
Bailiffs and Burgomasters | Lucy A. Martin

Today my students met a bailiff in their reading story. A bai-
liff, I tell them, is a court officer. But will they remember that 
tomorrow? They need a story.

“How many of you have visited Williamsburg?” I ask. Several 
hands rise. Then I tell about the mock court trial I watched 
during a visit to Colonial Williamsburg. With a yardstick as my 
pike, I walk to the side of the room, cock my chin, and scan the 
class with grim appraisal.

The courtroom that day, I tell my class, was full of tourists 
gathered to watch the staged trial of a runaway indentured ser-
vant. To the side of the courtroom in a small booth stood a man, 
three-cornered hat on his head, pike in his hand. His job was to 
keep order in the court. As we waited for the session to begin, 
the man poked a finger toward a woman in the crowd. “Get those 
sunglasses off!” he barked. The woman, not quite sure whether 
she was in the seventeenth century or the twenty-first, obeyed 
immediately. That man, I explain, was a bailiff.

Near the bailiff in our reading book, we also meet a burgo-
master. A burgomaster, we learn, is a mayor. That makes sense: 
a mayor is a master of a burg. But how long will that stick? This 
time, I walk to the board.

“Give me some words that have burg in them,” I prompt.
We start with Williamsburg. Then come Smithsburg, 

Shippensburg, Chambersburg, Leitersburg, Middleburg, 
Fredericksburg, Pittsburg. I chalk them on the board.

“More burgs,” I say. “Any kind of burg.”

Hands spring up, and the faces behind them wear impish grins.
“Hamburger.”
“Perfect,” I say.
Next, to my delight, come Burger King and burglar.
“And do you know what a burglar does when he breaks 

into your house?” I drop my voice, widen my eyes, and say,  
“He burgles.”

Now we are laughing.
Satisfied, I lay my chalk down, and we look at our list. “What 

do burglar and hamburger and Williamsburg have in common?” 
The students think. “All of these,” I say, chalking check marks 
beside the burgs, “are names of what?”

“Towns.”
“Yes. Towns. Burgs. And the burglar. What does he do when 

he burgles?” I ask.
“He breaks into the town. I guess he sort of makes hamburger 

out of it.”
“Pretty good,” I agree. “Actually, burglar comes from a French 

word, bourgeois, which means ‘middle class,’ or ‘the freemen in 
medieval towns.’ Bourgeois turned into a word that meant ‘hired 
man,’ which turned into burglar, which means ‘thief.’ You see, 
middle-class people worked as hired hands, and hired hands 
sometimes stole from their masters.

“But what about the hamburger? Have you ever heard of 
Hamburg, Germany?” (We look at a map of Europe and discover 
more burgs in Germany.) Hamburger was named for Hamburg, 
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Europe: Ukraine | Lily Mast

A ll God’s creatures have a place in the choir!” The sheer 
volume behind me causes me to wince. The enthusiasm 
of this particular vanload of girls remains undaunted 

by their twenty-minute journey over cobblestone streets to 
school every morning. 

“SOME SING LOW AND SOME SING HIGHER!” And some 
definitely sing louder. 

Our appearance on Poperechna Street momentarily scatters 
the early birds’ four-square game. Our school is situated on a 
postage-stamp lot in the village of Krivoshiyintsi, which means 
we make use of every available meter of playground space, in-
cluding the road. Fortunately, our street is a quiet one, and no-
body minds stopping the soccer ball for an occasional tractor or 
the village cows trudging home for their noon milking.

I dash upstairs and ready my room for another day. 
Yesterday’s paint-by-number project gets closeted, checked 
books find their homes, and the whiteboard adopts a studious 
look. Outside the open window, backpack-laden scholars arrive 
from all directions, swelling the hubbub. The majority walk or 
bike, unless, of course, somebody is unfortunate enough to live 
in the next village over. Like me.

A Ukrainian co-teacher greets me with a sunny “Good morn-
ing!” on her way to her own quarters. I grin. Downstairs, her 
fourteen-year-old daughter will make her debut with a shy 
“Добрий ранок.”1 We are an unconventional crew.

My race against time is cut short by the hearty clang of a 
Swiss cowbell. The child-thunder on the steps climaxes at the 
doorway, and my classroom teems with life. I will never weary of 
the morning advent, with their gladsome greetings and glowing 
eyes. Their enthusiasm is contagious.

It is Friday. And Friday means chorus with the whole school. 
All thirty-seven of us congregate in the back of Brother James’s 
classroom, which also happens to be our dining room and rainy-
day play area. The hullabaloo quickly subsides as we stand to pray.

I insert my familiar petition for the gift of tongues. The 
Ukrainian language is beautiful, but it requires a myriad of 
un-English sounds. And to complicate matters, about half of our 
people prefer speaking Russian, which means in school we get 
to sing multiple languages. My theme song these days? “O for a 
Thousand Tongues . . . ”

We have a new song to learn this morning. Our annual har-
vest service is in two weeks, and our school has been working on 
a fitting program. It’s coming along beautifully, thanks to my 
co-teachers. Two of them are Ukrainian, two of them are effort-
lessly bilingual, and the principal, my brother-in-law, is kilome-
ters ahead of me when it comes to language and music. 

Our singspiration ends with “Отче Наш,”2 and we disperse to 
our various posts. Our school consists of a semi-new, two-story 
building, and a saggy-baggy house, with two homerooms, and 
one Ukrainian classroom apiece. We operate somewhat like an 
airport. Everybody’s schedules fit together with minimal mar-
gin, and classes come and go with alarming rapidity. Teamwork 
is absolutely essential. 

Back upstairs in our classroom, we stand for Bible memory 
and recite Matthew 5:4-7. Sometimes we memorize in English, 

1 Good morning

2 The Lord’s Prayer

In this series we “travel” to four different continents to “visit” schools that use Christian Light’s curriculum or services.
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which the third-grade boys actually find easier. The teacher next 
door kindly grades for me when memorizing in Ukrainian.

And then it’s time for class. I check my planner to get it right. 
Two fourth-grade girls and one third-grade boy are due for a 
Ukrainian class. Three fourth-grade girls have a fifth-grade 
math class with Miss Anya. This is my favorite period of the day. 
All I have left is three third-grade boys doing second-grade read-
ing, and one fifth-grade girl doing fourth-grade language arts.

This is normal. 
You see, English is a second language for 81 percent of our 

school. Some of our students have been enrolled in Christian 
Light Academy (CLA) since kindergarten. CLA requires core 
subjects from Christian Light, which are all in English. Being 
new to English, many of them have had to start at the very be-
ginning. It is quite common for a student to be in sixth-grade 
math, fifth-grade language arts, and fourth-grade Bible. Some 
students hope to complete multiple grades in an effort to catch 
up to their age level. So the common question “What grade are 
you in?” may give my twelve-year-old student an identity crisis.

Time ticks on. First recess is a lively game of Chinese Wall with 
the first and second graders. After that, some of my girls leave 
for their Ukrainian lesson, while the rest of us grapple with bor-
rowing twice and four-step division. Third-grade math class goes 
overtime as we review, review, review clocks. We agree that if it 
would be up to us, the whole world would use a 24-hour format. 

A student complains that he has no idea how many ounces 
are in three elbows. I check. Aha. Someone needs to memorize the 
abbreviation for pounds. A small maiden peevishly informs me she 
lost her eraser. “But it has to be in my desk, because I can smell 
it!” It is. And it’s time for our five-minute break.

Back inside, we tackle English. The high school girls take 
turns coming up to help me before lunch, because I never quite 
reach around at this point. Generally, they read stories and man-
age flash-card practice. It varies, but today there are five differ-
ent classes in progression. 

I conduct a brief class on possessive pronouns, move a clown-
ing student to the back of the classroom, and describe the differ-
ence between may and can. I explain that forward does not equal 
four words. I confiscate a fidgety chair for five minutes, expound 
on homophones, and dry childish tears because somebody still 
doesn’t know what a diagram is. I pray.

Lunchtime is everyone’s highlight. Our cook often arrives 
when we do and spends the morning in the kitchen, tantalizing 
our taste buds. Sometimes it’s borscht and buckwheat, some-
times it’s plov, an Uzbekistani rice dish, and sometimes it’s mac-
aroni, or cutletti.3 And bread. Always.

After our noisy lunch break, we thank the cook, and the 
dish-washing crew takes over. A wild scramble ensues when we 

3 a Ukrainian meatball
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dismiss for recess. The whole school plays together on Friday, 
and no one wants to get stuck with an inferior tree base out in 
the middle of nowhere. 

We run ourselves ragged and come in breathless. My children 
cheer. We’re reading The Wheel on the School, and last time we left 
Lina on an overturned boat with the tidewater rising around her. 
Poor little thing. I know the feeling.

Choosing stories with a second-grader’s vocabulary for a 
sixth-grader’s intelligence is a constant challenge. Sometimes I 
feel like a one-man circus with all the demonstrating and para-
phrasing that goes on.

Our afternoons are ordinarily quieter. Third grade has 
Ukrainian class. The fourth graders actually pay attention in  
social studies class today and get done in record time. They ask 
if they may work on their weather pattern charts. I read David’s 
story with him.

Last recess comes and goes, and Bible classes are in full 
swing. A sober little girl raises her hand after we read the story 
of the prodigal son. “I know what famine means. My babushka4 
told me. It is when so many people die. And sometimes they get 
so hungry they eat each other.” I want to cry. It’s true. It hap-
pened in this very village.

By now the clock is showing 2:25, and it’s time to wrap up. 
We belt out the familiar “Our Day of School Is Over” and dis-
miss for cleaning jobs. After ten minutes of frenzied activity, 
things begin to simmer down, and traffic starts thinning out. 
The final bell bongs at 2:45, and the last stragglers bolt out the 
gate. Tranquility reigns. And sure enough, it was a good day.

Even though it is sometimes a bit chaotic, Christian schooling 
is a privilege that has been long awaited. While private schools 
are not exactly legal in Ukraine, students are permitted to study 
internationally with CLA. The dream of many believers is being 
realized as the next generation is being educated in a wholesome 
Christian environment. LL

4 a grandma

SCHOLARLY

S N I C K E R S

Lily is from Advance, Missouri, where she taught first and second 
grade for two years before going to Ukraine to teach. She has nearly 
met her match trying to stay ahead of her energetic group of third and 
fourth graders. She loves it, but declares the experience quite different 
from that of her first two years of teaching.

The Origin of Thirteen

When I was teaching counting, I ex-
plained that I’m not sure why most of the 
two-digit numbers that start with one are 

called “teens,” but we just need to memorize it regardless. One 
student obviously thought I was overthinking things and said in 
a “duh” type of voice, “Cuz God said so.”

Source: selected

Balmy

“Why do they bump the tired people?” my second-grade stu-
dent asked in frustration.

I stared at her, not comprehending, until she sang a line of the 
song we’d sung that morning. “What a bump for the weary . . .”

Source: submitted by Mary Dueck

Gullibility

Lightunit question: How can you tell if a person is gullible? 
Student answer: Tell them gullible is on the ceiling.

Source: submitted by Gary Horst

4
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Patience, Please | Judith King

I sighed in exasperation as I double-checked the stack of 
books. No, that one is still missing. Rising from my desk, I 
strode quickly to the offender’s desk and raised the lid. 

Then I stopped, hand outstretched. The unfinished work was 
momentarily forgotten as the words on the student’s little eraser 
jumped up at me.

“Please be patient. God isn’t finished with me yet.”
With book in hand, I headed back to my desk. Some of my 

frustration melted away as I realized that there had been many 
times when God and others exercised patience with me. My stu-
dent’s lack of responsibility in his schoolwork was not unlike the 
lack of responsibility in some areas of my life at times.

Give him some years, some training, some prayer. Keep work-
ing on those habits, a little here and a little there. “For precept 
must be upon precept, precept upon precept; line upon line, line 
upon line; here a little, and there a little” (Isaiah 28:10).

I, too, am not finished yet. LL

Germany, just like frankfurters were named for Frankfurt.
“And then what do we call the people who live in a burg? 

Think again of Williamsburg. What should we remember about 
Williamsburg?”

“The Virginia House of Burgesses.”
“The burgesses were townspeople who were elected to the 

legislature.”
“So a burgomaster is a master of a burg. A burgomaster, stu-

dents, is a . . . Everyone?”
“Mayor,” says the class.
Tomorrow, I hope, my students will be able to tell me the dif-

ference between a bailiff and a burgomaster. LL

Continued from page 1.

This is Judith’s fourth year of teaching. She teaches first and second 
grade at Cocolamus Christian School in McAlisterville, Pennsylvania.

This year is Lucy’s 32nd term of teaching eighth graders at 
Paradise Mennonite School in Hagerstown, Maryland. In addition 
to eighth-grade subjects, she enjoys teaching high school home eco-
nomics and art classes. 

Patrick Henry delivers a speech to the House of Burgesses in Williamsburg, 
Virginia, on May 30, 1765. 
Library of Congress/Prints and Photographs Collection/Alfred Jones, Peter Frederick Rothermel.
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I n the beautiful waters of Lake Titicaca in Peru, at a 
breathtaking elevation of 12,700 feet, lie the float-
ing islands of Los Uros. The Uros, an ancient 

Indian tribe, moved onto the lake to escape conflict 
on tierra firme, likely even before the Spanish arrived 
in the 1530s. The Uros fished, caught birds, and 
used plants from the lake for their survival. Their  
descendants still live here.

A half-hour boat ride from the crowded city of Puno, Peru, 
transports us to this village of forty to fifty floating islands.

When you first step onto the island, you might feel like a tot-
tering one-year-old, reaching for something to grab onto as your 
foot sinks into the stack of reeds.

Our hostess explains how they build these islands. First, they 
tie large chunks of sod together with stakes and ropes to form 
the base. On top of that, they place several layers of totora reeds 
in crisscrossing layers.

Our hostess shows us how they drive stakes through the reed 
floor into the shallow lake bottom to which the island is tied. She 
smiles. “This is very important so we don’t wake up one morning 
in Bolivia!”

Their houses are also built from the versatile totora reeds. 
The entire house is probably smaller than your bedroom back 
home. But with such a nice front yard, it doesn’t matter. The new 
homestead will eventually start rotting on the bottom side, so 
new layers of reeds are continually added to the floor.

The Floating Islands of  
Los Uros |  Luke Martin

Outdoor Classroom

© Luke Martin© Luke Martin

This is the second of a four-part series of geography-related  
articles for Outdoor Classroom, with a particular focus on fascinating 
and unusual natural and man-made phenomena.

6
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Modern Uros survive mostly from tourism. The tourist trade 
from only a few of the forty-some islands supports the whole 
village. The hosts are eager to sell their beautiful handiwork, in-
cluding intricate totora trinkets and colorful woven cloth, which 
they and their neighbors have made right here on the lake.

Life is not easy floating on top of the world on these spongy, 
oversized rafts. Freezing night temperatures and blinding sun-
shine are discomforts of the island dwellers. Restrictions on 
fishing and an influx of tourists threaten the lifestyle of the 
Uros. Modern city life beckons from only four miles across the 
lake. However, several hundred inhabitants continue weaving a 
life on the reeds and water. LL

Welcome to the capital island. It boasts a totora-hut hotel, a mini-market, and 
even a post office. Yes, you can even send a postcard to the folks back home from 
the only floating international post office in the world!
© Luke Martin

  Historians believe that Lake Titicaca has been in-
habited since 2500 B.C., meaning that man found 
his way here soon after the Flood. 

  According to legend, Lake Titicaca is the birthplace 
of the Incas. Manco Capac (son of the sun) and 
Mama Ocllo (daughter of the moon), the first Incas, 
supposedly emerged from Titicaca. They marched 
to Cusco and there founded the Inca Empire.

  Los Uros have intermarried with the Ayamara and 
Quechua people around them. The last full-blooded 
Uro is believed to have died in 1959. 

  Seventh-day Adventist missionaries have converted 
the inhabitants of one island. Their island boasts its 
own floating Adventist church.

See the totora growing in the shallow water on the back side of the village? These reeds are vital to the Uros’ survival. They use them for everything.  
They even eat the roots when times get hard.

Each island has its family boat, which they affectionately dub their Mercedes 
Benz. We’ll ride on one to visit another island.
© Luke Martin

Luke has lived in Peru since 2011. He is currently in his fifth year 
of teaching. Luke teaches Grades 6-9 at Escuela Menonita del valle de 
Huaral where around half of the students are Peruvians. He enjoys 
travel, reading history books, and spending time with his growing 
family. He and his wife Grace (a former teacher) have three children. 

7
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Phonics-based teaching. Dyslexia or not.

In an article titled Explicit Phonics Instruction: 
It’s Not Just for Students With Dyslexia, Kyle 
Redford, a fifth-grade teacher and education 

editor for the Yale Center For Dyslexia and Creativity, regrets 
advocating a strong distinction between the needs of dyslexics 
and non-dyslexics. “While dyslexics clearly need robust read-
ing instruction (often more specialized and intensive than their 
peers), their needs are not as distinct from non-dyslexics as I 
have previously advocated. . . . I realize now that my advocacy 
was perpetuating a false distinction when it comes to best prac-
tices for whole-classroom instruction.” 

Kyle now advocates explicit phonics-based reading instruc-
tion for all students. If students are deprived of explicit and sys-
tematic instruction in how language works, many of them will 
struggle with reading and spelling. Kyle speculates that some 
students may present as dyslexic, when not actually so, simply 
because they have never been taught proper reading skills with 
the proper methods.

Source: Education Week – Teacher, March 19, 2019

Coronavirus. Decreased enrollment and shrinking budgets.

One fallout from the coronavirus pandemic is that many 
parents are opting for alternatives to public schooling. This has 
caused significant reductions in public school enrollment rates 
this fall. Unhappy with the quality of online learning provided by 
their local school districts, many parents are opting for alterna-
tives such as private schools, charter schools, homeschooling, pri-
vate tutors, and multifamily learning pods. A large school district 
in Georgia had about 17 percent smaller kindergarten enrollment 
this year, while the Los Angeles school district saw a decrease of 14 
percent. In Nashville, Tennessee, public kindergarten enrollment 
dropped a notable 37 percent! Since many states award funding 
based on enrollment, this has significant financial implications. 
For example, the state of Florida gives schools roughly $7,800 for 
every student. The Miami-Dade school district has 12,500 fewer 
students enrolled this year than last year. This calculates to about 
$98 million less funding for the school district. It is quite possible 
that reduced budgets will further exacerbate the problems that are 
already causing parents to seek out other options. 

Source: Plain News, citing AP News, 10/12/20

The Good Teacher | Henry Van Dyke (1852-1933)

The Lord is my teacher,
I shall not lose the way.
He leadeth me in the lowly path of learning,
He prepareth a lesson for me every day;
He bringeth me to the clear fountain of instruction,
Little by little He showeth me the beauty of truth.
The world is a great book that He hath written,
He turneth the leaves for me slowly;
They are all inscribed with images and letters;

He poureth light on the pictures and the words.
He taketh me by hand to the hill-top of vision,
And my soul is glad when I perceive His meaning;
In the valley also He walketh beside me,
In the dark places He whispereth to my heart.
Even though my lesson is hard, it is not hopeless,
For the Lord is patient with His slow scholar;
He will await awhile for my weakness,
And help me to read the truth through tears.

8
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Learning Cave | Blossom Hollinger

O ne of the many things I loved about teaching was the 
opportunity to be creative. I enjoyed coming up with 
themes to decorate my classroom. However, because 

of my mom duties at home, I ended up using only three differ-
ent themes over the seven years that I taught. In the 2017-2018 
term, I was planning to use my animal theme for the third time. 
However, I was disillusioned with it and felt I needed something 
to “jazz it up.” I brainstormed and eventually came up with the 
idea of making a “cave” out of cardboard boxes, brown paper, 
paint, and faux greens. This cave was to be big enough for one 
student to be able to study in it. 

I got two free refrigerator boxes from a local appliance store. 
All the brown paper I needed came from the trash at the sign 
shop where my son worked. The sign shop also let me have the 
long heavy-duty cardboard rolls that I used inside the cave for 
extra supports. 

I was very thankful for the assistance of my son in the con-
struction of the cave. He helped me cut apart and join the two 
refrigerator boxes with lots of hot glue. Then I crumbled up the 
brown paper and stapled it all over the structure inside and out 
to give it the appearance of rocks. Next I used a variety of acrylic 

paints in earth tones to give the paper “rocks” depth and color. 
Lastly I added lots of faux greenery, a lot of which I found at 
thrift stores, to give an added feeling of an actual cave. Inside the 
cave I placed a desk and chair and several strings of mini LED 
lights for lighting. 

I was very happy with how it turned out. The students loved 
it. Each student had their own “cave day” several times through-
out the year when they could work and study in the cave when 
we weren’t having class. Their pleasure made all the hard work 
worth it.

That year turned out to be my final year of teaching, but the 
teacher who took my place bought it from me and used it the 
next year before it succumbed to old age. LL

© Blossom Hollinger© Blossom Hollinger

Blossom started teaching school as a widow at age thirty-six. She 
taught fifth grade at Myerstown Mennonite School in Myerstown, 
Pennsylvania, for seven years and loved it. Because of health problems 
she stopped teaching in 2018.
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A nd Jesus increased in wisdom and stature, and in  
favour with God and man” (Luke 2:52).

Jesus learned. Through the mystery of Incarnation, 
the Son of God was born as an infant, grew up through child-
hood, and learned what a boy needs to learn to grow into a man. 
He gained favor with both God and men. People noticed His 
growth and respected Him for it. After twelve years of growing 
up and eighteen years of hands-on work in the carpenter shop, 
He was prepared for His special role as Saviour. 

Learning is growth: cumulative, connected, and multi- 
faceted. At least it should be. As teachers, it’s easy to get caught 
up in teaching discrete “outcome-based” lessons that achieve 
specific objectives. While focusing on teaching discrete skills 
and particular concepts, it’s easy to forget how individual les-
sons foster the overall growth of the pupil as a person. 

Some of the most important learning-as-growth that oc-
curs in school falls under the category of character qualities. 
Although the school is not primarily responsible for cultivating 
a pupil’s character, every learning experience pupils engage in 
does contribute to their character development, for better or for 
worse. Jesus concluded His Sermon on the Mount by explaining 
that the wise man acts upon what he hears, thereby “building his 
house upon a rock.” We’ll consider some ways to encourage our 
pupils to become doers of what they learn.

Integrity
One of the most important character traits that pupils need 

to develop is integrity. Teachers naturally feel a sense of accom-
plishment when their pupils master a new skill and understand 
a new concept. But it’s quite possible to know something quite 
well and not practice it. When a pupil learns something, the wise 

teacher follows up by encouraging him to live with integrity. 
This means putting his learning into practice by making it part 
of his life. It also includes the development of habits that become 
part of one’s character.

A big part of living with integrity consists of creating and 
maintaining order in our surroundings and our work. Pupils 
have numerous opportunities to cultivate orderliness in their 
daily school work as they . . .

 Ǭ Write neatly. Can your pupils read their own writing? It’s 
one thing to teach your pupils how to write neatly. It’s quite 
another to train them to write neatly in all their work. The 
old saying that pupils respect what you inspect applies quite 
well to handwriting habits. A penmanship score should be 
based as much on what a pupil does as on what he can do. 
This means taking into account the appearance of his work-
books, notetaking, and daily work. The effort expended by 
insisting on legible handwriting contributes to the pupil’s 
growth in character. A consistently ordered approach to 
handwriting enhances clarity of thought and expression. It 
also encourages neatness in other types of work.

 Ǭ Work on math problems. Many errors in math result from a 
disordered approach to problem solving. Pupils often un-
derstand quite well how to do their work, but don’t want 
to trouble themselves with writing out the steps of problem 
solving in a methodical way. The math teacher who succeeds 
in having his pupils copy problems correctly and neatly, 
show the steps involved in solving the problem, and label 
answers correctly is training the pupil in an important habit 
of integrity that reaches far beyond math. These careful ap-
proaches to problem solving carry over into lifetime tasks.

The Science of Learning: Part 2

Learning Is  
Growing 
 Jonas Sauder

“
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Since retiring from forty years of teaching and administra-
tion in Christian schools, Jonas continues working in curriculum  
development and assisting with teacher workshops for Christian 
Light. He also teaches classes in summer term at Faith Builders 
in Pennsylvania. He and his wife Rebecca live near Lancaster, 
Pennsylvania. They have five children and nineteen grandchildren. 
Jonas enjoys teaching, gardening, and poetry.

 Ǭ Write out complete, thoughtful answers to written questions in 
daily assignments. Pupils who know an answer are often in-
clined to dash off a few phrases to indicate what they know. 
Knowing answers, however, is only part of the goal. It’s 
equally important to consider questions carefully and ex-
press oneself in clearly articulated sentences. This is hard 
work that requires consistent practice over time. Once 
learned, it must be practiced to become part of one’s growth. 

 Ǭ Keep things arranged in order. The way books are stacked in 
desks, notes arranged in notebooks, and completed assign-
ments readied for the next class all contribute to a success-
ful school experience. When teachers succeed in training 
pupils to maintain an orderly work environment at their 
desks, they are helping to prepare them for a lifetime of or-
derly work in their future workplaces. Maintaining order 
in our surroundings also contributes to maintaining the 
ordering of our work habits and thought processes. 

Wisdom
With all the learning a pupil gains in school, growing in wis-

dom is perhaps the most important. Teachers cannot make 
specific lesson plans to “grow” their pupils’ wisdom. Growth is 
internal and is affected by the pupils’ character and heart-set. 
Nevertheless, the teacher must do what he can to nurture the 
growth of wisdom through his interactions with his pupils. 

Children can indeed be wise for their age: “Even a child is 
known by his doings, whether his work be pure, and whether 
it be right” (Proverbs 20:11). Wisdom includes understanding 
life situations, discernment of what is best, and making proper 
judgments. School life and studies yield numerous opportunities 
for pupils to gain wisdom. Some common examples include . . .

 Ǭ Interactions with other pupils throughout the school day 
and on the playground. Playground games include chal-
lenges such as cooperating with others, winning and losing 
graciously, and playing fair. Teachers can help their pupils 
work through difficulties by articulating the issues, identi-
fying what is a right way to move ahead, and encouraging 
them to act in wisdom. 

 Ǭ Monitoring conversations among students over lunchtime. 
Informal conversations afford many opportunities to nudge 
children to consider the implications of some of the opinions 
they express and the way they talk to each other. These inter-
actions can sometimes be as influential as class discussions. 

 Ǭ Class discussions related to subjects being studied. Every 
story, poem, biography, historical event, and current event 
offers rich opportunity to gain additional insight about life, 

which in turn offers growth in wisdom. For example, learn-
ing how one’s ancestors navigated the difficult times of liv-
ing through the American Revolution or the Civil War helps 
him consider how he might respond should severe civil un-
rest envelop the land.

 Ǭ Writing assignments. Responding to a topic under study 
through writing offers rich opportunities for growth on 
multiple levels . . .

 Ǭ It is a way to train pupils to engage a subject under study 
in an interactive way.

 Ǭ It gives practice in careful thinking and thoughtful 
expression.

 Ǭ If shared with others, the pupil gains perspective 
through hearing others’ points of view. 

 Fruitfulness
As a result of our pupils’ growth, we hope to see them become 

fruitful, continuing the habits and applying the skills they learned 
in school. A few examples of learning that can bear fruit include . . .

 Ǭ Being able to carry on a lively conversation with friends, 
offering one’s own insights while truly hearing what oth-
ers have to say. 

 Ǭ Acting on understandings gained in class, such as avoiding 
debt by using a credit card wisely. 

 Ǭ Approaching hard tasks willingly, methodically, and with 
good cheer.

 Ǭ Living each day to the full, learning from the daily experi-
ences of life, and continuing a lifetime of growing in wis-
dom and stature. 

All pupils grow in multiple ways during their school experi-
ence. Although much of their growth is a result of what they learn 
outside of school, their school experience does leave a profound 
influence on their lives. All teacher behavior influences pupils in 
some way. Let us pray that our influence be for the good. LL
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AIf you have devotions and prayer with your students every 
morning, you have probably experienced dry times—times when 
you feel empty and it’s difficult to come up with something suit-
able to share. It is then that the questions arise: How important 
is this? Does it even make a difference?

Psalm 119:72 says, “The law of thy mouth is better unto me 
than thousands of gold and silver.” Job 23:12 says, “I have es-
teemed the words of His mouth more than my necessary food.” 
Yes, God’s Word is more important than wealth; it is more im-
portant than even our daily food. 

Does it make a difference? As teachers, our lives have a pro-
found influence on the lives of our students, perhaps more 
than we realize. A fifth grader wrote of her teacher, “She loves 
the Bible . . . We love the Bible too.” The teacher pondered this 
awhile. Daily devotions, regular Bible memory sessions, Bible 
verses as part of art projects and spare time activities, Biblical 
principles in answer to problems in the classroom . . . All these 
came to mind. Although the teacher had not expressed her love 
for the Bible, she had demonstrated it. 

Dear teachers, let’s count it a privilege to have devotions with 
our students every morning. Allow it to remind them, and us, 
what is most important in life. Let’s use that time to instill in our 
students a love and respect for the Word of God.

I like to have a basic schedule for devotions: two songs, then 

Bible reading and discussion, followed by prayer. I change it 
up occasionally: add an extra song, have devotions outside on a 
beautiful spring morning, use an object lesson, or share a short 
story or article that complements our Bible reading. At times I 
ask the students to choose the songs, share some of their favorite 
Bible verses, or lead in prayer.

Teachers, let’s fill ourselves with the Word of God and let it 
overflow, enriching our lives and the lives of our students. Then 
together with our students, we can say, “I love thy command-
ments above gold; yea, above fine gold” (Psalm 119:127).

 — Suzan Unrau Austin, Manitoba
“The devotional period is the most important period of the day. 

This is the time we unitedly listen to God’s Word, as well as speak 
to Him. Children catch this feeling of sweet fellowship with the 
One we love, adore, and magnify. We want the Master Teacher’s 
presence to be felt very keenly. The sense of our helplessness 
causes a desire for His help throughout the day in work or in play.”

 —  Emily Kraybill, “The Most Important Period,” The 
Christian School, March 1949

Next question: How should I work with extended student absences? 
How can I best help the student to catch up while minimizing the impact 
on the rest of the class? 
Please send your responses to LightLines by January 10, 2021. LL

Answers will appear in the Summer 2021 issue of LightLines.

QQuestion (From Ask Another – Summer 2020): How important is it to have devotions and prayer every morning? What should a 
devotional period consist of?

 

Ask Another

“Ask Another” is a question-answer space for teachers. Teachers are invited to pose questions on 
school-related subjects, offer responses to questions, or reply to responses. (LightLines will oc-
casionally assign questions to experienced teachers for their qualified response.) Send questions 
or responses by e-mail to lightlines@christianlight.org or by mail to LightLines Editor, P.O. 

Box 1212, Harrisonburg, VA 22803. (Try to limit responses to fewer than 400 words.)
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