
The Adhesive Power of a Story | Lucy A. Martin

S tories are the “Gorilla Glue” of teaching. Eyes lock on the 
teacher, restless students cease wriggling, and facts latch 
in place when the teacher launches a story.

When I want to convince students how irresistibly interest-
ing history is, how filled it is with people who “lived, felt dawn, 
and saw sunset glow,” I tell the story of Al.

I learned about Al through my sister, a dairy farmer’s wife 
who lives on the edge of the Antietam Battlefield.

“All the farmers in our area know Al,” my sister told me.  
“He’s a little crusty, perhaps, but I’ll never forget what Al did for 
me one night.”

My sister was rather new to dairy farming at the time. Her 
husband was on his back, recovering from a farm injury. It was 
suppertime on a dark, wet night, and the farmwife had just come 
in from the barn. The baby and the toddler were both crying. 
Quite the time for Al to turn up to work with one of the cows. And 
where was that cow? Out in the farthest pasture in the black rain.

“Do I have to go after that cow tonight?” my sister asked wearily.
“I’m sorry,” her husband said, “but yes, you’ll have to.”
Al said simply, “I’ll go for her.” And that’s why my sister never 

forgot Al, a man considered crusty by most farmers. Under that 
crust was a heart, one capable of being kind.

Al hadn’t always known kindness himself. If I want to teach 

the meaning of evicted, I tell another story about Al. When Al 
was a young boy during World War II, he lived on a farm with 
nine brothers and sisters and his widowed mother. The land-
lord owned a tractor, which Al and his brothers were forbidden 
to touch. Somehow, the landlord detected the boys had tinkered 
with his prize tractor, and in revenge, he took the widow’s coal 
pile. It was winter, and there was no money to buy more coal. 
There was nothing left for the family to do but leave. The land-
lord had evicted them.

When two teenagers align their cars on the flat country road 
that passes our school and shout a challenge at each other to 
race, I shake my head and tell the story of Al’s sister. Several 
years after the cow-in-the-rainy-night incident, my sister and 
her husband had a baby, Hazel. Al came one day and asked to 
see Hazel. It was then that Al told about his sister Hazel who 
went out with some young people one night. The driver of her 
car started drag racing and wrecked. Al’s sister Hazel was killed.

When I come to the end of those stories, the students are 
quiet—looking at me with wide, sober eyes, thinking of cruel 
landlords and a sad family who had lost and lost and lost again. 
I know I have made my point. History is people, and peo-
ple are interesting. Too often when we study history, we look 
dispassionately at some Arthur Rothstein photo of a sheriff  
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Africa: Democratic Republic of Congo | Jerry Troyer

R ows of small black faces peering over old-fashioned 
wooden desks examined us curiously. The forty-two 
first graders in this classroom were intrigued when 

three white people and an entourage of school administrators 
interrupted their French learning-to-read class. Heads turned 
as we squeezed into the rear of the room. The sharp rap of the 
teacher’s stick on a desk snapped the students back to attention. 
At the teacher’s cue they gave us a traditional greeting; then the 
lesson proceeded with the teacher punctuating emphatic com-
mands by wielding her sturdy stick with a vigorous arm. Bang! 
went the stick on a nearby desk as she barked out the next order. 
Rap, rap, rap! went the stick, indicating that the students should 
repeat the sounds/words the teacher had said. With similar in-
struction happening in nearby rooms, the decibel level far ex-
ceeded anything I had ever experienced in a classroom.

Jonas Sauder and my wife Ivy and I were in the Democratic 
Republic of the Congo (formerly Zaire) from May 24 through 
June 5, 2019, to evaluate the ongoing needs of a large Christian 
school in the capital, Kinshasa. A large congregation operates 
the school. 

The pastor had expressed to Christian Light a desire for a con-
servative Christian curriculum in French. He had also requested 
help training the staff, who came from a public-school back-
ground, in the fundamentals of Christian education. In response, 

Joshua Robertson and Caleb Crider made an initial visit in 2015 
to meet them and evaluate their needs. While constrained by 
significant doctrinal differences, Christian Light determined to 
encourage their educational efforts and to influence them with 
truth. Jonas and Rebecca Sauder and Christopher Slabaugh spent 
two weeks there in the summer of 2017 conducting an intensive 
teacher-training seminar. The pastor requested further evalua-
tion and training of school staff, which led to our trip in 2019. 

The three of us sat in numerous classrooms, observing, lis-
tening to translations of the classes, hoping to produce helpful 
evaluations and recommendations. Further objectives included 
evaluating their curriculum needs in light of possibly translat-
ing some Christian Light material into French, finding out what 
other literature needs they had, introducing some French curric-
ulum from other publishers, and introducing Christian Light’s 
recently translated Classroom Manual. While in the Congo, we 
also planned to establish contact with Mennonites there. 

Listening to that initial first-grade class, I wondered if the 
same instructional methods would be used throughout the 
school. It reminded me of colonial schools in America, with 
“reading, writing, and arithmetic taught to the tune of the hick-
ory stick.” Students had no workbooks or readers. Instead, the 
teacher made do with a single page per student, reproduced 
from some curriculum they had access to. A neatly drawn chart 
of letters on the blackboard replaced the wall cards that usually 
grace the walls of first-grade classrooms in America.

As we moved on, we found that most teachers used their 
sticks only as pointers and not for sound effects. But instruction 
and response continued in vigorous African fashion, so decibel 
levels decreased only marginally. The lack of curriculum was ev-
ident everywhere. Large classes, minimal resources, and general 
poverty all conspire to complicate the teachers’ work.

But the school culture encourages making the best of the situ-
ation. With about 3,600 students in grades K-12, it takes some in-
novation just to fit them into the facilities. The 145 kindergarten 
students are taught at a separate property, but the rest come to the 
church compound for school. Several large buildings in varying 
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carpentry, accounting, nutrition, and nursing. We were im-
pressed with the way teachers used blackboards in lieu of text-
books. They summarized lesson points and demonstrated con-
cepts on the board, and students diligently copied the teachers’ 
writings into their exercise books, which are produced at the 
church’s printshop. This was fruit from Jonas’s and Christopher’s 
earlier training efforts. 

Many teachers engaged positively with students, asking ques-
tions, fielding responses, and occasionally getting into involved 
discussions. When called upon, students stood respectfully to 
give answers. A correct answer earned applause from the class. 
Good discipline and order prevailed throughout the school. Two 
men bearing the unenviable title of “disciplinarian” roamed the 
grounds to deal with any delinquents. 

The kindergarten classrooms were quite different from those 
in the main school. Anne Diyoka, the pastor’s daughter-in-law, 
serves as principal of that department. Educated in Britain, she 
taught in several Canadian schools before returning to Congo a 
few years ago with her husband Obed. Anne adapted an American 
publisher’s kindergarten curriculum, and the church prints it. As 
a result, kindergartners have workbooks.

Many visual aids make the classroom walls similar to those of 
Western classrooms. Activities included practicing French let-
ters, doing string art, and mixing paints to produce new colors. 
Obed and Anne make occasional trips to South Africa to pur-
chase kindergarten supplies. Unfortunately, they do not have 
funds to add similar amenities to the main school. 

Despite its rich resources, poverty reigns in Congo as wars 
and corruption hinder progress. This large country (about 1/3 
the size of the contiguous United States) is one of the world’s 
poorest countries; its GDP per capita is about half that of Haiti. 
Sixty-four percent of Congo’s 86 million people earn less than 
US $1.90 per day. Such poverty brings many challenges in oper-
ating a school; but this congregation accomplishes much, with 
no outside funding. The more prosperous members give to help 
support the poor.

After observing classrooms, we spent most of our time with 
the administration. The school is divided into departments with 
a director (principal) and assistant director overseeing each. 
They were eager for instruction, asking myriad questions about 
school administration, the Christian perspective on various is-
sues, and ways to improve the school. In addition to open discus-
sions, we shared a few practical topics with them. 

The teachers likewise seemed hungry for inspiration and in-
struction. We had a day of sharing topics and discussion with 
them. We nearly wore out Zachary, our main translator, before 
our time was over. We found everyone receptive and grateful, 
and we came away with a fresh appreciation for our own oppor-
tunities to attend teacher institutes, workshops, etc. 

states of repair contain the classrooms. There isn’t space for every-
one, so the primary students (Grades 1-6) have school from 7:30 
a.m. to 12:30 p.m. Secondary students start their school day in the 
church sanctuary at 12:00. By the time their singing and devotions 
are over, the classrooms are available for them until their school 
day ends at 5:00 p.m. That in itself involves some sacrifice during 
the hot, humid afternoons of Congo’s tropical climate!

We were impressed with the competence of most teachers 
despite their challenges. They not only lack a cohesive curricu-
lum and textbooks/workbooks and other resources, but they also 
have to satisfy cumbersome government requirements. The gov-
ernment gives detailed guidelines about what must be taught 
in each grade, but provides no curriculum. Conscientious plan-
ning, thorough record keeping, and a combination of diplomacy 
and firmness are vital to relating to government inspectors who 
can levy fines for minor infractions.

Moving from classroom to classroom, we observed instruc-
tion in subjects ranging from the basics to electives such as 

Continued on page 10.



S he walked into the classroom with her nose in the air.
At my cheerful greeting, she condescended to nod, but 

I read prejudice and disdain in the air that surrounded 
her like a regal bubble.

I sighed inwardly. It was the same story every Monday morn-
ing. This girl, a tiny second-grade slip of humanity, could freeze 
the joy I felt when coming to school after a refreshing weekend. 

I did my best to draw her out. “Did you have a nice weekend?” 
I asked pleasantly, just as I had asked all the other students when 
they arrived.

Her response was a shrug of her petite shoulders and an ar-
rogant curl of her lips. The other little pupils were eager to con-
tinue bubbling about their ride to the ranch Saturday, the shop-
ping spree in the city, the company they had Sunday, and how the 
neighbor had fallen from the roof and suffered a cracked skull.

After a day or two of this, this freeze-dried, second-grade 
snob would come to life, and we’d have a wonderful few days of 
school before the weekend struck again.

Dear Lord, I would pray time and again. How should I work on 
this little girl’s attitude? Must I discipline her? What makes her act this 
way? Why after every weekend?

I mentioned my struggle to my co-teacher. He didn’t really 
give any advice, but he promised to watch the girl for a while to 
see if he could figure her out.

Several weeks passed before he got back to me on the prob-
lem. “Miss Mary,” he said, “I haven’t figured out what makes her 
come to school with such an attitude, but I can see why she keeps 
it up as long as she does.”

Eager for an answer to my problem, I asked, “Oh, what is it?”
“Because she can tell it hurts you.” He smiled wryly.
I was taken aback. “But why would such a sweet little girl like 

this wish to hurt me?” 
“I don’t know.” He shrugged.
“That helps.” I sighed, frustrated.
He laughed. “Ignore her, Miss Mary. She’s picking up an atti-

tude somewhere. Somebody is telling her in words or actions that 
it is cool to be haughty to the teacher. You’ll have to prove to her 
that it doesn’t affect you. You can be happy and enjoy the rest of 
the students and have tons of fun without her or in spite of her.”

I wasn’t convinced. “I thought the school board would frown 
if I’d exercise partiality like that.”

“This isn’t partiality,” my co-teacher insisted. “That little girl 
enjoys frying you. She probably reports to her mentor how it 
makes you sizzle. You need to let her feel that you enjoy soaking 
in hot lard. It’s your favorite thing to do every Monday morning.”

I giggled, relieving some of the stress that had built up. 
“Okay,” I agreed. “I’ll try.” I pondered the advice all weekend and 
was surprised how eager I felt to try putting it into practice when 
Monday arrived. I felt blessed and equipped with new energy.

Big Brother 
Syndrome
Mary Dueck
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Mary taught school in Belize. “I taught all grades from first 
to ninth in the following eleven years. Then I met Justin . . .  
and am now a happy stay-at-home wife. I wouldn’t go back to  
teaching . . . but whenever I read LightLines, I find that the 
teacher in me is not dead, but sleeping.” She and Justin reside in  
Boley, Oklahoma.

Please give me wisdom, Lord, I prayed on my way to school. I do 
not want to actually hurt this little girl. I want to be kind to her even 
though I ignore her attitude. I do not want to repay evil for evil.

When royal Miss Snob swept freezingly into the classroom 
that morning, I was already surrounded by half a dozen chatter-
ing youngsters. 

“Good morning!” I greeted her cheerfully. She rolled her eyes 
and sat down at her desk, preparing to read from a book. 

“Did you have a nice weekend?” I asked the routine question 
that fired off eager stories in the other children.

My princess shrugged coolly. 
I ignored her after that, surprised that my co-teacher had 

been right. Before, her response had always hurt me. That reali-
zation helped me not to feel hurt, other than hurting for this lit-
tle child who was being influenced by someone to dislike teacher 
and school.

I began a lively game of “Guess the Artist” on the chalk-
board with the other children, resolutely shutting my mind to 
the chilling eyes watching from one of the front seats. Laughter 
and squeals spilled from happy hearts as the game progressed. 
I joined in heartily, refusing to feel guilty for the miserable lit-
tle loner.

Once I allowed myself a fleeting glance in her direction. I was 
surprised to see a wistful expression on her face as she watched 
the other children. My heart melted and I was about to offer her 
a chance to join when she caught me watching. Her nostrils wid-
ened for her normal “I don’t care” look, and she gracefully turned 
a page in her book. She shot me a look that said, “I’m bored to 
death,” for good measure.

Steeling myself, I grinned back as though to say, “I don’t care 
if you’re bored. I’m having fun.”

It was hard that first time. I was naturally a friend of children, 
and I had never been able to bear it if any child in my care was 
not happy.

But as the second week rolled around, my co-teacher’s advice 
began paying off. The second grader arrived at school like an 
icicle on Monday morning, but she thawed by noon on Tuesday.

The third week brought the desired results. We were play-
ing a sit-down version of “Monkey in the Middle” in the class-
room while waiting for all the students to arrive and for classes 
to begin.

In sailed the Recluse. Our game did not stop or even slow 
down as I called cheerfully, “Good morning! Did you have a nice 
weekend?”

She shrugged. “Not really. Whatever.”
I paid no attention as she sat down at her desk. I did not 

glance up as she sidled over to look for something in her back-
pack. I didn’t even turn and stare when she asked in a half- 
embarrassed, half-eager tone, “May I play?”

“Yes,” I said, scooting over to make room for her. “Good 
morning!” I called to another student entering the room. “Did 
you have a nice weekend?”

“Teacher,” my Little Snob said, “you know why I didn’t have a 
nice weekend? Dad drove over my favorite kitten.”

“Oh,” I said aghast. “I’m so sorry! Kittens are so cute  
and lovable!”

“I know.” She sighed.
The game resumed and grew so rowdy I had to put a stop to 

it. But the ice was broken. 
When I called out “Time for class!” the little girl came and 

threw her arms around me.
“Teacher, I like school,” she said. “I don’t care what my big 

brother says about you. He doesn’t know how nice you are.”  LL

SCHOLARLY

S N I C K E R S

Tired Horse

Stevie galloped around the play-
ground on his imaginary horse for the 
entire ten-minute break. When break 

was over, he stumbled into the classroom and fell into 
his desk, panting. “Whew, I’m tired,” he said. “I been 
ridin’ my horse all day.” He wiped the sweat from his lit-
tle brow. “But,” he quickly decided, “it’s a lot better than 
WALKING!”

Ten Digits

“Teacher, I can’t do this one,” he insisted. “This one right 
here got a mistake,” he confidently stated.

I looked at the subtraction problem he was pointing out. 
“You found a mistake?“

“Uh-huh. See? It’s got ’leven on here. We can’t take away 
from ’leven.” 

“I see. So why can’t you subtract from eleven?” I began.
Shaking his little head, he reasoned, “We only got ten 

fang-ers.”
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With this issue of LightLines we begin a four-part series of geography-related articles for Outdoor Classroom, with a particular focus on fascinating 
and unusual natural and man-made phenomena.

A Town Built From Scratch and Its Famous Landmark

A city sprouts in the desert
Lake Havasu City is located in the desert of far western 

Arizona along the banks of the clear blue Colorado River where 
Parker Dam forms Lake Havasu. The city is the brainchild of 
Robert McCulloch, an entrepreneurial oil company millionaire 
and chainsaw manufacturer, who in 1963 hatched the idea to buy 
property in the desert and build a planned city. McCulloch hired 
C.V. Wood, designer of Disneyland, to design the city, hoping 
to attract tourists. The city encompasses over 46 square miles 
and today has more than 50,000 residents. Its centerpiece is 
an arched nineteenth-century British-built granite slab bridge.  
The Arizona desert is a very unlikely setting for this famed 
British landmark.

London Bridge WAS falling down
The original “London Bridge” of nursery rhyme lore was 

pulled down in 1014 A.D. by a Viking chieftain. Several more 
bridges spanning the River Thames were built and destroyed 
during the following centuries. The second and last stone 
bridge was designed by a Scotsman, Sir John Rennie, in 1831. 
This five-arched London Bridge was an outstanding example 

of nineteenth-century skill in masonry design and construc-
tion. Constructed of 130,000 tons of granite, it took seven years 
and the daily employment of 800 men to build the structure. In 
the early twentieth century the bridge was modified and for-
tified several times to accommodate the increased traffic and 
commerce. However, by 1960 it was determined that the bridge 
was sinking at the rate of 1/8 inch per year. All efforts to fix the 
problem failed, and it was determined to offer the centuries-old 
edifice for sale and removal and build another. 

A bridge in the desert 
C.V. Wood, designer of the fledgling city, told Mr. McCulloch 

about the London Bridge being for sale. Speculating that erect-
ing this iconic bridge in his developing town could be the draw 
for more tourists, Mr. McCulloch negotiated with London city 
officials and eventually placed the winning bid of $2.4 million. 
The 10,276 exterior granite blocks from the original bridge were 
marked as it was disassembled. These blocks were shipped 
across the ocean through the Panama Canal to California, 
trucked to Arizona, and reassembled on the desert floor at the 
base of the peninsula at the edge of town. This took over three 

Outdoor Classroom: Odd, Unusual, and Fascinating Places
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years and cost more than $7 million—seven times more than 
McCulloch had paid for the land for the city. The reassembled 
bridge was reduced from 130,000 tons to 30,000 tons by building 
a concrete reinforced steel frame which could handle modern 
traffic and using the granite blocks only for the facing. The orig-
inal bridge lampposts, made from melting down cannons seized 
from Napoleon’s army in the 1815 Battle of Waterloo, were in-
stalled at the proper places. Finally, dredging a mile-long chan-
nel underneath and connecting to the water on both sides of the 
small peninsula created a river under the bridge. Spanning 930 
feet, the reassembled London Bridge was designed for travel 
from “mainland” Lake Havasu City to the newly made island in 
the Colorado River.

“London Bridge is built back up”
The bridge was dedicated and opened in October 1971. It is 

the second most-visited tourist attraction in Arizona; only the 
Grand Canyon draws more visitors. City tourism officials esti-
mated that nearly 3.8 million people traversed the 189-year-old 
London Bridge in 2018. This icon of British history stands as an 
enduring testament to Robert McCulloch’s ingenuity—in the 
desert in the southwest United States.  LL

Sources:  Atlas of Improbable Places, Elborough, Travis and Horsfield, Alan, 2016 
Wikipedia 
 https://www.history.com/news/how-london-bridge-ended-up-in-arizona  
https://www.golakehavasu.com/media/uploads/files/The-Largest-Antique-Ever-Sold-
London-Bridge.pdf  
https://www.golakehavasu.com/london-bridge 

Below: Pockmarks from German bullets fired during World War II may still 
be seen on the London Bridge.

Above: Before and after the London Bridge was built and the waterway was 
placed under it. 

U.S. Geological Survey

U.S. Geological Survey
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Continued from page 3

T eachers teach; learners learn. What does it mean to learn 
something? It seems simple: Before, I couldn’t; now I can. 

Before class, Jane didn’t know the height of Mt. 
Everest. Now she does.

Yesterday Susie couldn’t explain why ½ = �⁄�. Today she can. 
Because they teach learners, teachers should know what learn-

ing is. Dictionaries typically define two types of learning: learn-
ing to understand and learning to do. This sounds simple. We 
can explain a new term (rate is distance traveled in a given time) 
or have the learner practice a new skill (reduce a fraction). Then 
we test his knowledge with questions and his skill with problems 
to solve. Correct answers demonstrate learning. Maybe. 

Suppose we discover a month later that the learner forgot our 
explanation and makes mistakes on most of his problems. Has 
he learned? Suppose he writes neatly in penmanship class and il-
legibly on compositions. What has he learned? Suppose he earns 
near-perfect scores on tests but performs badly on daily work. 
What is he learning?

Teachers do well to consider many aspects of learning. One 
approach to understanding learning is to consider its thinking, 
doing, and feeling (caring) aspects, which correspond to the 
mind, will, and affections. Teachers must address all three, or 
they risk developing pupils who do without understanding, un-
derstand without doing, or who don’t care about what they do 
or understand. 

Thinking
Think! Concept learning focuses on understanding. Teachers 

want their pupils to develop concepts so they can work with un-
derstanding rather than merely following formulas. Examples 
include mathematical concepts such as why a fraction becomes 
smaller as its denominator becomes larger and why rectangles 
of the same area can have different perimeters. 

Most curriculum topics require the understanding of terms.  
A term is a name for a concept. Being able to repeat the definition 

of a term does not show understanding. If all a pupil can do is 
recite its definition, it’s likely that he does not understand the 
term. He should be able to explain the term in his own words.

A learner who understands can explain why an object’s 
mass stays the same while its weight changes if it’s taken to the 
moon. He can explain the difference between an import tariff 
and a domestic sales tax. He can identify elements of a nation’s 
infrastructure. He can explain why body systems are made up 
of organs.

To help their pupils develop concepts, teachers focus on ex-
planations, illustrations, and examples. John Milton Gregory’s 
Seven Laws of Teaching focuses on this approach to learning. The 
teacher must understand the concept himself and know what 
his pupil already understands regarding the subject. Using that 
knowledge, he explains the new concept in a way that helps the 
learner connect the new/unknown with the old/known. The 
learner recreates in his own mind the truth to be learned and 
thereby becomes enlightened with insight. Now he “sees.” 

One of the joys of teaching is seeing the pupil “get it.” A tell-
tale light in the eye, a nod of the head, and a slight relaxation 
show that the learner has gained understanding and is ready to 
move on.

He who understands something new has learned something. 
But is there more to learning? What about the problem of “head 
knowledge”? We must also know how to use that knowledge. The 
understanding of concepts does not in itself develop problem-
solving skills. 

Doing
Hands-on learning requires the learner to use his under-

standing. Can he calculate the area of his classroom floor to 
find how many square yards of carpet will be needed to cover it? 
Can he identify the adverb clauses in a given paragraph? Can he 
calculate the amount of gross sales needed to raise $100,000 in 
revenue from a six percent sales tax? Can he identify the main 
theme of a story and outline its plot? 

Learning means more when the learner applies his under-
standing to real-life situations. Working with triangles seems 
like mere book learning until it’s used to measure the height 
of the utility pole along the driveway. Hearing across the play-
ground the sound of a classmate’s hammer striking a steel plate 
after the hammer is in midair lends new meaning to the speed 
of sound. Cutting a bean to see the tiny plant inside shows that 
a seed is a miniature plant. Listening to Grandma describe her 
first kitchen without a microwave helps us imagine life before 
specific inventions. 

Some hands-on learning asks the learner to produce his own 
work. Can he write an essay by choosing a topic, outlining its 
main points, and using relevant illustrations? Can he sketch a 

The Science of 
Learning:  
Part 1
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Since retiring from forty years of teaching and administra-
tion in Christian schools, Jonas continues working in curriculum  
development and assisting with teacher workshops for Christian 
Light. He also teaches classes in summer term at Faith Builders 
in Pennsylvania. He and his wife Rebecca live near Lancaster, 
Pennsylvania. They have five children and nineteen grandchil-
dren. Jonas enjoys teaching, gardening, and poetry.

barn in three-point perspective? Can he plan a strawberry patch 
that would produce fifty quarts of berries per year, on average? 

Hands-on learners are motivated by the anticipated satisfac-
tion of the end product. They will often work hard to do the nec-
essary research, pursue trial and error methods, and seek neces-
sary help along the way. But not all hands-on activities result in 
learning. A pupil can be actively engaged in something without 
understanding why he’s doing it. And sometimes he doesn’t care. 

Sometimes pupils wonder, “What ‘hoops’ must we jump 
through today for a good grade?” They may listen carefully to 
directions and do what they must. Then they may satisfy the les-
son’s requirements without identifying or caring about its pur-
pose. They might make a model Aztec chinampa without realiz-
ing—or caring—why the Aztecs made them.

Caring
It’s relatively easy to improve one’s methods of explanation 

and glean ideas for hands-on learning. But how can you teach 
pupils to care about their learning? Sometimes pupils ask, “Why 
do we need to learn this—when will we ever use it?” Embedded 
in that question is the assumption that if something is not use-
ful, it’s not worth learning.

Sometimes we can honestly say that pupils will need to use 
what they learn. In addition to reading, they will need to count, 
measure, and calculate in order to cook, balance checkbooks, and 
do business. Knowledge of the natural world and how it works 
will help them in practical ways such as gardening or maintain-
ing their property. These are all utilitarian uses for knowledge. 
Useful as they are, they are mere tools. 

The value of tools is in direct proportion to their usefulness 
in producing a finished product, such as a house and its furnish-
ings. When the house is finished, we lay aside the tools until they 
are needed again. We live in the house that the tools enabled us 
to build, enjoying its furnishings. 

“Through wisdom is an house builded; and by understanding it  
is established: and by knowledge shall the chambers be filled 
with all precious and pleasant riches” (Proverbs 24:3, 4).

Some of the most important learning that pupils acquire be-
comes part of them—part of their “house” and the furnishings 
that fill its chambers. Some of these furnishings include char-
acter qualities such as persistence, diligence, cheerfulness, hu-
mility, and compassion. Others include knowledge and appre-
ciation of other peoples, times, and places. The value of stories, 
history, biography, poetry, and music does not lie in mere “use-
fulness.” Walking vicariously through other times and places 
with other people provides opportunities to gain wisdom for life. 
The essence of memorized poems, remembered stories, and in-
spiring melodies provide a lifelong form of sustenance. 

Teachers who realize the significance of learning that goes 
beyond usefulness, learning that actually furnishes sustenance 
for life, are in a position to inspire their pupils. Learners learn 
caring from teachers who care. 

Learners thrive when they have something to think about, 
something to do, and something to care about. Successful  
teachers keep all three of these aspects in mind as they seek to 
inspire learners.  LL

This year is Lucy’s 32nd term of teaching eighth graders at 
Paradise Mennonite School in Hagerstown, Maryland. In addition 
to eighth-grade subjects, she enjoys teaching high school home eco-
nomics and art classes. 

evicting a family. But with Al’s story, I can prove that history 
happens to people like us. Al was a real character known by 
somebody my students know. 

Stories are the fabric of history. Tell a story, and history lives. 
A story will survive, long after the adhesive of daily review has 
lost its hold.  LL

Continued from page 1.
Library of Congress, Prints & Photographs Division, Farm Security Administration/Office of War Information Black-and-White Negatives.
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Fall Workshops Canceled

Due to COVID-19, our annual Christian 
Educators’ Workshops are canceled for 2020. 
School reps are available for phone or email con-
sultations, as well as school visits where feasible. 

Feel free to contact Christian Light or a school rep directly. We 
want your school to have a successful term!

Spelling Bee Is Canculed, Canseled Called Off 

Because of COVID-19 the finals for the Scripps National 
Spelling Bee were canceled this year. This marks the only time 
since World War II that it has been canceled since the program 
began in 1925. This was especially disappointing for the eighth 
graders since it was their final chance. The SpellPundit bee, 
a completely online spelling event for would-be contestants, 
was created as an alternative venue by two teenage ex-spellers. 
Spellers competed from their homes by video conferencing. The 
bee pronouncers and judges were all recent ex-spellers, still in 
their teens. The champion received $2,500, a nice chunk, but sig-
nificantly less than the National Spelling Bee’s normal first prize 
of $50,000. 

Pacific School Leadership Institute (PSLI)

The second annual PSLI is planned for October 15, 16, 2020, at 
Grace Slavic Baptist Church & School in Spokane, Washington. 

Ministers, school boards, school administrators, and anyone 
else interested is invited to attend. Programs and registra-
tion information will be available in the coming months. For 
more information, contact either Paul Bear, 208-659-0222,  
pfbear43@gmail.com, or Jonathan Erb, 509-863-4902, jonathan.erb@ 
christianlight.org.

Distance Learning During Pandemic

Most public schools across America attempted to use online 
platforms for teachers to connect with their students’ studying at 
home during the COVID-19 shutdown. However, distance learn-
ing efforts failed to reach large numbers of students. Hundreds 
of thousands of K-12 students didn’t have computers or Internet 
access. Others that did log on didn’t deal well with the distractions 
of being at home with siblings or other family members. In the 
Los Angeles school district (second-largest district in the United 
States), up to forty percent of students did not appear at all on their 
online learning platforms. The uneven progress is raising concern 
that struggling students will be left even further behind. 

In contrast, Amish schools in Pennsylvania switched to remote 
assignments with paper and pencil. Teachers sent home textbooks 
and worksheets with directions on how to complete the term. 
Some students would occasionally visit the school or the teacher’s 
home to have their work graded, and teachers would assign new 
work as necessary. Some teachers gave private, at-home lessons.

Source: various AP articles

We met with six representatives of Congo’s Mennonites 
on Sunday afternoon, June 2. Congo Inland Mission, an inter- 
Mennonite organization, first established missions in the coun-
try in 1912. Today, according to Mennonite World Conference, 
Congo has 225,000 baptized Mennonite church members in five 
groups. Our goal was to begin a relationship in hopes of provid-
ing them with conservative Anabaptist literature, thus strength-
ening those things that are weak. 

The representatives were friendly and eager for the literature 
we brought from Christian Light and Lamp and Light. They have 
since reported that they used some of the literature in Bible stud-
ies and found it a blessing. Recently, three brethren represent-
ing Lamp and Light followed up with some of them and found 
some ways to get literature into the country at improved rates. 

Our experiences and observations during our visit led me to 
conclude that a great door is open to strengthening the believers 
in Congo via sound literature, curriculum, and school support. 
The Mennonite representatives estimated that they have one 
hundred congregations in Kinshasa, with many others scattered 
throughout the country. They also operate many schools. They ex-
pressed a need for teaching on holiness of life, godly homes, etc. 

Other groups have expressed interest in conservative Anabaptist 
input as they seek Biblical practice and establish schools. 

Conservative Anabaptist publishers have limited amounts 
of French material available. However, some translation of cur-
riculum and literature is underway. Ideally, organized efforts 
should be made in the Congo to teach, distribute literature, and 
support schools. While there are still many unreached areas in 
Latin America, perhaps it is time for us to prepare more people 
to serve in Francophone countries as well. Truly the harvest is 
great and the laborers few.  LL

Jerry and his wife Ivy have seven children—ages 15-26. They cur-
rently live in Belleville, Pennsylvania. Jerry taught a total of six years in 
three different schools in his 20s and in his 50s. For some years between 
his teaching stints he served as administrator of a school in Alaska 
where they lived for seventeen years while helping to establish a church. 
Jerry is a deacon with preaching responsibilities and enjoys ministry to 
foreign cultures. He is a custom cabinetmaker/carpenter by trade.

Continued from page 3.
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Reading Café | Diana Kornelson

A re you pleased with how your first graders are reading 
with fluency and expression? Would you like to give 
them the privilege of sharing their reading skills pub-

licly? Do you have students who struggle with reading and you 
wish to give them a positive read-aloud experience? How about 
having a Reading Café?

For our Reading Café, each student picked a story he felt com-
fortable reading and practiced it for enhanced fluency. We set 
up a reading schedule during the café’s hours so each student 
had a twenty minute slot during which to read his story. 

We sent invitations to family, neighbors, and anyone else the 
students wished to invite. If customers wanted to be served by 
a certain student, they made reservations so we could tell them 
what time to arrive. 

Setup was a delightful part of this party. We had red and 
white tablecloths for each table, with a Coke centerpiece and a 
dish with mints. I sewed simple little waitress aprons for each of 
the “employees” to wear. We constructed awnings out of poster 
board, foam board, and red duct tape for each of our doorways, 
as well as our coffee bar. Cozy blankets draped over camp chairs 
served as comfy seats for our customers to relax on. Upon a first 

grader’s suggestion, we had soft music playing in the entry. 
The chalkboard in the entrance presented the “menu” and  
a “welcome.” 

As our customers arrived, the students welcomed them and 
offered them water or iced coffee. Then they invited them into 
their reading nook and shared their story orally. Off-duty stu-
dents could choose whether they wanted to slip in and listen to 
their peers read or be greeters. 

Our Reading Café was a great success—thanks to students 
who love to serve and to patrons who took the time and the in-
terest to support our “local business” for the afternoon.  LL

Diana has taught school for eleven years. Currently she teaches 
the lower grades in Cuba Mennonite School in Fort Wayne, Indiana. 
She loves the daily interaction with children and seeing them make 
positive choices and changes for life. Diana finds pleasure in various 
forms of beauty outside of school, which for her ranges from hand 
lettering to butchering.

© Diana Kornelson © Diana Kornelson
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AWe had students do oral reading with a teacher’s aide nearly 
every day. They read reading-level-appropriate content aloud for 
at least ten minutes a day. Some students had ten minute ses-
sions twice a day. Other students read all their LightUnit content 
aloud to an aide every day. Often, aide and student would take 
turns reading by paragraph, to give the student a break and an 
example to follow. For some students, we kept a list of difficult 
words encountered to practice every day for a while. Overall, this 
strategy worked so well that when I’m asked what to do about 
reading fluency for older students I say, “Oral reading!”

- Joshua Robertson

Reading aloud is helpful, especially for the child who did not 
get the practice he needed or who takes a little longer to figure 
things out. Doing reading drills such as using Victory Drill Book 
is a good way to practice phonetic letter combinations. Reading 
stories or other text is also important. If phonetic ability is very 
poor, consider redoing Learning to Read and/or Grade One 
Language Arts. If a student who had a good foundation and 
ample practice still struggles, consider learning disabilities. 
Barton Reading Systems has been helpful for the dyslexic child. It 
is not, however, a cure-all for all learning issues.

- Carolyn Martin

If weakly taught phonics is the issue (not dyslexia or other 
learning difficulties), I sometimes suggest repeating Learning 
to Read 105-110. (The student may or may not need to have the 
LightUnit to work.) The teacher can work through the scope & 
sequence of the long vowels, blends, digraphs, etc. and set up les-
sons. Check the Practice Sheets for materials that can be printed 
out. Redo the quizzes and tests (perhaps the alternate tests) to 
ensure that the students got the concepts. Some students who 
read poorly or haltingly need drill of the phrase flash cards. This 
should help the student discontinue sounding out simple words.

- Pete Peters

Oral reading one-on-one is better than in a group because 
they need the practice themselves. (They don’t benefit much 
from hearing another poor reader stumble through a paragraph.) 
It is better quality learning time if each individual is doing the 
reading, is on-task, and is having their need addressed.

- Jonathan Erb

Next question: I often struggle to stay on top of things in my  
multigrade classroom (4-6). It seems I don’t stretch around far enough. 
Does anyone have any strategies and tips for efficient multigrade  
classroom management?

Please send your responses to LightLines by October 15.  LL

Answers will appear in the Spring 2021 issue of LightLines.

QQuestion (From Ask Another - Spring 2020): Being on the school board, I see pupils that have either come from our own schools or 
others, have gone through first grade, and were promoted to second and even third grade without reaching the fluency in reading that 
was needed. What therapy is available for them now?

 

Ask Another

“Ask Another” is a question-answer space for teachers. Teachers are invited to pose questions on 
school-related subjects, offer responses to questions, or reply to responses. (LightLines will oc-
casionally assign questions to experienced teachers for their qualified response.) Send questions 
or responses by e-mail to lightlines@christianlight.org or by mail to LightLines Editor, P.O. 

Box 1212, Harrisonburg, VA 22803. (Try to limit responses to fewer than 400 words.)
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