an IEP team 

determination. We're really thinking about, "From our assessment 

results and from our determination that this student is a student 

with a disability, what are their needs?" It would be fine to be 

thinking about needs that have made it through the filters, even 

at this point. 

I use my criteria of things I'm going to have to do in the IEP 

around a good present level and appropriate needs and baseline 

to really drive my evaluation report, and I know that's kind of 

opposite. We do the evaluation report. We give all this time and 

energy, and then we copy and paste where we can to the IEP, and 

I'm asking you to kind of flip that so that you're bound by the 

rules of IDEA for a good and worthy IEP document. Then we can 
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do compliance in terms of the evaluation report. Same thing goes 

for implications for instruction. This is another prompt that you 

might see in lots of different ways. You might see it that, "What's 

having an adverse effect?" You might see, "What are the 

implications for development or for instruction?" Again, we get 

very narrow here. We think about instruction taking place in a 

classroom.  

We think about academic goals, but what we're really being 

charged by in terms of the spirit and the intent of IDEA is the why. 

Why does it matter that the student have these needs? Why is 

this impacting their development, their learning, their 

interactions, their participation? Right? Any time you see 

something about, "Is it having an adverse impact? What are the 

implications for instruction?" Any of those kinds of phrases, just 

replace those with three little letters, "why?”. Why is this 

important? And the "this" is that I address the needs, so why is it 

important that I address these needs, or why is it important that 

the student do more or better or different than what they're 

currently doing in baseline? Or why, because they have a 

disability, is this a barrier to them having access, participation, 

and progress?  

Hopefully that helps a little bit, that you remember that most of 

these words that we use on a form have not necessarily been 
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vetted or cross-referenced to the terms that are used in IDEA, so 

always go back to the source and see if you can figure out if 

there's some language or some definitions. Unfortunately, IDEA 

does not define "general curriculum." It mostly just speaks to the 

spirit and the intent is that any student with a disability has the 

right to access, participate, and make progress towards anything 

that a student without a disability would be doing, accessing, and 

participating in. Then further, for preschool, it talks about 

appropriate activities. It doesn't even use the term "general 

curriculum," so when we use words like "education and 

instruction," it starts feeling very classroom-centered.  

It feels very academic, and it feels very much tied to the category 

in which you were diagnosed, but let's say you have a global 

developmental delay. Let's say you were lucky enough to live in a 

state where you could use that label easier than one of the other 

more descriptive diagnoses or disorders or labels. Wouldn't it be 

great if we didn't have labels? But if you're able to do a 

developmental delay, then what are your educational needs? 

What is instruction? Right? Those start to make less sense than 

when you think about autism or speech and language, so think 

about, really, the eligibility determination and the evaluation 

report is one purpose of assessment. That's to determine if using 

unbiased and systematic rules, we have really determined that  
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you have a set of needs that stems from having a disability, delay, 

or disorder, that it's not just a difference, not just something that 

is a lack of maturation or exposure and so forth. 

When you get to the IEP, you're really in another phase of 

assessment, which is planning instruction. Sometimes your form 

will kind of bridge both of those, and you need to be thinking 

about which hat you're wearing. Am I trying to build a case that 

this student has a disability and that we've done due diligence, or 

am I building a case that these are your needs that will ensure you 

can access, participate, and make progress in daily activities or 

the general curriculum, again, neither of which have been 

defined? When you think about any of the content across the 

modules for the Framework and Formulas for Writing Meaningful 

IEPs, remember that you're going to have to do some of the 

legwork to take the recommended practices and the ideas that 

are offered, and figure out where on your form to put that 

information.  

In general, I would prioritize your time and your energy and your 

kind of following of the guidelines for present levels, and kind of 

work backwards or think backwards to your evaluation report for 

those of you who are doing initial evals. Then remember forms 

are fallible, so you always need to kind of read it carefully, even if 

you've been using the same form for years. You need to 
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remember that the size of the space that you're given to 

document something may not represent how important or how 

much, and that we need to be careful that we are descriptive and 

that we are objective and that we are guiding and showing 

people, whichever case we're trying to make and that we don't 

get caught up in the prompting words on the form thinking that 

they are telling us more than they probably are. 

	


