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Podcast 32: Creating Compassionate Kids 
Episode notes: https://prekteachandplay.com/podcast32   

Kristie:  Hi, Shauna. 

Shauna: Hi, Kristie. 

Kristie: Sometimes I just need to take a breath, and say, "Hello, my friend." A 
compassionate breath. 

Shauna: Absolutely, I'll take one with you. 

Kristie: Ah, that will be good for all of our listeners. Today we're talking about your 
new book, but maybe somebody's listening to this in a year or two, and 
they're like, "Number one best seller, I know that book," right? We're talking 
about Creating Compassionate Kids: Essential Conversations to Have with 
Young Children < https://creatingcompassionatekids.org/>  

 Everybody knows I'm a huge fun of all of your work. So, of course, I had to 
pre-order and get the book. Fell in love with it, and then I said, "Gotta have 
you on the podcast to talk about, why this book? What's in this book? How 
does this help us?" Maybe just tell us a little bit about why you wrote it. 

Shauna: Sure! And thank you so much. I am honored to be on the podcast. I am a 
huge fan of your work, and the way you really take information and research 
on what's out there, and make it practical, and get it into the hands of folks 
who can really use it and take it and run with it. So, thank you so much. 

 I'm excited to share about Creating Compassionate Kids. This book was really 
inspired both by my own experiences as a parent, but also my experiences as 
a professional, and having an opportunity to move around personally being 
part of a military family, as well as for school and in other ways. And as I 
worked in the field as a teacher and a parenting educator, I had a chance to 
hear the different kinds of conversations that parents and teachers had with 
children in different places in the country, in different settings with children 
of different backgrounds. 
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 What I saw was that a lot of those conversations were really similar. A lot of 
us have conversations with children about how much we value them and 
love them and appreciate them for who they are. But then we also have 
conversations that are really different. So, military families (for example) talk 
about war, and what it means to be separated from a family member. 

 Children in other communities may be talking about incarceration, and what 
it means to be separated from somebody that you love. Other families might 
be talking about what college to go to in 15 years, whereas others are talking 
about why we don't have enough food to go around at the table tonight. 
Hearing all of these conversations over time and in all these different 
settings, and seeing that families and teachers all want the best for children 
in their lives, really got me thinking about how if we got a little bit more 
about the conversations that others were having with children as well, how 
we might be able to build compassion and understanding through having 
some of those same conversations ourselves. 

Kristie: I have eight questions all of a sudden at once. I'm like, "No, stick to the plan, 
Kristie." Side note question: what happens if people aren't having these 
conversations? But, more importantly, these conversations, you mentioned 
military families and incarceration and college, right? I think anybody that's 
been around knows that the conversations that they had growing up are 
probably very different. We didn't have drills about a lockdown. We didn't 
have to do those kinds of things when we were going to school. Now kids are 
having these conversations and coming home to parents and saying, of all 
ages. I've been in buildings with preschool children where we had to practice 
lock downs. 

 There are two questions I have in my head right now. Why are these 
conversations important, and why is the umbrella compassion…but I also 
have this question of what happens if we're not having these conversations? I 
don't know which one you want to tackle first, but how do these 
conversations around incarceration, college, and military deployment all fall 
under the umbrella of compassion, and what do we do if we're not having 
them? 
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Shauna: Those are both really big questions. I'm trying to think about in my mind how 
to organize my answer. When I think about the larger umbrellas that these 
conversations fit under, I lump them or group them into four different 
umbrellas, basically, in this book. The first is those conversations about 
modeling our own compassion and parenting, so letting our children know 
that they're loved for who they are, no matter what they're experiencing, no 
matter how they grow and change as they get older. The second grouping of 
conversations gets into self-awareness and understanding of others, so 
thinking about what makes me who I am. What are all those things that make 
me who I am? From race, to culture, to the experiences we have, to our 
family, what our family looks like, who was in our family, and understanding 
and having that self-awareness of who we are as well as developing an 
understanding of who other people are and how our family and ourselves fit 
into the society around us, but then building that understanding and 
awareness not just for ourselves, but for others, too. 

Shauna: The third grouping of conversations kind of touches on those that we just 
pointed at with incarceration or military life, or other stressors in our lives as 
well as the strengths that can come with those stressors. Those 
conversations that can help build resilience and thinking about what are the 
things that our children might face? Oftentimes it's those things that are 
closest to them, those things that are happening in their community that 
we're thinking about. Sometimes that is a lock down drill. Sometimes that is 
something more serious. Sometimes it's just the frustration with not being 
able to tie your shoe on your own, but it's all of those kinds of conversations 
that lead to stress, small and large, that help us promote resilience for our 
children. 

 The final grouping of conversations that I talk about are those that help us 
then think about how do we take all that we've been talking about so far 
from that being loved and valued for who we are to building that self-
awareness of ourselves and understanding of others to fostering that 
resilience to then thinking about how do we then take that and extend it 
beyond ourselves to demonstrate compassion for others? 

 I've, in a very roundabout way, thought about organizing your question 
around why are these conversations important? They help us. Whether or not 
we're having these conversations, how is that helpful? When we think about 
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ultimately what it is we want for our children and for the children in our lives, 
a question that I often ask is, if you had to pick one word to describe a 
society that you'd like children to live in, what would it be? Those are words 
that come up most often. Understanding, resilient, compassionate. Looking 
at how do we take all of these groups of conversations together and build 
toward that? 

Kristie: My second question, which is what if we don't have these conversations? I 
understand the thesis, or the hypothesis is we will have a less compassionate, 
less emotionally intelligent, less resilient civilization, but I had a sad story 
once that a teacher told me that a parent came in and told her to stop 
teaching kindness and compassion because that wasn't what their child 
needed in the real world. As teachers in particular, or educational 
professionals, not just parents, but because you're not the parent, right? 
You're the care taker and the brain architect of someone else's child. If you 
know these conversations aren't likely being had because either there's not 
the bandwidth to have them, the parent’s sensitivity or capability, time to 
have them, right? No one sits down and eats dinner together anymore, kind 
of thing. 

Kristie: If the family unit isn't able to have these conversations as much or in some 
instances at all, and let's say that falls more and more to the educational 
system, but then there's resistance from families to want the educational 
system to address mindfulness or resilience or kindness or compassion, then 
what? That's another eight questions at you, but help us, how does the book 
help us navigate some really difficult things that might divide us? 

Shauna: Something that we know both from practice and from research is how 
important it is for children to have trusting adults in their lives. That comes 
from home. It can come from school. It can come from lots of different 
places. Having those trusting adults can be family members or other care 
givers or teachers, and it's so critical, having what we call a secure 
attachment or that trusting relationship where children know that they are 
cared for as who they are, but where they can also turn to problem solve, to 
take the challenges that they face, to learn about how to manage those 
challenges when they come up, having that kind of a relationship with caring 
and trusting adults in their lives is related to a whole range of positive 
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outcomes, both short term social and academic outcomes, as well as long 
term life outcomes. 

 A challenge that you presented is what happens when a family member, if 
you're an educator and a family member comes in and says, "I don't want you 
talking to my child about this." You know, from research, children really need 
this kind of a relationship. Sometimes we might have families coming in and 
saying, "I'm uncomfortable talking about these types of values, which are 
reflected in the other families in this classroom." That's a challenge in itself, 
too, because part of our role as early childhood educators or other 
professionals working with families is to create safe spaces for those children 
so that they know that they have adults they can trust in their lives and also 
so that they build community with other children in their classroom. An 
extension of that is building that community among families because we also 
know social support is one of the strongest predictors of resilience. 

 Sometimes, being exposed to other traditions or values or other types of 
families, if that's something that's unknown to you, can feel threatening, and 
most families, and I would say all families, essentially, want what's best for 
their children. They're trying to make the best decisions they can from their 
own life experiences. For some families, they've experienced a world where 
they couldn't trust anybody. Maybe they've had trauma in their own life. They 
didn't have that safe and secure relationship in their own family, and learning 
to not trust, learning to be tough, and learning to have those skills to face the 
world in that tough way has helped them survive something that no child or 
no adult should have ever had to experience and did. 

Shauna: Sometimes it seems to be the best thing to teach a child, to teach them that, 
so that they can survive in that world and ultimately, I think what we'd all like 
to see is a kinder, more compassionate world for our children, but sometimes 
it feels like in those moments, it's more adaptive to put up your guard and to 
teach your child to do the same. Ultimately, if we're teaching all children 
around one another to be more compassionate, we won't have to keep that 
guard up and we can model another way. 
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Kristie: Have you seen, because now I'm thinking about the book in a whole different 
way, are there ways to ... Parker Palmer talks about the third object. When 
you're having a difficult conversation or when there's an either/or, my way, 
your way, there's this divide, by having this third object is this bridge or this 
thing that we can come together around that keeps our separateness not so 
visible. Is it possible to take some of these conversations and walk through 
them with families as a way of talking about what you bring from your own 
history, what's comfortable and what's not comfortable about that 
conversation? You know where I'm getting? 

Shauna: Mm-hmm. 

Kristie: Could you see that an educator could facilitate a discussion between families 
using some of the conversations as the third object? 

Shauna: That's a great lens to bring to this. I love that our conversation is going in 
different directions. Whenever you come to a conversation, you think, "We're 
going to talk about this or talk about that." 

 These ideas are emerging in terms of, "Could we go in this direction or that?" I 
think that absolutely could be the case. Let's think about when we read 
storybooks for young children. We often bring storybooks into the classroom 
to talk about emotions, for example. To help children think about how you 
manage emotions outside of those tough moments yourself. If we want to 
help children learn about frustration, one of the ways we can help them do 
that is by looking at book characters who are going through a tough time 
with their own frustration, and then talking about how do they show their 
frustration? What could they have done instead? What do you do? Do you 
ever feel that way, too? Books could also be used with young children to 
build role models that look like themselves, to find examples of people, of 
families, of characters, who look like them in some way, who act like them, 
who share their same experiences, but also then build more models who are 
different from them. 

Shauna: That's really important, too, because we want children to see both role 
models who reflect themselves as well as those who are different, so they 
learn to see one another as being a part of that same community. What 
you're proposing with using some of these conversations with families seems 
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a lot like that, the idea of pulling out the storybook model. Let's remove it 
from this immediate, some of those feelings that might be right on the 
surface for you, but let's look at it a little bit at a distance from the lens of let's 
talk about other families, what they've talked about, what their experiences 
are like, and now let's bring it a little bit closer since we've held it at arm's 
length and use this as a model and think about how it applies to us. I love 
that idea. 

Kristie: I'm just thinking, there's so many applications to build our emotional 
intelligence pre service or in service. I can see now, even if I was back 
teaching the family professional collaboration course in Higher Ed and/or 
preparing people to be home visitors and/or, and/or, right? Many families 
may not know how to respond to some of these questions that their kids ask, 
so they may turn to their developmental interventionist or their pediatrician, 
even. Helping those professionals really get at and break down ... Each time 
you have a conversation, you talk about what's happening in this 
conversation. Those are these beautiful little stories and case examples that 
could let people do their own self-awareness, like "What did I think was going 
on in this? What was I uncomfortable about in this instance? My own 
emotional intelligence, but also then how can I help support a family to build 
into these conversations and feel comfortable having them?" I can see so 
many applications that I didn't see when I first read it. 

Shauna: That's wonderful. I really appreciate that lens on it, too, because my hope 
was not, as I go through and present these different examples of 
conversations, there's never a time where I say in the book, "This is how you 
have this conversation." The lens is more of a, "Here are some examples of 
some different ways that families might address this conversation or this 
topic, and here are some different things that have come out of that. Now 
how does this apply to your family? How do you, as the expert in your own 
family, or you as a professional expert with the families that you work with, 
what from this is relevant to you? How did you apply your own cultural lens 
or your own lens from your experience to making this conversation relevant 
in your own family or with the children or families that you work with?" 

Kristie: Here's another one I didn't prepare ahead of time. I'm really getting bad at 
this, Shauna.  
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Shauna: You have to be flexible in this field. This is good. This is a practice and model 
of being flexible and adaptable. 

Kristie: Thank you. When Laura and I often talk, more ideas come to mind. One of the 
things we always talk about is what would this look like for a child who is less 
verbal and has fewer cognitive skills? I can see somebody that works in Early 
Intervention, Early Child Special Ed, looking at these books and going, "Holy 
crap. Who has these kinds of conversations? I'm just trying to get my child to 
sign more." That doesn't mean, A, that we don't need to teach compassion in 
an intentional way to children with delays or difference, and B, it doesn't 
mean that they're not having these wonderings. How would you invite 
people to, that maybe feels kind of big, very verbal and very high cognition, is 
there a way to scaffold it? 

Shauna: Absolutely. I talk about that somewhat in the book, too, in terms of the 
conversations that are in the book, the examples, some of them start from 
birth when children are pre-verbal. For some children, they may never 
advance to a certain level of verbal skills, whereas others will depending on 
their own development and their developmental needs and strengths and 
challenges, and so much of what we do as the adults in children's lives is 
narrate the world around us. It's bringing that language both for children 
before they can understand it as well as after. During that whole process, we 
help give words to what they see. We help give words to nouns, to knowing 
that something is an apple or a cup or a table. We help give words to feelings. 
Something that we sometimes forget to do is also explain what we're doing 
and why. When it comes to compassion, really using our words, whether 
children can understand those words now or in the future or not, using words 
and being really intentional about what we do. 

 If I'm holding the door open for somebody else and the child or the children 
who are with me think, "Why is this taking so long? I just want to go and 
play," or, "I just want to go and do this." Rather than just standing there, if I'm 
saying, "I see somebody coming with a really heavy bag, so I'm going to hold 
this door open because I'd like to be a helper for them," we start helping 
children think about other people's experiences, other people's feelings, 
giving them those critical thinking skills to understand what we're doing and 
why. 
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Shauna: The other component of this, especially if we're thinking about, well, any 
children really, and children who may be pre-verbal or even non-verbal, we're 
also helping ourselves be more intentional in what we model. That is so 
critical. If we are saying out loud, especially with young children. When 
children get older, this stops being so interesting to them. It can drive them 
crazy if we're saying out loud everything that we're doing, but when our 
children are young or non-verbal or pre-verbal, if we say out loud what we're 
doing and why, it helps us be more intentional about that. It's not just, "Let's 
go and do this right now," or, "Let's go and do that," or, "You need to do this," 
or, "I need to do that." It's, "Why are we doing this? Why is it important?" We 
help build those critical thinking as well as that attention to empathy and 
thinking about somebody else's feelings. 

Kristie: I think that that's so, we could just leave it at that, but we won't. What we're 
doing and they why, I feel like sometimes when we encourage teachers to 
engage and use self-talk as an evidence-based strategy, something that's 
really missing in that is the why, even with emotional literacy. This is what I'm 
doing and why. It's where there seems to be a ton of mojo, and the way you 
described it for children who are pre-verbal and/or nonverbal, whether we 
sign it or with pictures or with augmentative communication device or with a 
story or whatever, that becomes secondary. What we really start off with is 
what before how, but that we're embedding it or tying it directly to why. I 
had to say that all out loud because that made so much sense in my head. It 
wasn't so scare all of a sudden that I had to have this really cognitively gifted 
child, that I can just say I'm holding the door open because her arms are full. 
Check. I was teaching compassion today, and it made me more 
compassionate because I gained self-awareness being intentional about it. 

Shauna: Part of it is that intentional, so much of parenting and teaching is managing 
our own emotions and our own frustrations and thinking about how the lens 
that we bring to working with and supporting the children in our life and by 
recognizing that intention a little bit more. 
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Kristie: It's that shark music that so many of us hear. If your kid says something like, 
"Why does that person have a whatever on their face," you're like, "Oh, for the 
love of God. Can we not just get through the store?" The book really invites 
people to know, yes, of course, there are differences. People have things on 
their face. People have two of these and three of those. People do this, 
people don't do that. I like that idea of recognizing the sharks. They’re going 
to be there, but then having a way to do something about it. 

Shauna: Right. I think sometimes it's just having that permission to do that. 

Kristie: Permission, yeah. 

Shauna: To know. So often I get asked by parents, "Is it okay to tell my child that I 
don't feel good about the way that I yelled at them earlier? I don't think I 
should have done that, but how do I go back and talk to them about it?" 

Kristie: Credibility 

Shauna: Right. Or, my child asked this really loud, embarrassing question at the 
grocery store. Is it okay that I answered the question in the moment rather 
than saying, "Don't talk about that?" Am I creating a stigma around somebody 
else's wheelchair or the way somebody was dressed? Sometimes it's just nice 
to have permission to know it's okay to talk about those things as a parent or 
a teacher. You shared with me your progression of inclusion. It's this 
difference between teaching tolerance, which is down at the bottom of your 
progression, which is sort of that idea of live and let live. As long as no one 
bothers me and I don't bother them, you can be who you are, and I'll be who I 
am. Sometimes we think we're teaching something that's higher up in that 
progression like compassion or empathy or love, but what we're really 
teaching is tolerance because we're not being intentional in having those 
conversations to say, "People have different beliefs, and that's okay." Some 
people think this, or some people's families think that. Those conversations 
are happening in early childhood classrooms whether we want them to or 
not. Children hear all sorts of things at home. They hear all sorts of things at 
school. They bring those things up because they're curious about them. 
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To think about how do we help children? We have this amazing opportunity 
when we have classrooms of children who come from all different 
backgrounds, all ways of life, who have many different family types, who 
have different family beliefs, to be able to say some families do this, some 
families do that. In our classroom, here are what some of the families do. Not 
just saying, "It's fine as long as we talk about it," but to talk about it, because 
some of those differences that we see that we think, "They're differences. 
They shouldn't matter, so we don't need to talk about them." Those 
differences define some children's lives every single day. 

Kristie: Right. It's like allowing us ... When you said that, some families do this and 
some families do that, or in some places we do this and in some places we do 
that, it's almost still that phrase, still needs the why after it. Why that's okay, 
or why it's okay that there is a difference even. You know what I mean? 

Shauna: Yeah. I was going to say, too, something that when we teach our own 
children about our own family culture, our own family traditions, this is 
something that comes out in early childhood communities, it's bringing 
families out and inviting them to talk about family traditions, whatever that 
means to them, when we do that for our children or the children in our lives, 
one of the things that we can communicate to them is these values are 
important to our family for this reason. Our values are just as important to us 
as other families values are to them. Even if we share some of those values 
and don't share some of those values, it's just important to them as ours are 
to us. 

Kristie: One of those values, hopefully, is that it's okay to have different values. 

Shauna: Right. 

 In making that statement, then you are communicating that to your child ... 
Letting them guess or assume, which is what happens when we don't have 
these conversations. 

Kristie: When you look at the progression of inclusion, one of the things that I've 
always wondered about and Myra and I have talked a little bit about it, I 
wondered what you thought about compassion being in the middle there, 
not at the top. I don't want this to look like there's a hierarchy. There is a bit 
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of a hierarchy, because it is a progression. As someone said the other day, 
love trumps tolerance, which I thought was funny on so many levels. There is 
a thing we want to grow and enhance, but what do you think about that? 
Does that resonate with you? You don't have our little brief definition of 
compassion. You might have a bigger definition because you, for goodness 
sake, wrote a book about it. What did you think, a little bit, about that? 

Shauna: I really like the progression. I think that, depending on definitions, that 
probably your definition and mine are probably very similar. If we were 
getting really technical, I might, in my own mental progression, say, "Oh, I'd 
probably put this here or that there," or sometimes we overlap one with 
another, but I think it's just such a lovely idea of thinking how we move from 
tolerance toward greater appreciation, toward empathy and compassion, 
and toward love, and toward really appreciating and valuing someone for 
who they are. I love that you also have advocacy on here as a piece of this, 
because part of that is empathy really, or at least in my own definitions, 
addresses recognizing and understand someone else's feelings and thinking 
about that in the context of your own life and the feelings that you might 
share or how you have those same feelings, too, and then extending that 
compassion with wanting to help somebody or make their life better, and 
then being able to step even a step further to advocacy and standing up for 
somebody else or speaking up when you see an injustice that someone else 
was going through because of that care and understanding and empathy that 
you have for them. 

Shauna: I think that one of the things that I feel is really essential that I try to get 
across in the book is that that early foundation, you know this first chapters 
that talk about how you model this for your child, letting them know that 
they are loved for who they are, that you are there to help them manage 
those tough emotions that they have, but to take those feelings serious, and 
in doing that, you're showing children that they are valued, that their voice is 
valued, and their voice will be heard. That teaches them or gives them the 
foundation to think about doing that for other people. What we do to help 
our children know that they are valued, for those little emotions and those 
big emotions and for who they are, and they can apply that to somebody 
else. 
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 As our children get older, when we're really thinking about teaching 
compassion, one of the things that often comes up as a question from 
educators and from parents is, "How do we help children stand up for one 
another or speak out if they see an injustice or stand up for what's right?" If all 
along the way, they've been taught to recognize other people's feelings to be 
just as important as their own, they're already looking for those things. If we 
teach them that we will listen to their voice, we will take their voice seriously, 
then we're teaching them that it's okay to speak up when they see 
something like that because they'll be taken seriously, and their voice will be 
heard by somebody. 

 Absolutely. I think even from that perspective of adults looking at children 
and saying, "Okay," again, whether it's parents or teachers saying, "Well, I'll 
put all this energy into my own children or to my own children here," but if 
we can really arm them with the skills to then reach out to others, we're really 
helping build that community around them. Every other child, every other 
adult, walks down the same street, goes to the same schools, rides on the 
same bus, shops in the same grocery store. We're all part of one community 
and one world. The more that we can move up that progression of inclusion 
toward really building that appreciation and understanding advocacy and 
even love for one another, the better our world's going to be. 

Kristie: Let's break it down. That's a big lofty goal. 

Shauna: It is a big lofty goal. 

Kristie: A person listening to this is going to feel that, and that's going to raise all of 
our energy and our vision, so we're all looking towards that, but let's start 
with where we are, other than, of course, getting the book and starting to dig 
into it. How do you help people? It's not a sit down and just read over the 
weekend kind of book. How do you encourage people to make their way 
through it? Where should they go? I'll put the creating passion kits.org link in 
the show notes, but just kind of give us your takeaway message or actionable 
steps. What do we do next? 

Shauna: Sure. I think, like you said, it's hard to pick up any book these day with all the 
competing demands that we have for our time, and especially folks who are 
in early childhood or related fields. You have so many demands on your time. 



 

 

 

 

 
© All rights reserved. 

http://prekteachandplay.com 
 

 

You are caregivers for many other children, many other families, let alone 
yourself, which often comes last, your own children and families or neighbors 
or all the other people that you're taking care of in your life, and squeezing in 
time to read is a huge challenge. It feels like one of those things that's for 
yourself, so it's one of those things that we often put last. With this book, I 
tried to make it as practical as possible. Every chapter has conversations 
strategies, but there's also Q&A to common parenting or teacher-related 
questions at the back. There are activity ideas that you could just pull out and 
use at home or in the classroom, storybook list recommendations, discussion 
questions and ideas. I tried to really make, put in small tangible things that 
could be pulled out very easily. 

 In the link that you shared, creatingcompassionatekids.org, I've also put 
downloadable PDFs of just some tips and strategies for helping to learn 
manage emotions, just different strategies for having touch conversations 
with children. If you're looking for something that's just a quick, manageable 
download to then think about and integrate into your thoughts, that's 
available there, too. I think that with anything, it's these small little things. 
Thinking about how can you more intentionally, whether you invest in 
looking at the book or not, which is also in many public libraries now, how 
can you take one step, one little step toward thinking about how you model 
compassion in your own life for the children around you, how you speak 
about what you're modeling makes you explain what you're doing and why. 
These little things we can do every day that can make a difference. 

Kristie: I would really encourage people, when they get the book, not to feel like you 
have to start at the beginning. I found the Q&As were some of the most 
powerful things for me. They go to the heart of it. Whatever was my shark 
music. Sometimes when I would go through the conversations, I would just 
get more shark music. Am I doing it right? I could never have been that 
eloquent. I'm not that intentional. I just say stuff. I never thought about my 
conversation at this level. I think how you described it, whether you go to the 
recommended books you could be reading, which, in and of itself, those are 
huge nuggets of wisdom. They're great stories that you could be reading. I 
really liked the Q&A sections. Those seemed to help me get a little unstuck. I 
also didn't feel like I had to read it in order. I jumped to chapter four. 

 



 

 

 

 

 
© All rights reserved. 

http://prekteachandplay.com 
 

 

Shauna: Absolutely. 

Kristie: Difficult conversations. Maybe that's why I had so much shark music. I guess 
it's nice to hear from you, too, that you feel like people can kind of find either 
by topic or by format, different things. Definitely come to 
creatingcompassionatekids.org for some ready-made downloadables, let's 
get going. Any last takeaway message that, your mantra or your hope, or you 
can just set a vision for the future, somebody in the future listening to this 
and it's now come true, what's your hope form this book? 

Shauna: I think it's, as you said, pointing out that shark music that comes up 
sometimes. So often children come to us with questions, with thoughts. They 
surprise us continually. We don't always feel prepared for it in those 
moments, and we don't always know if we should answer those questions in 
those moments either. Sometimes they are really tough, or they're about 
topics and I know for myself, even as a parent, I have to catch myself from 
saying, "Let's talk about this when you're older," to, "Wait a minute. Let's talk 
about this now but let me think about how I can talk about it in a way that I 
feel comfortable." Children in our lives, when they're young, they want to be 
like us. They want to learn from us. They're still coming to us for these 
questions, and we want that to continue as long as possible so that they see 
us as a helpful resource and as someone who won't turn them away, who will 
take them seriously and who will continue to be there for them. That starts 
now. 

 Thinking about how can we stop ourselves from that instinct of saying, "Let's 
talk about this when you're older." Okay, let's talk about it now. I need a 
minute to think about how I'm going to talk about this, but then let's talk 
about it. Sometimes there are things that we're not sure how to talk about, or 
we just don't know the answer. I think there it's also okay to say, "I'm not 
really sure, but I know how to look this up. Let's do it together." We're also 
teaching children one, they can come to us about anything now and in the 
future. Two, if we don't know an answer, we will do our best to think about it. 
Sometimes that will be, "I need a little time to think about it. Maybe we can 
talk about it after dinner. Maybe we can talk about it tomorrow," so that we 
have time to stop and reflect and take our breath and look up resources if we 
need to. 
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Shauna: Then to teach children where else to find information so that they know 
there's so much out there. As they get older and they learn how to navigate 
the internet, they learn how to go to friends or other people on the 
playground in terms of that information. We want to make sure the 
information they're getting is high quality information. Teaching them how to 
find that if they can't find it themselves. 

 Finally, a piece of that too, is there are certain topics that are too challenging 
or too painful for us to talk about with children ourselves. If a child asks 
something about a traumatic situation that may be something that a parent 
or an educator has experienced and doesn't feeling comfortable talking to 
their child about, then let them know who they can talk with, helping them 
find someone who is that safe adult in their life to have those conversations. 

 As you said, your mantra is yes to our conversations with children, is be open, 
be as ready as we can recognizing that we always won't feel ready, but we're 
those role models that children want to have. We can do our best to be there 
for them. 

Kristie: Thank you, thank you my friend. As always, enlightening and hopeful and I 
look forward to listening back in a few years and saying, yep, it was 
achievable. 

Shauna: Aw. Well thank you, Kristie, for inviting me to the conversation. I always love 
the time with you and am continually inspired by the work that you're doing. 

Kristie: Thank you. 

 


