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Podcast #29: Stop, Think, Act:  

Promoting Self-regulation In Young Children 

 
Episode notes: https://prekteachandplay.com/podcast29  

 

Kristie: Hey fellow Early Childhood Solutionaries. This is Kristie and today's episode 
involves the topic that I'm super passionate about, and it's an opportunity to 
learn from two experts. They are my colleagues and friends from Oregon State 
University, Dr. Megan McClelland and Dr. Shauna Tominey. 

Kristie: In this episode, they're going to talk to you about the importance of self-
regulation. Yep, that thing that we all want but seems so elusive especially in 
the early years. In this episode, we're going to talk about common myths or 
maybe misperceptions about self-regulation and how it develops in young 
children. We're also going to explore why our job is so very critical to ensure 
children success not only in school and readiness for school but in life as they 
learn to really become self regulated.  

Kristie: So this episode is for you, if you want to learn more about how to use their 
book, Stop, Think, Act. This is this book that's chock-full of games, but when you 
listen to the story behind the book, you find out that these games have a huge 
evidence base. That there's research, even randomized treatment control-type 
of research that lets us know that we can do these what look to be pretty 
straightforward games that are fun for kids, and we can embed learning 
opportunities during circle time and throughout our daily routine that actually 
teaches self-regulation. You'll also learn a little bit more about a self-paced 
course that they offer for early educators. Parents might be interested in as 
well, but it's really designed for those who are working with young children in 
group settings and this is again offered through Oregon State University, and 
the course is called, Red Light, Purple Light: A Self-Regulation Intervention 
Program. 
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Kristie: So you're going to learn some specific things that you can put into practice right 
away. If you're a long time follower like me and love their book, Stop, Think, Act, 
you'll learn a little bit more about how you can use it and put it into practice in 
new and different ways by knowing not only how to teach self-regulation but 
really what you're teaching, and you know I love to think about “what” before 
“how.” So we talked about the interdependence of different domains of 
development, how you can't separate out math and literacy from self-regulation 
and much much more. So I hope that you enjoy this episode as much as I did in 
making it. 

Kristie: Well, hey everyone, I'm so glad that you joined us today for podcast 29 about 
Stop, Think and Act. I have two fabulous members of the revolution with me 
today, Shauna and Megan. And I want them to introduce themselves and 
they're going to tell you a little bit about their book, Stop, Think, Act. And then 
we're going to talk a little bit about a new online course that they have to offer 
as well as really get in some fabulous conversations around the myths that we 
have around self-regulation, brain research. I don't know. We're going to go all 
over the place. But I'm going to just quickly turn it over to my two guests and 
have them tell you a little bit about themselves and then we'll get right into 
Stop, Think, Act. So Megan, you go in first? All right go. 

Megan McClelland: Hi. Thanks so much of having us. This is really exciting to be here. I can't wait to 
dive in to some of these topics. My name is Megan McClelland and I'm a 
professor at Oregon State University. I've been here for about 17 years and I 
have a fantastic group of colleagues and students that we do a lot of research 
on self-regulation and school readiness. I look a lot at how we measure those 
skills in young children. We have a measure that we've used all around the 
world. It's in 21 languages and covers how you improve those skills in young 
children and using research-based methods. And that's what we'll focus on 
today. And that's really the foundation for the book that Shauna and I wrote 
together called, Stop, Think and Act. And I'll let Shauna talk more about it.  

Megan: I'll simply say that, that idea for that came because we started getting so much 
interest in our intervention that we were trying to figure out how to get it out 
there and it was literally just that we had a small group of people here at 
Oregon State. And so I was having graduate students and people flying all over 
and so Shauna and I sat down and we thought we needed a better method. So 
that's where Stop, Think, Act really began but I'll let Shauna go next and she can 
tell you more. 

Shauna Tominey: Hi Kristie. Thank you so much for having us. My name is Shauna Tominey. And 
I'm an Assistant Professor of Practice and Parenting Education specialist at 
Oregon State University. And I'm just so thrilled to be back here after having 
been here as a graduate student. I actually was one of Megan's graduate 
students, having returned to school after being in the field as an early childhood 
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teacher and as a parenting educator. And it was during that time that I blended 
my love of music and movement with children and teaching, and came up with 
some ideas for some different games—some that really flopped and some that 
went really well and seem to catch children's attention. Then I came back to 
graduate school and started working with Megan, and she was studying how to 
measure and assess self-regulation and was moving toward “hey now that we 
know how important these skills are, which we're excited to talk about today, 
how do we start moving the needle on that for children in fun and engaging 
ways.” 

Shauna: And so we've just had such a fun time blending our interest and our skills and 
experiences together to create this intervention which as Megan said is what 
turned into this book that we're really excited to be able to share. 

Kristie: The book is so practical that it starts off with just this amazing easy-to-
understand way to think about how self-regulation unfolds in development, 
which is my favorite. I'm a developmental specialist by training. And so, I love 
this idea of “how does it look in really young children” and then “how does it 
look as you get a little bit older and a little bit older and a little bit older.” And I 
know that we're going to talk a bit about adult self-regulation today too, if we 
get to it but that's one of my favorite thing. So those of you who may not be 
familiar with this book, I will put in the show notes a link to Stop, Think, Act so 
that you can look at it, learn more about it and we have a free download, which 
is some of the interventions that we're going to talk about in today's podcast. So 
we'll get into that here in a minute. 

Kristie: For sure if you're not familiar already with Stop, Think, Act, I'll put the link for 
you and then like I said, we'll talk a little bit about an online course that Megan 
and Shauna have developed. They'll give you yet another way. But I think what 
will start with is maybe a little bit more about why self-regulation, even just 
from your own perspectives, why did it kind of percolate as the thing to work on 
and then maybe that can segue into some of the myths that are out there 
around it because we can get all caught up in the term that if we don't really 
understand what it is, we may not know what to do about it. So just jump in. 

Megan: Well, maybe I'll start. I mean I started looking at this in graduate school, when I 
was really interested in how we can help children be successful in school. And I 
was really lucky to be trained by an amazing psychologist, Professor Fred 
Morrison and he really encouraged me to think deeply about the kinds of skills 
kids need to function well. And there is a lot of interest in we all know the 
interest in academic skills but he sort of got me thinking more about ... I was 
interested in social emotional skills and he was saying, "Well, we have this data 
on learning related sort of skills." And it wasn't really up his alley either. He 
didn't really know too much about it.  
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Megan: And so when I started digging into it, I realized that there's something ... These 
skills are really important and they predict significantly academic outcomes in a 
short and long term. And that's after when you control for things like, are you 
taking to account a child's own, or whatever you call, their intelligence or their 
parents background or are they minority or all these other really important 
characteristics. There's something about these kinds of skills where kids had to 
... Their teachers were saying these are some of the most important skills kids 
needed when they got into kindergarten. So can they focus? Can they 
remember instructions? Can they inhibit? Can they have some sort of self-
control? 

Megan: So it's really the ... And can they go to switch, when they need to? If they have 
to resist the temptation to continue an activity when they have to move into 
something else have to put away their materials, can they resist the impulse to 
blurt out an answer? And so those kinds of skills, I started looking into more 
deeply and I thought, "My gosh, you know, they really ... " These learning 
related skills are really kind of social emotional and sort of this self-regulatory 
skills that stem from what we call executive function processes which is another 
big concept out there. 

Kristie: There's some confusion, even for myself and I think there's sometimes some 
camps. So it may not be a definitive answer, but when you think of impulse 
control or even self-control you know something like that, self-regulation and 
executive functioning, how do you layer those? 

Megan: We talk a lot about this in different ways and some of it is a disciplinary thing 
and we're not very good because we do have our camps in academia which 
makes it really complicated for people out there in the real world, honestly. And 
people don't really want to give up their camps easily. 

Kristie: Right. 

Megan: I tend to be fairly pragmatic about it, but in the cognitive world, they really talk 
about executive function. More in the developmental, like I'm similarly a 
developmental psychologist or in the education world, they might talk about 
self-regulation or self-regulated learning. And so the way we've conceptualized 
it is EF for executive function, really are these really cognitive processes that 
really develop in the front part of your brain in the prefrontal cortex and they 
really ... People see it differently but there are emotional parts of that, that 
inhibition and impulse control and then there's the cognitive aspects of that. 
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Megan: A colleague of mine, Phil Zelazo, calls this hot and cool kind of EF. Similarly, 
people talk about emotion regulation versus more cognitive kinds of 
regulations. So people use different terms. We have focused really, in the 
executive function world, the ability to ... So the working memory the memory, 
that attention or cognitive flexibility, the switching back and forth and then your 
inhibitory controller, your inhibition they call it. Those are sort of what they call 
cool EF.  

Megan: So these are the cognitive kinds of self-regulation skills that we have focused 
mostly on in because they are most closely related and predictive of your kind 
of school success in terms of academics, whereas the emotional parts that are 
like—think of delay of gratification, the marshmallow task, that is a little bit 
more of an affective measure. That tends to be more related to social 
outcomes, which you can imagine but those two things actually are two sides of 
the same coin. They develop together. And it is very confusing and I'm not sure I 
have helped here but the way we've conceptualized it, we do have our camps, is 
self-regulation is sort of, we've looked at it as the, how does those cognitive 
processes manifest or translate into a child's behavior and especially the kind of 
behavior that helps children navigate school settings and classrooms in a way 
that help them take in that academic content and be successful. 

Megan: So we tend to see it a little bit more translational in terms of taking these 
executive function processes and then sort of like, “how does that look in a 
kid?” But that's more on the cool side, I will say. And then maybe Shauna, you 
want to talk about that affective? 

Shauna: Sure. And I think it's interesting just thinking through all these as you were 
sharing Megan and your questions Kristie, that we do have ways of defining hot 
or cool in terms of self-regulation or executive function but what teachers see in 
the classroom and what parents see at home oftentimes, are a blend of all of 
those things together. And so, even if we're defining them in different ways or 
isolating them or thinking about how do we measure one piece or another 
piece, what we see in the classroom is one action or what we see at home is one 
action.  

Shauna: So if you imagine a child who something that might traditionally be thought of 
as this cool side of executive function or this more cognitive side, a child who is 
not able to focus or pay attention during a circle time or group time activity. 
Well, is that really isolated from that emotion side and that emotion regulation 
side? Maybe that child isn't focusing because they're sitting there, stewing over 
something that's really stressful for them at home, and that's what pulling their 
attention away. Maybe they're not paying attention because somebody else 
took their toy right before group time and really want it back and they can't stop 
thinking about it or maybe circle time has gone too long and it really should 
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have been at least 15 minutes and it's gone on for 40 minutes and these 
children are really bored. And so it's something in their environment.  

Shauna: And so even though in the academic world, we have these distinctions between 
these different sides of executive function or self-regulation, what we see when 
this is actually happening in the classroom or at home oftentimes are 
intertwined and so they look like one and the same. 

Kristie: Yeah so let's ... And I know Megan, you started on certain topic. We'll come back 
around there but I want to talk a little but about this intertwined or 
interdependence or interrelatedness. The other day, I was talking to some 
colleagues in Kansas and we were trying to plan what we were going to talk 
about versus another speaker. And they're like, "Well, she's going to talk about 
social emotional so will you talk about literacy and math?" And I was like, 
"There's no way to talk about math without talking about self-regulation." 
Anyway, I don't know how to. So I'm just warning people.  

Kristie: So maybe you guys want to expand a little bit more about just how important or 
maybe I'm biasing you, but how important it is to not split the body up? 
Especially in the early years and say, "We're going to do math now. We're going 
to do literacy now. We're going to work on your social emotional literacy now." 

Megan: Yeah. I'll jump in and say and this is actually ... You've gotten right onto very 
recent thing I feel really strongly about actually. We just wrote a paper, NAEYC 
has a journal, Early Childhood Research quarterly. And there’s great research in 
there. There's a special issue on exactly this topic that's coming out. And it's on 
the bidirectionality, the co-development of these sorts of skills and how they go 
together. And we wrote, my colleague Claire Cameron and I, we wrote a paper, 
a review that basically said developing together and how these skills are not just 
alone. We were also looking at fine motor skills. Actually visuomotor and its 
evolution. So that's one another piece of the puzzle too, that these things in 
young kids, especially it parallels brain development, right? That gradually 
differentiates overtime and specializes.  

Megan: And so we can't expect that these things aren't going to be developing in an 
isolation. They've developed together. And in research world, we get in to our 
little camps and we try to be very specific about what we're measuring and 
what we're speaking to and how we're doing all these things but I will say that 
the problem is, therein you get into this place where you're pitting one skill 
against the other.  
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Megan: And so people now are saying, "Well math is the way to go. Everyone has to just 
teach math. And math is ... " And I'm thinking, "Well, how is that, but math is so 
connected to self-regulation executive function skills." Those things go together. 
We have lots of evidence of that. As well as early literacy and frankly, we talked 
a little bit more about foundational skills, foundational cognitive skills like self-
regulation and how that and fine motor skills frankly, visual motor integration, 
how that lays the foundation for kids then to be able to take in that academic 
content or successfully navigate the social situations. 

Shauna: For you and your listeners Kristie, our offices overlook the Child Development 
Center here at OSU and so if you're picking up the sounds of laughing and 
screaming outside, it's the sounds of children practicing self-regulation right 
outside our office. 

Kristie: I love it. I love it. No. a) I love Oregon. b) I love that you can hear children 
practicing self-regulation. 

Kristie: No, it's really good but it does speak too that that's what kids to do, right? That's 
all day every day, they're practicing self-regulation. It's not like a certain time or 
a pacing guide that to tells us, "Now, it's time to work on."  

Kristie: Is there something in here that maybe we can pull out some those myths that 
we talked about? Just even from that developmental perspective. I think most 
people are starting to remember that there are only 2,000 days between birth 
and kindergarten. I think most people are starting to understand that the 
prefrontal cortex doesn't come fully online until the mid 20s years, not months. 
I think most people understand from your book that we're externally regulated 
before we're internally regulated. Those are the things but what are some of the 
myths that you guys are still seeing out there that we could sort of just say on 
the record, "We gotta debunk it today." 

Megan: I'll start with one and I will tell you this actually once came to me. I actually had 
a reporter, who I won't say from where. A well-known news source tell me, well 
when we were talking about our interventions results on this Stop, Think, Act 
games, she said, "Well, I don't understand how this could be effective because 
you know really children are just born with self-regulation or they're not. I mean 
I don't understand how these skills would be at all malleable or open to 
intervention because just some kids are better at this than others." And it really 
took me aback actually and I had to stop and think to myself. 

Kristie: Good self-regulation there. 
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Megan: It was so unexpected and I thought, "Well." And you know it is true that we 
have children that develop or born with different tendencies and characteristics 
and temperament and there's a great quote that I always give from a parenting 
chapter that I remember reading that said, literally the first line said, "Parents 
don't believe in temperament until the birth of their second child."  

Megan: And so the first child you think, "Oh yeah yeah because this is why." And then 
you have one way and then you have your second child and they're completely 
different in many ways, temperamentally. And as a parent, I remember thinking, 
"Oh man, I don't know what to do now because this one is really different than 
the first one." 

Megan: And so it's true that kids are born, some that are a little bit more easily able to 
regulate themselves naturally. They have ability. They're more easily soothed. 
They're not as reactive. They are emotionally a little bit less reactive and volatile 
than others. And other kids really are different and more reactive. They don't 
like new things, they need to get used to it. They're slow to warm up. I have one 
of each of these children so this is what I mean. I have one who's definitely a 
slow to warm up little guy. And so, what do we know?  

Megan: A myth though is, even in spite of those characteristics that children are born 
with, that those still are malleable. They're very open to parents that the fit and 
what parents do to work within that. You're still going to get a pull you know. I 
still am going to have a child who's always going to be cautious and I'm okay 
with that. But I'm going to have him have some coping skills about how to deal 
with that. 

Megan: And so the point is in spite of the fact that you are born with certain 
characteristics, there's lots and lots of room and ability to develop self-
regulation skills throughout your entire lifespan. That's very plastic, it's very 
malleable, it parallels brain development. So there are windows of opportunity, 
we call them, for how to really promote these skills. It is definitely a myth and 
not true that you're born with self-regulation or you're not. 

Kristie: And so Shauna, you might want to add a myth or you might want to take on the 
parent side of this or the adult side of this, right? 

Shauna: How about I'll have a myth that then helps lead us into that parent side? 

Kristie: Okay. 
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Shauna: So one of these other myths is this idea that self-regulation is going to develop 
naturally on its own given time. And the second piece of that is not just that if 
you leave children alone and let kids be kids, they'll probably develop the skills 
they need. But also the idea connected to that: that we don't need to worry 
about self-regulation during those early days or early months, that it'll happen 
when children hit those period, the sensitive windows or with that brain 
development period. Maybe at pre-school or when they go to kindergarten. 

Shauna: And I think both parts of that myth, we really need to challenge. There are 
things that we can do even though we know the areas of the brain that are 
really primed for self-regulation are developing until later and they're 
developing over a long period of time. There are things that we can do as 
parents, as adults, as caregivers in children's lives even from the start. Let's set 
up those pathways to really develop strong self-regulation. 

Shauna: So as you were saying Kristie, we do a lot of external regulating for young 
children or it might be picking up and holding an infant when they're crying and 
helping soothe them, or helping console a toddler who trips and falls and 
scrapes their knee, or modeling the way in our language how we think about 
things, how we go about making our own decisions and doing all those things 
even from birth, if not before is helping lay out some of those foundations and 
pathways in the child's brain which sets them up to be able to do that on their 
own as their brain develop to that point and matures to the point that they're 
ready. 

Shauna: So maybe in thinking about that, we could spin off into talking about some of 
those things that adults can do. And I know Megan, you were thinking about, 
you had a list of things that you're going to share as well related to adults. 

Megan: Do you want me to talk about that? Should we talk about that now?  

Kristie: Sure. Yeah. 

Shauna: And then I can jump back. 

Megan: Yeah. The parenting, that would be great. So one of things when I think about, I 
remember sort of this, there is a developmental progression of the skills that 
can really be supported and influenced by parents. And it's all kind of stuff that 
you know about how do you be an appropriate parent, that is, provides limits 
and boundaries and talks about things and consequences and it's consistent and 
warm and responsive. All those good things that maybe we already know. But 
the other thing that can really help self-regulation, and you don't want to start 
this too early. I mean I do think that it does move from an external regulation 
more to an internal regulation, especially around two to three-ish, it starts 
happening. But it's really a gradual development of this and one thing that can 
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help that is parents who provide a lot of scaffolding and what they call 
autonomy support. And so that's where parents, this is really hard I think as a 
parent. But you really scaffold the child to do something to solve a problem, to 
put away something. And then you have to let them do it. 

Megan: So you have to really back off and step away and let them continue to finish the 
problem or take it on themselves. And so the more that you can maybe start 
them in the right direction, scaffold it but then take away the support and you 
say, "Okay I know you can do this." And then you've given them the tools they 
need but they need to be able to work independently and problem solve 
themselves. I think as a parent, that can be really challenging sometimes. But 
we tend to intervene maybe more. 

Megan: I mean I've caught myself doing that and I remember thinking, "What am I 
doing? This is like play dough. Let her do whatever she wants with play dough." 
You know what I mean? This is crazy. But I think as parents, it's our nature to try 
to help our children but children also need a lot of opportunities to problem 
solve themselves. 

Shauna: One of the questions that we get asked a lot, also in terms of parents and that 
parent support is, how do we minimize the stress on the parents or the 
caregiver? In terms of how we support children in developing these skills along 
the way because it is stressful. And I think that's one of the first steps we should 
do is recognize that it is stressful. When children have a breakdown in self-
regulation or when they're struggling with those skills or haven't developed 
those skills yet, it looks like a child who's throwing a tantrum, or a child who has 
just hit another child, or a child who's done something that's emotionally 
charged potentially or is emotionally charging to us. And that, I think we 
respond differently to those kind of struggles than we do the struggles in other 
skill areas. 

Shauna: So when a child has trouble cutting with scissors for instance, or fumbles 
through the ABCs, it's a lot easier for a parents or a caregiver to step back and 
say, "Oh, let me help you with that. Let's sing it together or let me show you 
how to hold those scissors. Let’s do it hand over hand. Let's cut some straight 
lines. Let's cut some circles. I'll show you again how to hold them because you 
probably need to practice a few times." It's a lot harder to do that with 
breakdowns in self-regulation or when a child is still learning self-regulation. So I 
think taking that mindset toward treating this as a skill and a set of skills that 
needs practice and to be developed.  
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Shauna: And then in addition to that, building our own stress management strategies. 
Making sure we get enough sleep, making sure we're taking care of ourselves. 
So that we aren't triggered as easily during those moments or that we stop and 
take a few deep breaths and think about that Play-Doh moment of, "Okay. It is 
Play-Doh. Let's think about what my child needs help or support learning or 
practicing right now. How do I help focus with that lens?" 

Kristie: It's so just like you would teach anything, that I get confused why were confused 
about it. It's like “of course you need to model it, of course you need to scaffold 
it, of course you need to give feedback, of course you need to be patient.” All 
those things, but for some reason, well not for some reason, but for the reason 
that we get triggered and then if we think about if a parent is a young parent, 
their prefrontal cortex is not fully developed. If we think about all the stressors 
that even classroom teachers, I would not be a kindergarten teacher to save my 
soul because of the amount of pressure on kindergarten which of course then is 
now into preschool, which is now into toddler classrooms and down and down 
and down. And when there's so much pressure for accountability and school 
readiness and to get through the curriculum and to get all the teaching 
strategies goal assessed today and get it all entered into the computer and 
make sure everybody got fed because you got to have all the nutritional 
standards met. 

Kristie: Like, seriously, it's no wonder that when some little kid takes their Tonka truck 
and hits another little kid, that we're not all triggered. So I love that idea that we 
just need to stop, think, act as adults a little bit more often and make sure that 
we approach teaching these self-regulation skills just with the same sort of 
patience and compassion maybe, that we would do with cutting or play dough. 
Yeah. 

Megan: I want to add one quick thing, which is sometimes what I hear a lot. My sister 
teaches elementary school and I remember her saying that she really didn't get 
a lot of background in just child development. What is typical normative, like 
what's appropriate? What happens and what can we expect of children at 
different ages and stages? And it think that is really ... Sometimes it helps so 
much for your own stress level to be able to have that information and say, 
"Wow! Well, I'm expecting too much, or what what's really about this, about 
can I really logically reason with a two-year old who's having a huge temper 
tantrum?" Maybe they can't manage anyway, cognitively or emotionally and we 
need to distract them. We need to do something that's a little bit more 
developmentally appropriate. 
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Megan: But I think that the adult sometimes, it really takes the stress off of them 
because they have a better explanation for the behavior. It's not because this 
kid is doing it on purpose or it's not because they're trying to wreck their day or 
they're just being a horrible child, it's that they're hungry and they're tired. And 
they're just having a meltdown and they have no other way to do it and they're 
three years old. 

Kristie: In the Stop, Think Act book, in the early chapters, you do talk about major 
developmental milestones but people always ask me so I'm going to put you on 
the spot, did you have a go-to source, or it could be a person that speaks to this, 
but who's your go-to to understand what is developmentally appropriate? It 
could be your own work. That's cool too. We'll put it on the show notes but 
what's a must read, a must have, a must look at to know what to expect? 

Shauna: It's such a tough question because I think for both of us being in this field, 
there's been so much information that helps cultivate that kind of knowledge 
and it's so hard to put your finger on one thing that could help a teacher or one 
thing that could help a parent to really be up to speed on everything you need 
to know about a child's development. I think that's why the work that you're 
doing in supporting ongoing professional development for early childhood 
educators is so important. I think it's one of the reasons why work like parenting 
education is so important.  

Shauna: We have a great initiative here in Oregon. The Oregon Parenting Education 
Collaborative that we help support from OSU, it's focused on making parenting 
education a norm for all families. And I think that all of these kinds efforts, 
where we are making it normative to get together and talk about child 
development, to talk about strategies for parents and caregivers to use together 
that has that research integrated into it, is a direction that we need to go. 
Because there isn't one definitive piece, or book, or article you can read to get 
all of that information. 

Kristie: Right. 

Shauna: We're happy to offer some resources so follow the podcast. 

Megan: There's a colleague. Here name is Desiree Murray and she's at UNC Chapel Hill 
and she has been ... They have a series of snapshots of self-regulation and what 
to expect at different ages and stages. And it was commissioned I think by the 
Administration for Children and Families. It's nice. It was these nice visuals of 
what self-regulation looks like at different ... We have a little bit of this 
information in our book. And you know I taught child development for geez, a 
long time, 17-20 years. And so, to me, I'm kind of like, "Yeah. I just sort of teach 
about this stuff." But I think that it would be a good resource that we could on-
track to people too. 
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Kristie: Well, what we can do is we'll put a little, knot on the hot seat list together in the 
show notes, but let me offer two other ideas. A, I'm going to let you think about 
it, that what in your course, that we'll talk about next here for a minute, would 
be a resource to answer this go-to resource. For me, the other way that I use 
the Stop, Think, Act book, it's a little bit different because ... And that's why I 
also want to talk a little bit about how the book is organized with the 
interventions but that could be about the course too. 

Kristie: But anyway, think about one of the chapters about circle time or the chapter on 
outdoor or whatever it might be as the theme and then there's all these little 
different games that you can do. People in my perspective jump straight to, 
"Let's do this activity. Let's play this game. But what I encourage them to do is 
look in the game at what is being taught. So what part of self-regulation. Is this 
working on focus, impulse control, memory? And I want them to always 
understand what before how. So even though I love Stop, Think, Act, we all 
know that, and it's full of tons of ‘how.’ The way I tell people to use it is as their 
go-to scope is to understand what is being taught by that how. And that's a 
really important peeling back. So we don't just do red light, purple light, green 
light, whatever light color it is, but we understand the ‘what’ we're teaching. 

Kristie: So maybe if you guys want to jump in and either piggyback on that about how 
the book is organized around these interventions and games or let's talk a little 
bit about the online class and how that might fill some gaps for people. 

Shauna: So there are some distinct differences between the book and the course. In the 
book, as you mentioned, the way that we've outlined it, is in terms of chapters 
in this content areas. So we look at how do we integrate the self-regulation 
practice throughout the day. And so, we organized in terms of laying that 
foundation and the way you set up your classroom and thinking about self-
regulation success in terms of that classroom management and structure, self-
regulation in circle time. Integrating self-regulation into these different 
curriculum areas like literacy and math and then into outdoor and gross motor 
play. And also engaging families in self-regulation development. 

Shauna: And the way that we've written the book is really for anyone to be able to pick 
up, to get ideas for how to integrate self-regulation into what they're doing 
throughout those days. And it was built from an evidence based intervention, 
that we have now tested several times and started with my dissertation work 
that Megan and I worked on closely together, which then spin off into a couple 
of additional studies. Megan, maybe you could talk about those in a minute. 
And the course actually walks you through how to not just get the information 
and research in the foundation on self-regulation why it's so important, but 
actually how to implement that specific intervention in the way that we've 
tested it and the way that we have found significant effects. 
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Shauna: And so, the information in this book, comes from those games and activities in 
the inventions but the intervention itself and the way that the course is 
organized, is really meant to help educators take that intervention and run it in 
a similar way in their classrooms, in the way that we tested it. 

Megan: I did want to quickly add. In our manual for the games, we actually are pretty 
explicit about how self-regulation is intentionally practiced within the context of 
each of the sessions that we've developed. Shauna really took the games and 
tested them out initially with me and then we thought, "Well, this is sort of 
promising." And so one of the things we found is we needed to replicate frankly. 
We need to really make sure that there was something going on. 

Megan: And so, we did in our first study, in her dissertation, we had found that it really 
was the lowest kids that struggle the most, that benefited the most from the 
intervention. And so when we did this again, I did it with a bigger group of all 
low-income kids and in that study, what we did basically, you know, these sort 
of session that we have in the online module and we tested them out, randomly 
assigned kids and we've done in throughout three different randomized 
controlled trials, which where you randomly assign kids to get it or not. And you 
pre and post assess them. And basically what we found was that even within the 
low-income, everyone was low-income, the kids that were actually the most at 
risk in terms of being very low-income and also having to learn English as a 
second language, they had two things that were struggling with, they had to 
cope with. 

Megan: Those children improved significantly over and that received the intervention, 
they gained something like 23 point gain in math, out of ... Which is insane 
actually, over the course of a year, from fall to spring of the pre-school year. 
And this was, we didn't really have any intervention components that 
specifically focused on that. So it gets to your point Kristie about how all these 
skills co-develop together and that there is a lot of co-development that occurs, 
that we and many other people have also found within math and executive 
function or self-regulation skills. 

Megan: Oh, and I should say quickly one thing was that, we now testing it again. And 
one thing that people are quite interested in is taking the games and sort of 
adding them to a kindergarten transition program in the summer. So we have a 
recent paper that's also in this Early Childhood Research Quarterly, that came 
out a few months ago, really saying, "Well, what if you just added ..." One of the 
things that really drives us is, how do you make you know, we want to make 
something really low-cost, feasible, practical, scalable so that people can ... It 
really fits for them and they don't have to learn an intensive new intervention 
that takes over their entire curriculum. 
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Megan: And so this is really much more of a targeted intervention or a targeted set of 
games that you can do twice a week kind of like within your circle time. And you 
can embed it within your daily practice or your daily curriculum and the ideas 
then hopefully would generalize it and be a little more intentional throughout 
the day, in promoting these skills. And so when they just added these games to 
a summer program on the East Coast with about 15,000 kids. I mean they did 
find some really nice effects, additional, added benefits to inputting the games. 
And so we're starting to have a nice body of research that supports the use of 
these games. 

Kristie: So let's stay on this train of thought. Let's say again sort of like what part of this 
story that we've just told is in the course versus if I just pick up the book and use 
it? 

Megan: I think the book really provides the resource. This is our set of games. This is 
what some of the research has found on them. The course, the Red Light, Purple 
Light course actually tells you how to do it and gives you the manual for doing it 
with fidelity. And if you were going to implement this in your classroom, there's 
some scripts, there are some actually what you would do. It's not just a set of 
games that you might try once in awhile, it's literally a much more, you know 
here's, based on our intervention, here's what it would do, here's the materials 
that ... In terms of the manual. 

Kristie: If your curriculum is Incredible Years or if you are using Teaching Strategies 
GOLD, it doesn't matter—this overlay? 

Megan: Yeah. You know often, it takes the place of circle time. 

Kristie: So that might be a good thing. We can just redo circle incidentally. 

Shauna: Or music and movement time or if there's another time in your day where 
you're looking to help student practice skills, get some energy our in a fun and 
engaging way. And something else we should mention is that the Stop, Think, 
Act book is actually the textbook for the online course. And so, the online 
course is sort of the full experience where you have a chance to be guided 
through the book while also learning as Megan said, the ins and outs of the 
intervention, receiving all of the resources, the training manual that goes along 
with the intervention and more. 

Kristie: We'll get some closure on this because I've kept you guys all afternoon. And 
people probably have to go do some self-regulation things, but who would you 
say is the best person to take this course? And when do they take it? And can 
they take it whenever they want? So just a couple quick things like that and 
then I'll put more in the show notes. 
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Megan: This course would be great for people who are teachers. If they are trainers, 
administrators, parents. Parents have benefited from the book. It is more 
geared towards a classroom environment. 

Kristie: Is it all pre-school, Megan? 

Megan: Pre-school, kindergarten. I would say, yeah, preschool kindergarten. First, some 
people have used in first. But you know and what we say is you can kind of 
modify to make the games little bit more challenging. You want to increase. You 
can see there's a progression of the game's getting harder over time. In the 
online courses, it sort of lays out literally the progression of the games over 
time. So you want to follow that but you can sort of make the games a little 
more difficult for older kids. 

Megan: Anyone can take it. It's self-paced. It's through Oregon State University. We 
have a professional and continuing ed department or program. And so it's 
totally self-paced and anyone can do it at any time. And Shauna, you want to 
add anything? 

Shauna: I'm just going to say, and you get a certificate for having complete six hours of 
professional development ongoing training. And so, it's just a nice way for 
educators or folks who are working to support young children and families to 
get that additional education and support on their own time. You can do it from 
the comfort of your own home so long as you have computer and internet. 

Kristie: And I'll put all of the links to how to register and the objectives and all of that in 
the show notes. And then I'll be sure to follow up with both Shauna and Megan. 
We've got several citations that we'll add to the show notes but we'll maybe 
add a few more about, if you don't know development or you're struggling to 
know how self-regulation unfolds in human development. And then if people 
have questions, I'll have your links to your email and your website and then they 
can learn more about the book by taking the class as well. So there you go.  

Kristie: All right, well thank you both so much for joining me today and I look forward to 
seeing what members of the revolution do with this content. 

Megan: Thank you so much. This was great. Thank you. It's great fun. 
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