
• To implant Biblical principles for living.
• To foster a life-long love of reading.
• To increase comprehension and analytical
skills.
• To provide practice in reading familiar 
words and decoding unfamiliar ones.
• To use diacritical marks as an aid in 
decoding words.
• To promote swift silent reading and smooth
oral reading with full comprehension.
God uses the written word to reveal Himself.

Therefore, reading is the most important skill
one can acquire. Those who cannot read must
learn by listening, with no way to verify the truth
of what they hear.
Reading, listening, speaking, and writing are

the basic skills in any language. Students absorb
knowledge by listening and reading. They
demonstrate that knowledge by writing and
speaking. Students need language skills for every
subject on every level throughout their schooling.
But the mechanical skill of reading is of little

value without a knowledge of what words, sen-
tences, and paragraphs mean. Reading 1 takes up
where CLE’s Learning to Read ends. Students

progress from recognizing words to comprehend-
ing whole pieces of writing. This course trains the
student to evaluate what he reads in the light of
God’s Word and gain fluency in communication.
Study questions help to develop reading skills,
enlarge vocabulary, and increase general knowl-
edge. They strengthen the student’s ability to
evaluate details, follow main thoughts, absorb
concepts, and grasp implied meanings.
Jesus, the Master Teacher, told stories to

answer questions, to teach truth, to illustrate
facts, or to expose sinners. His parables were
simple stories about nature and ordinary activi-
ties of people. These stories teach eternal truth as
effectively today as they did twenty centuries ago.
Use the selections in I Wonder, the reader that

accompanies this course, as Jesus used stories—as
teaching tools. Interest is aroused by the story itself.
Through his enjoyment of a story, the student
learns facts that increase his knowledge. As this
knowledge is connected to God and His Word, the
student’s understanding blossoms. Beliefs and
values stabilize as personal conviction. Conviction
culminates in behavior that glorifies God. This
course is designed to help students learn to respond
to life’s issues from the perspective of God’s will.

vii
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Goals for Reading

The components of this course are five Light-
Units, the reader I Wonder, this Teacher’s Guide,
and CLE’s Phonics Cards.
The LightUnits are consumable. They contain

the student’s written activities for the stories in
the reader.
This Teacher’s Guide contains a reproduction

of each LightUnit page with answers. But it is

much more than an answer key. It contains
detailed lesson plans with helpful information
and ideas for successfully teaching the course.
We recommend the Phonics Cards as support

material for CLE’s courses:
• Learning to Read (Grade 1)
• Reading (Grades 1 and 2)
• Language Arts (Grades 1 and 2)

Components of Reading 1
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How to Use the Teacher’s Guide
Board Preparation. This list gives verses, words,

and illustrations to write on the board before class.
Review. A good class begins with a short review.

Repetition is essential to the learning process. It
establishes what has been taught and builds confi-
dence and enthusiasm. Be creative with reviews so
students do not lose interest. You might choose the
most necessary items from the review list and skip
the ones your students know well.
Study Words. The Study Words are ten of the

more difficult words in the story. Although most
of the Study Words are part of the first graders’
vocabulary, make sure they understand the word
meanings. A good way to do this is to have stu-
dents make sentences using the words.
Read and discuss the Study Words before stu-

dents read the story. This will help them immedi-
ately recognize the Study Words when they see
them. The words are in boldface type the first
time they occur in the story. 
Listen to each student read the Study Words

after they have read the list twice to themselves.
Study Word exercises may be done as a class

activity. Use your own judgment to discern if stu-
dents are capable of doing some of these activities
on their own.
New. Here you will find instructions for teach-

ing new concepts. The student LightUnit also
contains corresponding colored “teaching boxes.”
Teaching boxes give examples to assist in teaching
the new concept. When two new concepts are
taught in a lesson, there is a box for each.
We recommend that you work together through

the exercises following each new teaching box.
Bible Verse.Write the Bible verse (found in

the reader on the title page of each story) on the
board when you begin the story. Give a simple
explanation of the verse.
On the second day of the story, review the

meaning of the verse and discuss the way the
verse applies to the story characters as well as to
students. Listen to each student recite the verse
and give him a small reward. Students will need
to know the verses well enough to complete them
on the Self Check with the help of a word box.

Each daily lesson plan gives instructions for
teaching new concepts and reviewing previous
ones. You will cover each lesson correctly if you
follow these instructions.
Sentences in bold type help you spot the main

points of the lessons—the things you should tell
your students. Do not limit your class discussion
to these points. Rather, use these suggestions to
develop your own presentation, tailored to meet
your students’ individual needs.

Symbols in the Teacher’s Guide
Learn to recognize these symbols to direct your

teaching of the lesson:

– Activities that require teacher 
involvement.

– Activities written on the 
chalkboard.

– LightUnit page(s) for the activity.

– Silent reading assignment.

– Oral reading assignment.

– Important information for the teacher.

Daily Lesson Plans
Note these basic features of the daily lesson

plans:
Objectives. The new concepts and skills

taught in the lesson are listed here.
Class Preparation. This feature lists materials

you need to teach the lesson. Develop the habit of
checking the list, gathering materials, and prepar-
ing before class time. This eliminates distractions
for the student.

– Optional activities that
add fun and variety to 
the routine.

– Additional information
for the teacher.
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The LightUnit Test tests the student’s under-
standing of what the verses mean.
Introducing the Story. This section introduces

the story by helping students identify the charac-
ters and the setting of the story. You will also
encourage students to find the story’s problem
and solution.
The purpose of the Building Anticipation sec-

tion is to stir students’ interest in reading the story.
Have the students ask questions about things they
want to learn in the story. The questions listed in
this section are examples of questions you can ask
to stimulate students’ curiosity. As they become
familiar with the process of formulating ques-
tions, the instructions are abbreviated, but do not
neglect this exercise. The questioning process
gives students something to look for and think
about as they read.
After the story has been introduced, students

should read it on their own.
Oral Reading. The second lesson for each

reader story begins with oral reading. Before 
they read, check your students’ comprehension

by following the instructions in the Checking
Comprehension section and the Story Question
section. If the answer to a story question is
simple and concrete, you may discuss it before
reading the story. If the story question is difficult,
ask several leading questions and tell students to
be ready with their answers after you have read
the story together.
Read the story aloud by whatever method you

choose. Questions for discussion are included for
each story. These are valuable for checking stu-
dents’ comprehension. Questions from the story
are included in the LightUnits as well. As students
gain independence, they may be able to do more
of these questions on their own.
Poems. Some stories are followed by a poem.

Ideas for reading and discussing the poem are
given in the poetry section.
We Remember. Activities in this section review

previously learned concepts. The goal is for stu-
dents to do this section with little teacher assis-
tance. At the beginning, you may need to read the
directions with students or explain the exercises.
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How to Use the LightUnits
Each LightUnit for I Wonder contains ten

lessons, a self check, and a test. The LightUnit
test is stapled into the middle of the
LightUnit. Remove the test from the book
before handing the student a new LightUnit.
Each lesson in the LightUnit is three pages

long, and is meant for one day’s work for the
student.
A picture similar to one in the reader is

included at the beginning of each LightUnit. A
note in the Teacher’s Guide informs you when
the student may color this picture.

Symbols
Although first graders will not likely work

much on their own, several symbols are
included in the LightUnit to guide them
through a lesson. 
Teach them what these symbols mean: 

– Indicates the student must obtain the teacher’s
initials before proceeding. This symbol is
generally found before self checks and tests.

– Indicates an exercise that requires teacher’s
involvement. The teacher needs to grade or
assist the student with the exercise. The stu-
dent may continue working beyond this
symbol even if the exercise has not been
checked.

– Indicates the student must obtain the
teacher’s aide or teacher’s initials before pro-
ceeding with the work in the LightUnit.

– Indicates an exercise that requires the
teacher’s aide or teacher to grade or assist the
student with the exercise. The student may
continue working beyond this symbol even if
the exercise has not been checked.
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Good reading is more than following phonics
rules. It is a combination of word recognition,
phrase reading, punctuation observance, appro-
priate speed, and expression. Teaching reading
fluency is not as straightforward as teaching the
rules of phonics. However, some techniques can
improve fluency.
Demonstrate how to read phrases, if necessary.

For example, the sentences below are broken into
phrases that should be read in groups. 

Mom and I went to the store yesterday.
On the way home we saw three deer jump 
the fence.
These same two sentences may be incorrectly

read this way: 
Mom and I went to the store yesterday. 

On the way home we saw three deer 
jump the fence.
Model the use of proper reading fluency. Take

your turn frequently in oral reading class. Teach
the observance of commas, ending punctuation
marks, and appropriate speed. Be a good coach.
Do not hesitate to have a student read something
again to show the proper expression or observe
punctuation marks. Developing good, fluent
reading requires much practice.
Because reading involves more than the phon-

ics taught and tested by the LightUnits, it is
important to evaluate fluency also. This course
provides a rubric for assessing reading abilities
that cannot be measured by LightUnit test scores
alone. The following rubric was developed espe-
cially to evaluate students using CLE’s Reading
program. It describes what students at certain
levels of skill should be able to do. (See Appendix
F, page 205 for a rubric to photocopy.)
Use the rubric to assess your students’ abilities

during your usual oral reading time. The student
should not be aware that he is being evaluated.

Evaluating Reading Skills (Reading Rubric)

– Indicates the student should check 
with the teacher for instructions on
whether to do this optional activity. 

– Indicates the student should check 
this box after completing each set of
instructions.

– Indicates the student should read 
the lesson story silently.

– Informs the student that it is time 
for oral reading class.

Exercises. The exercises in each lesson serve 
a number of functions.
• They preview some of the harder words
from the current story.
• They reinforce, review, and give practice
in various reading mechanics.
• They test comprehension and recall of
story facts.
• They train in analyzing and drawing con-
clusions from facts stated or implied.

x
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• They foster understanding, appreciation,
and valid applications of the Bible verse
featured with each story.

Self Checks. Lesson 11 in each LightUnit is a
Self Check. The Self Check evaluates the student’s
mastery of concepts taught in the LightUnit and
helps prepare him for the LightUnit Test. Because
first graders have not learned to study on their
own, we recommend that the teacher review with
the students before giving the Self Check.
After a student has taken the Self Check,

grade and score it. If he did well, have him make
corrections and plan to give him the LightUnit
Test the following day. If he did poorly, give fur-
ther instruction in areas where he is weak and do
any necessary remedial work to prepare him for
the test.
Tests. The final lesson is the LightUnit Test. 

We recommend that you review with the stu-
dents before the test, using the review list found
in the Teacher’s Guide. Students should not have
access to the LightUnit when taking the test.
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This will eliminate pressure
on the student and yield a
fairer evaluation of his ability.
The student should read a

paragraph of three sentences
or more as you assess his flu-
ency. The Teacher’s Guide
gives suggestions for stories to
use with the rubric. Students
should read the story silently
before you use the rubric to
evaluate their oral reading.
Assessment may be done once
per LightUnit or more often.
A student who scores poorly
should be assessed more fre-
quently to check his progress.
To score a student, match

his reading ability to the
description that best fits his
performance for each skill in
the rubric. Then on the
Student Reading Assessment
Record, record the number for each skill in the
correct column and average the numbers. Scores
do not need to be given in whole numbers. If a
student falls somewhere between the descriptions,
you may use quarter points. (See Appendix F,
page 206 for a student reading assessment record
to photocopy.)
Student scoring example:Mary is still reading

slowly word by word. She scores a 2 for Rate.

However, Mary rarely has to stop and sound out
words, so she scores a 4 for word recognition.
Mary does not put words together smoothly in
phrases and does not notice punctuation: she
scores a 2 in phrasing. Although Mary is still
reading word by word, she does comprehend what
she is reading and occasionally attempts to use
expression. She is using enough expression that a
score of 2 is low, but she is closer to 2 than 3. She
gets a score of 2.25 for expression. Her average
score: 

2 + 4 + 2 + 2.25 = 10.25 ÷ 4 = 2.6
By keeping track of each assessment,

progress can be noted. A copy of the
Student Reading Assessment Record can be
included with the student’s report card. 
If the Student Reading Assessment Record is
sent home, parents will also need a copy of
the rubric and the recommended goal for
the student.
Goals have been established for the

rubric. Some students may rate a little
lower; however, if the student is too far
below the recommended level, more read-
ing practice should be given. By the time

1 2 3 4 5

Rate

Reads slowly;
word by word; 
frequent pauses 

or hesitation 
between words 

Reads slowly; 
uneven; word 

by word

Mixture of 
slow and fast

Reads well; 
reads smoothly

most of the time

Reads at a rate
close to normal
conversation; 

few unnecessary
pauses

Word
Recognition

Sounds out 
most words 

Sounds out 
many words

and/or makes
many careless 

mistakes

Sounds out 
some words;
makes some 

careless mistakes

Infrequently
sounds out words

Knows most
words; usually
self-corrects 

mistakes

Phrasing
No sense of 

how words are 
connected

Does not sense
proper word 
connections; 

little observance 
of punctuation

Few pauses at 
inappropriate 

places; observes
some punctuation

Uses two or 
three words

phrases; 
observes most
punctuation

Uses sensible
phrasing within

the sentence 
structure; 
observes 

punctuation

Expression
No expression;

monotone 

Uses little 
expression; saying
the word is more
important than
understanding 

the concept

Attempts 
expression at 

times

Reads with 
expression, but
does not always

use correct 
expression

Uses appro-
priate expression
throughout the 
reading. Sounds

like natural 
conversation

Date LightUnit Rate Word 
Recognition Phrasing Expression Average of the

Categories

Student Reading Assessment Record
Name of Student: ______________________________
Grade Level of Student: ___________________
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Decoding New Words
Sounding out a word is an efficient method of

learning the concrete connection between the let-
ters of the alphabet and the words we speak.
Sounding out words gives first graders the satis-
faction of achievement when they discover they
can figure out new words and read simple stories
on their own.
Sounding out words works beautifully in the

previous course, Learning to Read, because the
vocabulary is controlled. Students are exposed only
to words that “work” with the sounds and rules
they have learned. They have become proficient
little readers within the confines of those rules.
Now, in Reading 1, they are about to

encounter a huge jumble of added rules, excep-
tions, and contradictions to those rules, along

with numerous inconsistencies in English
spellings and pronunciations. They will discover
that sounding out words is often an unreliable
method as they attempt to read material that
contains longer words and lacks a controlled
vocabulary. The stories in I Wonder come from
many sources. There is no continuity between 
the new reader stories and the controlled vocabu-
lary of Learning to Read.
How will students learn the unfamiliar words

in the reader? This course teaches students a new
way of decoding unknown words: reading dia-
critical marks. After phonics, this is the second
most important decoding skill students can learn.
It is a skill they will use the rest of their lives.
Reading dictionary pronunciations is a dis-

tinctly different skill from sounding out words,
but it is built on the knowledge of letter sounds.

How to Teach This Course

Score boxes are located on self checks and
tests. The top number in the box gives the
number of points the student must score before
he begins the next LightUnit. The bottom
number is the total number of points possible 
on the test.
Point values in all self checks and tests are 100.

Write the total number of points scored on the
score line. Initial the second box.

The only LightUnit grade recorded for a stu-
dent is the score on the LightUnit Test. If the stu-
dent does not achieve 90% on the LightUnit Test,
review the concepts in which he is weak. Then
have him take a copy of the Alternate LightUnit
Test located in Appendix F.
We suggest that you evaluate students using 

the Reading Rubric described on pages x-xi. The
rubric evaluates reading ability, whereas LightUnit
Tests evaluate the students’ grasp of technical
reading skills. The rubric score should be shared
with parents. 

xii
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80
100 Score                 

he completes Learning to Read, a first grader
should be able to score a three on the rubric. By
the end of first grade, a four should be attainable.
A second grader should score a five upon comple-
tion of Reading 2 (Helping Hands and Happy
Hearts).
Since the reading rubric is a better overall

evaluation of a student’s reading ability than his
LightUnit grades, it is an important tool in eval-
uating his readiness for second grade. If a student
scores significantly lower than the goal of four at
the end of first grade, consider having him
rework some of the Learning to Read course or
retain him in first grade.

Scoring and Grading
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Therefore it is quite easy for first grade students
to use this skill after they have learned the sounds
indicated by the diacritical marks.
The first lesson for each story in I Wonder

introduces ten words from the story. These Study
Words are presented along with their dictionary
pronunciations. Many of the Study Words are
familiar or can be sounded out by students. The
accompanying pronunciations will look strange at
first. But students will soon learn that decoding
words by reading diacritical marks is easy. They
do not need to decide if any letters in the pro-
nunciation are silent. They can simply sound out
every consonant and pronounce every vowel the
way it is marked.

Oral Reading
Now is the time to teach students to read well

orally. Why, when some students still need all
their powers of concentration to decode individ-
ual words, should you focus on oral reading?
Because new readers must learn to shift their
attention from merely recognizing words to
understanding the thoughts that words convey.
When a student reads silently, he can go over

the words several times and ponder the meanings.
But when he reads aloud, he must recognize the
words and pronounce them promptly. Nothing
sharpens his powers of concentration and com-
prehension better than being required to read
aloud with good expression.
Children speak with good expression long

before they enter school. Your slowest reader may
well be the one who expresses himself the most
vividly in normal conversation. Why then does
the oral reading of a story so often become a
boring ordeal for students and teacher?
When children are learning to read, their

imagination is essentially unplugged. Learning
letter sounds and how to decode words requires
no imagination. Students will continue to simply
read words unless their imagination is taken off
the hook and plugged into the reading process.
First graders may live in a story when they read

it silently, but revert to word calling when reading
the same story aloud. One reason for this is that
when a child reads to himself, he can skip words
he does not know, and even some he does know,

in order to get on with the story.
That is not the most significant reason though.

When reading silently, the student is Bobby, Joe,
Alice, or Betty having fun with an old dishpan on
a snowy hill.
When he reads aloud, Bobby, Joe, Alice, Betty,

and the old dishpan are just words on a page and
he is only himself, reading to his classmates.
You can’t prevent first graders from switching

roles in this way as long as they feel insecure at
word recognition. But since they will never
become proficient oral readers without doing a
lot of oral reading, you must simply accept this
patience-trying stage as part of learning to read.
With your good example and ceaseless insis-

tence on reading with good expression, you will
be gratified at how quickly your class will put
themselves into the story. Little by little, oral
reading will become one of the most enjoyable
parts of the reading class.
Methods for conducting oral reading classes.

Do things a little differently in oral reading
classes to maintain interest and enjoyment in
reading aloud. Following are some methods you
can try with your class.
1.Use a marker. Show students how to use a

paper strip to mark the lines they are reading, if
this helps. Following along while another student
reads may seem like a simple task, but it requires
a prolonged concentration that many first graders
have not fully mastered. Moreover, the left-to-
right eye movement with a quick return to catch
the beginning of the next line may still be diffi-
cult for some students. 
Other than using a marker, keeping the place

while others read is a matter of self-discipline.
Reading class is as good a place as any for chil-
dren to begin learning this practical skill. As a
student’s confidence develops, encourage him to
stop using the marker.
2.Model effective oral reading. Keep the story

from dragging out too long by reading every
other paragraph yourself. This gives your students
a constant example of how they ought to be read-
ing and moves the story along at a good pace.
3.Teach attentiveness. A method guaranteed

to kill student interest and attention is to take
turns reading paragraphs around a large class. If
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eight children must read before one’s turn comes,
it is not necessary to pay much attention most of
the time.
A much better method is to call on students to

read at random, keeping them on their toes. You
might call on an inattentive student twice before
all the others have read once.
Devise a mild penalty for students who are

habitually inattentive. If a student loses his place
and doesn’t know where to read when it is his
turn, have a nearby classmate show it to him, but
he should miss his turn. 
Be careful not to promote too-fast reading

with this method. Students may feel compelled
to begin their sentence the instant the last reader
stops to show that they have not lost their place.
You can quietly insist that students follow along
in the story without creating stress. Encourage
each child to read with good expression at a
moderate pace. Praise improvements!
Do not challenge a student the moment he

hesitates to begin reading when it is his turn. The
goal is not to trap students. A student who does
not begin reading immediately may not know
what the first word is. If so, take time to help
him sound it out.
4.Read by sentences. Sometimes read around

the group by sentences. Reading by sentences is
an excellent discip line because it demands stu-
dent alertness, un-relaxed attention, and concen-
tration on punctuation marks. The rule is to read
to a period, question mark, or exclamation point,
even if the sentence contains only one word.
Reading by sentences trains your students in

sustained attention. It gives each student oppor-
tunity to read more often and at shorter intervals.
As students gain word-recognition skills and
maintain the habit of reading with good expres-
sion, there need be no loss of comprehension or
enjoyment of the story with this method.

Poetry Selections
Good poetry conveys beauty and/or makes an

emotional impact because of the words chosen to
express the thought. True poets can take a com-
monplace subject and glorify it with beautiful lan-
guage that stirs our imagination and emotions.

As students hear and read beautiful poems
with expression, they will learn to enjoy and
eventually recognize true poetry. Even very young
children can develop appreciation for fine poems.
It is easy to teach rhyme and rhythm to your

students. These have value and should be part of
their early education. However, rhyme and rhythm
by themselves are not poetry. The selections in I
Wonder are called poems, even though some of
them would be better classified as rhymes. You
will find that they do not all contain poetic
expressions. Some were chosen primarily to fit
the story subject.
Poetry is written for the ear. Therefore it is of

utmost importance for you to read the poems
aloud to your class. You may choose to let stu-
dents read the poems silently after they read the
story, but do not let that be their only experience
with poems.
Practice reading the poems.The pauses, inflec-

tions, mood, pace, and tone of voice are all essential
to convey the meaning. You need to read poetry
correctly for students in order for them to receive
the full emotional impact. By de-emphasizing a pro-
nounced rhythm and by reading in phrases and
thoughts, you can forestall the singsong beat which
many people use to read poetry.
Read the poems for enjoyment.They are not

intended for study at this level. After a poem has
been read in reading class, you might use it at
other times. For example, several selections from 
I Wonder would be appropriate to quote on a
nature hike. While you wait for the last bell to
ring, pull out your reader and read some of the
poems, encouraging your students to join in at the
places they know. Or after the daily story time, let
a student read a poem he especially enjoys.
Incorporate poetry into art and penmanship.

You could have students copy various poems as
penmanship assignments. Combine this activity
with art class, and let students illustrate the
poems they copied. The pages could then be
assembled into a booklet. Another art period
could be used to make an attractive cover. By the
end of the year, most of the students will know
some of the poems by heart without having tried
to memorize them.

Introduction
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One of the most important lessons you can
teach your students is to follow directions.
Mastery of reading and all other subjects depends
on whether or not students follow directions. All
through life, success as a student, friend, citizen,
family member, employee, and Christian depends
on comprehending and observing instructions.
Directions are given orally by teachers, parents,
church leaders, employers, and other authorities.
Directions are written in textbooks, owners’ man-
uals, official publications, and the Bible.
The many commands in the Word of God to

submit to authority underscore the importance of
following directions. Jesus said, “I came down
from heaven, not to do mine own will, but the
will of him that sent me” (John 6:38). Jesus fol-
lowed directions in His work and personal life.
Had He not done so, there would be no salvation
for mankind. We must follow God’s directions
for obtaining and maintaining that salvation.
This is the ultimate reason for teaching students
to follow directions.
Begin with classroom procedures. Routine

ways of passing papers, getting ready for lunch,
dismissing for playtime, and moving about the
room save time and confusion. When students
know exactly what is expected of them, it elimi-
nates stress and uncertainty. It promotes a relaxed,
orderly atmosphere in the classroom all day long.
Teaching students to follow directions is quite

simple if you make sure of two things. 
• First, students must understand the what,

when, and how of the directions. 
• Second, every student must follow those
directions every time.

Organizing your classroom in this way does
not stifle creativity or make robots of your stu-
dents. After all, what creative options are there
for turning in assignments, washing hands before
lunch, or preparing for dismissal? The more noise
and distraction you can eliminate from your
classroom, the freer your students will be to
develop the individual gifts God has given them.
Establishing and following a classroom routine

does not mean you will not change the way you
do things occasionally. Children feel safe with
familiar ways, but they also enjoy change.
Rearranging the desks or the place where you
have reading class causes temporary enthusiasm.
You may also discover that a new way of doing
something works better than your usual method.
Require students to follow directions explic-

itly. This is not just to show who is boss. It is the
only way to instill the Biblical truth that God has
given authority to certain people, and we must
learn to submit to them. Explain this truth to
students as opportunities arise.
If you are kindly consistent and insistent on a

certain procedure, it will soon become a matter
of habit, rather than a rule which must be
remembered. For example, leaving lunch boxes
closed until the blessing is asked can easily be
taught during the first week of school. Thereafter
it will be a habit, though you may need to give
gentle reminders from time to time.
Teach students how to follow directions

when doing their lessons. Sometimes you will
give them directions orally. Sometimes directions
are printed in a textbook or on a work sheet.
Sometimes you will write them on the board.
You may feel irritated when students do

The Importance of Following Directions

You may want to regularly read other poems to
your students besides those in I Wonder. (Here
are two books that contain good poems for chil-
dren: Favorite Poems Old and New, selected by
Helen Ferris, and A Child’s Garden of Verses by

Robert Louis Stevenson.) Do your best to extract
the full measure of beauty from each selection.
Your students may catch your enthusiasm and
appreciate poetry the rest of their lives. 
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assignments wrong because they did not follow
directions. The reasons seem obvious. Daniel was
too lazy to read the directions. Kim didn’t get to
her work until the last minute and didn’t have
time to think through the questions. Monica
hates to read so she just guessed at what to do.
And William, the smartest of all, “knew” what to
do without reading the directions because the
exercise looked just like the one he did yesterday.
As obvious as these reasons seem, they are only

symptoms of the real reason. The underlying
reason is that children naturally have undisciplined
minds. Instead of feeling irritated at what appears
to be careless disregard of your instructions,
remind yourself, This child hasn’t learned how to
discipline his mind yet. It is hard for him to think
through the directions. It is a valuable skill he
hasn’t learned yet. It is something I must teach him.
A child may forget the first word in a direction

line by the time he figures out the last one. Even
when he does realize what it says to do, sometimes
he can’t hold it in his mind long enough to apply
it accurately. Besides that, many little distractions
may interrupt his work, and he has to find his
place again and remember what he was doing.
Until you teach him to do so, he knows nothing
about checking his work with the directions in
mind to see if he has done everything correctly.
Be patient, but remember also that first

graders are not too young to begin learning this
Biblical principle: God requires every individual

to control his own mind and bring every thought
into subjection to what is right and good. 
Laziness, inattention, and carelessness in fol-

lowing directions are all natural, carnal attitudes.
They show that the student has not disciplined
his mind to submit to the authority behind an
assignment. Admittedly this calls for a maturity
not fully developed in first graders. A disciplined
mind cannot be acquired overnight. But you can
begin by teaching students the three steps for fol-
lowing directions:
     1.  Read each part carefully.
      2.  Think about what it means.

      3.  Do exactly what it says.

Lead students through these steps often as you
explain assignments. Patient diligence will bring
results. Require a student to erase and redo exer-
cises when he indicates correct answers, but
underlines them instead of circling them as
directed. Remember that this student needs your
help to develop a disciplined mind, making it
easy for him to carefully obey directions from any
authority. 
Send each student to the next grade with his

mind disciplined to follow directions accurately.
With a disciplined mind, he can be successful in
preparing his lessons, preparing for adult life, and
preparing for eternity. What greater contribution
could you make to his life?
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Introduction

Sounds and Diacritical Markings

Short Vowels

       ă – cat
       ĕ – bed, bread
        ĭ – dig, gym
       ŏ – God, waffle
        ŭ – fun

Long Vowels

     ā – made, they, 
eight, break

     ē – eve, baby, key,
believe

     ī – pine, fly
     ō – hope, dough
     ū – cube

Other Vowels

   ȯ – lost, ball, 
caught, sought,
Paul, lawn

   ü – coon, stew,
soup, through

   ů – wolf, push, 
good, could

   yü – few, cute

Modified Vowels

    ər – burn, fern,
shirt, word,
doctor, 
dollar, 
pearl

   är – barn
   ȯr – corn, warm,

oar, pour, 
door

    ĭr – deer, hear, 
here

   ĕr – fair, care, 
there, bear,
berry, 
sparrow

Consonants

b    d f
h   j   k
l   m   n
p   q   r
t   v   w
x   y   z

Vowel Blends

(Dipthongs)
          ou – cloud
          ow – cow
           oi – oil
          oy – boy

Consonant Digraphs

           sh – ship
           th – with
           th – this
         wh – when
          ch – child
          ng – ring

Consonants, cont.

        hard g – got
         soft g – page
        hard c – came
          soft c – voice
        s = /s/ – safe
        s = /z/ – his
      ch = /k/ – school
   gh, ph = /f/ – graph,

laugh

Suffixes

      ed = /d/ – prayed
      ed = /t/ – helped
    ed = /əd/ – counted
        s = /s/ – cups
        s = /z/ – dolls
         ing – camping
          er – faster
          en – given
           es – boxes
         est – darkest
           ly – nicely
            y – rainy
         ful – joyful
        less – careless
       ness – kindness
      ment – pavement

Ending Consonant
Blends

sp  nd  lp  ld
mp  np  lb  lf

sk  nk  lk
nt  ft  pt

st  lt  ct  xt

Other Sounds

         ou – bough
         əf – tough
         ȯf – trough
       yůr – pure

Beginning 
Consonant Blends

bl  br  cl  cr  dr  
fr  fl  gl  gr  

pl  pr  sc  sk  sl  sm  
sn  sp  st  sw

Silent Consonants

      igh = /ī/ – high
        lf = /f/ – calf
      wr = /r/ – wren
      kn = /n/ – knot
      gn = /n/ – gnat
    mb = /m/ – comb

Prefixes

           a – away
         de – derail
        dis – distrust
         in – inside
        un – unscrew
         be – become
          re – rewrite
         en – enlist
         ex – exchange

Three-Consonant 
Blends

thr
shr

scr  spl  spr  str

Schwa /ə/ Sound

           a – banana
           e – seven
           i – robin
           o – come
          u – bus
         ou – country

Vowel Sets

(Vowel Digraphs)
ai  ay
ea  ee

ie
oa  oe  ow

ui  ue
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xviii

Daily Schedule, First Semester

Day LTR BI MA
1 101:1 101:1 101:1
2 2 2
3 3 1 3
4 4 4
5 5 2 5
6 6 6
7 7 3 7
8 8 8
9 Rev. 4 9

10 Test 10
11 102:1 5 11
12 2 12
13 3 6 13
14 4 14
15 5 7 15
16 6 16
17 7 8 17
18 8 18
19 9 9 19
20 Rev. Test
21 Test 10 102:21
22 103:1 22
23 2 11 23
24 3 24
25 4 12 25
26 5 26
27 6 13 27
28 7 28
29 8 14 29
30 9 30

W
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W
ee

k 
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W
ee

k 
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W
ee

k 
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W
ee

k 
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W
ee

k 
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Day LTR LA BI MA
31 Rev. 15 31
32 Test 32
33 104:1 16 33
34 2 34
35 3 35
36 4 102:1 36
37 5 37
38 6 2 38
39 7 39
40 8 3 Test
41 Rev. 103:41
42 Test 4 42
43 105:1 43
44 2 5 44
45 3 45
46 4 6 43
47 5 101:1 47
48 6 2 7 48
49 7 3 49
50 8 4 8 50
51 Rev. 5 51
52 Test 6 9 52
53 106:1 7 53
54 2 8 10 54
55 3 9 55
56 4 10 11 56
57 5 Rev. 57
58 6 Test 12 58
59 7 102:1 59
60 8 2 13 Test
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Day LTR LA BI MA
61 Rev. 3 104:61
62 Test 4 14 62
63 107:1 5 63
64 2 6 15 64
65 3 7 65
66 4 8 16 66
67 5 9 67
68 6 10 68
69 7 Rev. 103:1 69
70 8 Test 70
71 9 103:1 2 71
72 Rev. 2 72
73 Test 3 3 73
74 108:1 4 74
75 2 5 4 75
76 3 6 76
77 4 7 5 77
78 5 8 78
79 6 9 6 79
80 7 10 Test
81 8 Rev. 7 105:81
82 9 Test 82
83 10 104:1 8 83
84 Rev. 2 84
85 Test 3 9 85
86 109:1 4 86
87 2 5 10 87
88 3 6 88
89 4 7 11 89
90 5 8 90

W
ee

k 
13

W
ee

k 
14

W
ee

k 
15

W
ee

k 
16

W
ee

k 
17

W
ee

k 
18

Introduction

Copyrighted material. May not be reproduced without permission from the publisher.



xix

Introduction

Daily Schedule, Second Semester

Day LTR LA RTL BI MA
91 6 9 12 91
92 7 10 92
93 8 Rev. 13 93
94 9 Test 94
95 10 105:1 14 Test
96 Rev. 2 106:96
97 Test 3 15 97
98 110:1 4 98
99 2 5 16 99

100 3 6 100
101 4 7 101
102 5 8 104:1 102
103 6 9 103
104 7 10 2 104
105 8 Rev. 105
106 9 Test 3 106
107 Rev. 106:1 107
108 Test 2 4 108
109 3 101:1 109
110 4 2 5 Test
111 5 3 107:111

112 6 4 6 112
113 7 5 113
114 8 6 7 114
115 9 7 115
116 10 8 8 116
117 Rev. 9 117
118 Test 10 9 118
119 107:1 11 119
120 2 12 10 120

W
ee

k 
19

W
ee

k 
20

W
ee

k 
21

W
ee

k 
22

W
ee

k 
23

W
ee

k 
24

Day LA RTL BI MA
121 3 102:1 121
122 4 2 11 122
123 5 3 123
124 6 4 12 124
125 7 5 Test
126 8 6 13 108:126

127 9 7 127
128 10 8 14 128
129 Rev. 9 129
130 Test 10 15 130
131 108:1 11 131
132 2 12 16 132
133 3 103:1 133
134 4 2 134
135 5 3 105:1 135
136 6 4 136
137 7 5 2 137
138 8 6 138
139 9 7 3 139
140 10 8 Test
141 Rev. 9 4 109:141
142 Test 10 142
143 109:1 11 5 143
144 2 12 144
145 3 104:1 6 145
146 4 2 146
147 5 3 7 147
148 6 4 148
149 7 5 8 149
150 8 6 150
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Day LA RTL BI MA
151 9 7 9 151
152 10 8 152
153 Rev. 9 10 153
154 Test 10 154
155 110:1 11 11 Test
156 2 12 110:156

157 3 105:1 12 157
158 4 2 158
159 5 3 13 159
160 6 4 160
161 7 5 14 161
162 8 6 162
163 9 7 15 163
164 10 8 164
165 Rev. 9 165
166 Test 10 166
167 11 167
168 12 168
169 169
170 Test
171
172
173
174
175
176
177
178
179
180
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