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The Ditch-Digging Muckraker | Lucy A. Martin

One of the foremost joys of teaching is discovery. I re-
member the day I discovered with my students the 
essay “Spring on the Farm” near the end of our read-

ing book. Perhaps it was the nearness of the school year’s end. 
Perhaps it was the fragrance of that moist May morning. With 
the author, I felt intensely alive, “certain that in all the days of 
my life, I had never been so well content as I was that spring.”

David Grayson, I told the students, for that was the author’s 
name, has captured the essence of a healthy mind. A healthy per-
son can call each season more beautiful than the one before.

In his essay, Grayson tells of rising at 4:30 on a spring morn-
ing, while the mists yet huddled in the low spots. He recounts 
how he hurried through his chores and then caught his breath 
by digging a drainage ditch at the far end of the farm. He makes 
every toss of the spade sound like pure delight. And then he 
stops, climbs out of the ditch, takes a good long drink from the 
creek, and comes up saying, “Oh, but it was fine.”

I know that Grayson has discovered something I wish every stu-
dent of mine understood—the joyful contentment of hard work.

One later spring day, I made another discovery at a used book 
sale, a two-inch volume of The Adventures of David Grayson. I re-
turned to school the next day, eager to tell my students that this 
quaint author, as some of them thought him, had written pages 
on the art of contentment. But how did he discover that wisdom?

Together we read and found that David Grayson had once 
been rushing through life, running after the gods of gain and 

prosperity. Then one spring, a fever laid Grayson so low he could 
neither run nor walk. When he recovered, he was ready to turn 
off the high-speed highway of fame’s pursuit onto the quieter 
lanes of rural contentment.

Yet David Grayson was to us no more than a curiosity who 
had caught hold of a worthy ideal. But then we met the muckrak-
ers in our new history book; hardy souls, reform-minded jour-
nalists who tackled the abuses of government and big business. 
We learned that one muckraker, Ray Stannard Baker, had de-
fended the blacks with his pen. 

But who really was Baker? Webster’s Biographical Dictionary re-
vealed that Ray Stannard Baker, discontent with the muckraker 
label, had turned to other types of writing. Under the pseud-
onym of David Grayson, he wrote a nine-volume series of sto-
ries about rural living in America, the first of which was titled 
Adventures in Contentment.1 Millions of readers worldwide read 
his writings.

My students and I made one more discovery. I found a por-
trait of Baker in a Dover collection and posted it the next day. 
“Say,” the students exclaimed. “He looks like Brother Mark.”*2 
And so he does. From reading book to history book to dictionary 

1 Read with discernment. LightLines does not endorse all of David 

Grayson’s writings and philosophical perspectives.

* Name changed for privacy purposes. Continued on page 5.
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Quellen Colony, Chihuahua, Mexico | Eddy Plett

Background and History

A mong the reasons for the 1948 migration to Chihuahua, 
Mexico, by the Mennonite Kleine Gemeinde1 from 
Manitoba, Canada, was the issue of education. While 

not the only reason, it was a strong reason.
Although many of the Old Colony2 and Sommerfelder3 fam-

ilies left Canada in the 1920s, the Kleine Gemeinde groups 
adapted to the changes in the Manitoba educational system. As 
a friendly act of the Manitoba government, the district schools 
adapted to give the Mennonites the opportunity to be more sepa-
rate for the sake of their faith and culture. At a Kleine Gemeinde 
ministers’ meeting in Kansas in 1937, it was decided to select 
spiritually grounded young people of their own circles to train 
as teachers since Manitoba schools were required to have li-
censed teachers. The immigration of Russländers (Mennonites 
from Russia) fleeing the revolution helped to supply the teachers 
since many of them already had higher education.

By the late 1940s many changes had taken place in the Kleine 
Gemeinde churches in Manitoba. The public school system op-
posed the use of the German language. World War II and the 
draft, young people attending liberal Bible schools, and young 
people working in the city were factors that influenced the 1946 
split of the Kleine Gemeinde in Manitoba—mostly between lib-
erals and conservatives.

In 1948 many of the conservative-minded Kleine Gemeinde 
migrated to Mexico. Now that they were in a country where ed-
ucational decisions were again their own, they wanted to return 
to German—the language they themselves used—and to their 

1 “Little Church.” The name given to a group of Russian Mennonites that 

broke away from the Mennonite church in 1814 in an attempt to return to 

historic Anabaptist teachings and practices.

2 The original, more traditional group of Russian Mennonites.

3 A conservative body of Russian-background Mennonites who origi-

nated as a separate group in 1890 over the issue of accepting Manitoba’s 

requirement of attending standard English schools.

familiar German scripts, including catechism booklets, Bibles, 
Bible storybooks, and songbooks.

The Canadian immigrants had been influenced by the school 
reforms of Johann Cornies in Russia and had to some extent col-
laborated with the reforms. They had taught second languages 
in their schools, were using the Schulprüfungen (end-of-year 
exams), and had adapted to the new style of school buildings.
The Schulkonferenzen (a conference during the school term 
in which selected parents, teachers, and ministers attended a 
school to evaluate the quality of education) was also part of the 
reforms they brought along to Mexico.

Before migrating to Mexico, the immigrants had printed 
German mathematic books. The German “Herald-Fibel” (an ele-
mentary primer) and different volumes of “Deutsches Lesebuch” 
(a set of German readers printed by Mennonites in Manitoba) 
soon became an important part of their curriculum in Mexico. 
The German language course by Richard Lange was used as well. 
They were fortunate to have people like Peter F. Dueck and many 
others who played a very important role in the development of 
the new school system in Mexico, especially in the return to the 
German tongue.

In this series we “travel” to four different continents to “visit” schools that use Christian Light’s curriculum or services.
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The younger generation of settlers in Mexico was not so 
pleased with all the changes. Many of them had received a 
high-quality public-school education in Canada and could not 
adapt to all the changes and return to the traditional forms of 
education. Constant efforts were made to improve their ed-
ucation. Regular school meetings, Schulkonferenzen and 
Schulprüfungen, and regular teacher trainings, along with the 
desire to teach English, brought gradual changes to the schools.

Quellen Colony Today
Today Quellen Colony’s school system is trilingual—German, 

English, and Spanish. Teaching the Bible and Biblical values is 
the most important part. In the early 1980s the new Christian 
Light Education curriculum was introduced. Since then 
Christian Light has conducted a workshop here every other year.

Although the school is not registered with the government, 
it offers education from kindergarten through high school in all 
required subjects. It has left the traditional village school system, 
with which it started, but uses the school buildings in the six vil-
lages in the colony to host the different grades, thus forming a 
school with classrooms on multiple campuses. Buses transport 
most students from the villages to the village of Ebenfeld, which 
is located in the center of the colony and is the central bus sta-
tion. Students then board other buses to travel to their respec-
tive classrooms. Most villages have more than one classroom, 
with Ebenfeld having as many as eight.

School costs are paid by the taxpayers of the colony. Half of 
the 4 percent general tax (paid by all colony inhabitants 21 and 
above) goes for school costs. Money for funding the system is 
normally not a problem. All church groups and individual fam-
ilies in the colony are permitted to send their students to the 
school if they cooperate with the school. Individual churches are 
permitted to start their own schools, but currently there are no 
other schools. A few families have been homeschooling for some 
years already.

The needs of the Quellen Colony school, including the in-
creasing demand for sound Christian German school material, 
brought about the establishment of the school publishing house 
“Centro Escolar Evangélico” in 1993. Several hundred thousand 
schoolbooks are printed and shipped each year, with the Old 
Colony schools in Mexico and Canada being the largest custom-
ers. A public school in Alberta, Canada, is using the material for 
their German classes. Centro Escolar Evangélico has also started 
to move toward supplying Spanish educational material for the 
Christian schools in Latin America. Some Christian Light curric-
ulum is also being translated into German and Spanish.

The school system in Quellen Colony has an enrollment of 
nearly 300 students with about 20 teachers and teacher’s aides. 
Besides this, a Spanish mission school, Escuela Vida Nueva, 
was recently started with approximately 30 students attending. 
There are more students on a waiting list while more classrooms 
are being built. This will be an opportunity for mission service 
for a number of teachers in the future.

Today there are around 25 different Kleine Gemeinde schools 
in different colonies and states in Mexico with a total of approxi-
mately 2,000 students. One of the main differences between the 
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A Christian Light workshop in the Quellen Colony.

The Kleine Gemeinde school building in Gnadenthal, Cuauhtémoc.
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schools at Quellen Colony and the other Kleine Gemeinde dis-
tricts is the order of languages. All the schools start with German 
as the first language, but all schools except Quellen Colony have 
Spanish as their second and English as the third language, 
whereas Quellen Colony has English as the second and Spanish 
as the third language.

When the Mennonites first migrated to Mexico in 1922, they 
did so only after receiving a “Privilegium,” signed by President 
Alvaro Obregón, which assured them freedom of religion 
and freedom to operate their own schools. By far most of the 
Mennonite schools in Mexico are still operating unregistered. 
Students who wish to receive an accredited certificate of edu-
cation enroll in a government program and take exams for re-
quired subjects. The high school at Quellen Colony is enrolled 
with Christian Light Academy (a service of Christian Light for 
international schools). Last year approximately 50 students were 
enrolled. Quellen Colony school requires students to finish at 

least the Secundaria level (Grade 9), and half or more of the stu-
dents finish high school.

We strongly believe that knowing the Scriptures since child-
hood will help students to find salvation easier (2 Timothy 3:15). 
God has blessed the efforts made, and to Him belongs all glory  
and honor  LL

Eddy taught school for nine years and served on school boards for 
fourteen years. He and his wife Betty have worked in German curric-
ulum development, and Eddy has conducted numerous teacher train-
ings, including in Belize and Bolivia. He is currently working as a 
German editor. He was ordained to the ministry almost six years ago. 
He and Betty have four children, two of whom are married. 

Readers. Write!

You’re invited to contribute to LightLines. We 
welcome inspirational articles, AHA! Moments 
in your teaching career, content for Outdoor 
Classroom (interesting, unusual, or amazing 

knowledge from outside the classroom, suitable for students 
to ponder), questions or answers for Ask Another, submissions 
for Scholarly Snickers or Pedagogical Meanderings, classroom 
stories, accounts of successful projects, or how-to/this-worked-
for-me articles. If you’ve given a talk at a workshop or teacher 
event, consider writing it out and submitting it. Contact us with 
your ideas at lightlines@christianlight.org or call/message Ken 
Kauffman, at 479-737-4290.

The small country of Iceland is a nation of readers. In fact, 
Iceland publishes more books per capita than any other coun-
try, with five titles for every thousand Icelanders. Historically 
the majority of books are sold from late September to early 

November and given as gifts to family and friends on Christmas 
Eve and read long into the night. This tradition began during 
World War II, when imports were restricted but paper was 
cheap. Icelandic publishers began flooding the market with new 
titles in late fall. Now a catalog of the country’s new releases is 
sent to every Icelandic home in mid-November. This tradition is 
known as the Christmas Book Flood. 

Source: npr.org

“A tutor should not be continually thundering instruction 
into the ears of his pupil, as if he was pouring it through a fun-
nel; but after having put the lad, like a young horse on a trot be-
fore him, to observe his paces and see what he is able to perform, 
should, according to the extent of his capacity, induce him to 
taste, to distinguish, and find out things for himself; sometimes 
opening the way, at other times leaving it for him to open; and 
by abating or increasing his own pace, accommodate his pre-
cepts to the capacity of his pupil.” - Montaigne 1533-1592

The school buildings at Ebenfeld, Quellen Colony.
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States and Capitals Board | K.K.

Struggling students can usually excel at something.

Peter Whitt, a Christian Light school representative, has 
traveled widely, working with dyslexic students and cre-
ating awareness and understanding of dyslexia. While 

in Michigan for a meeting several years ago, Peter and his wife 
were hosted for a meal in a local home. While discussing the 
dyslexia present in the family, Peter learned about the states 
and capitals board crafted by their son Devon, who had recently 
graduated from eighth grade. 

Earlier, Devon and a few of his cousins had come up with 
a crude version, roughly crafted from plywood and then var-
nished. Astonished at how much it brought at a community auc-
tion, Devon decided to craft another, this time by himself. Using 
an air router, he designed it by hand. 

Although very impressed with the craftsmanship and detail, 
Peter noticed a few mistakes. With Devon being dyslexic and 
having struggled through eight years of school, you might guess 
what the mistakes were—spelling! Deciding that these mistakes 
only increased the value of the board to him, Peter asked to pur-
chase it. They settled on a price, and since then Peter has been 
using the board to demonstrate that dyslexic students are often 
quite gifted in ways outside the scope of phonetic processing.

How does the board work? Insert a probe into a state (roughly 
where the capital is located geographically). Insert the other 
probe into your choice of capitals from the list at the bottom of 
the board. If you choose correctly, the red light glows! 

Devon got into business and now sells these boards. The 
boards are manufactured out of solid poly by an outside com-
pany. Devon does the wiring and installs the back covers. 

One of the challenges of teaching is to find and encourage the 
ways in which struggling students can excel. They can excel at 
something. Devon’s project bears that out. We need discernment 
to identify and encourage the gifts of each student, especially 
those of the struggling learners. 

Continued from page 1.

to a well-respected substitute teacher, we had followed the spoor 
of discovery. We need only say, “The man who looks like Brother 
Mark,” and we remember who a muckraker is.

May the trail continue. A teacher’s job is to put students on a life-
long trail of discovery that will take them out of the muck of trouble- 
finding to the fuller contentment of ditch-digging that ends “in a 
poem—the poetry of stretched legs after hard digging.”  LL

This year is Lucy’s 32nd term of teaching eighth graders at 
Paradise Mennonite School in Hagerstown, Maryland. In addition 
to eighth-grade subjects, she enjoys teaching high school home eco-
nomics and art classes. 

Schools or teachers interested in purchasing can order from 
Cushman Creek Supply, Holton, MI. Phone number is (231) 924-
7014. Price is $175.00 plus shipping.  LL

© Peter Whitt

Submitted by Douglas Clink
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The Island in a Lake on an Island in a Lake on an Island | K.K.

This is the final installment of a four-part series of geography-related articles for Outdoor Classroom, with a particular focus on fascinating and 
unusual natural and man-made phenomena.

An Island

The country of the Philippines is an archipelago of 7,641 
islands, Luzon island being the largest. It is also the 
fifteenth largest island on the planet and is home to 

Manila, the capital. 

A Lake
On Luzon is Taal Lake, a freshwater crater lake created from 

massive volcanic blasts long before anyone remembers. At one 
time it was an inlet of a bay and contained salt water. A volcanic 
eruption in 1754 dammed up the outlet with tephra, and the lake 
eventually rose to sixteen feet above sea level and submerged 
some coastal towns, some of which are still visible to this day. 
Today Taal Lake is home to many endemic species of fish and 
marine animals that have been able to adapt to the lake’s desali-
nation. The approximately ninety square miles of Taal Lake pro-
vides for a flourishing fishing industry.

An Island
Near the center of Taal Lake lies Volcano Island. This island of 

8.9 square miles has been the site of at least forty-two eruptions, 
from 1572 to 1977. A particularly devastating eruption occurred 
in 1911 with the blast heard over 300 miles away. That eruption 
claimed more than 1,100 lives and destroyed many homes, in-
cluding whole villages. It also killed much livestock and de-
stroyed many crops.

A Lake
The caldera created by the 1911 eruption housed Crater Lake. 

Its waters were green, very warm, and had a sulfuric smell, ac-
cording to the few adventurers who hiked all the way to the 1.2 
mile wide lake. An observation deck on the top of the rim was as 
close to the lake as most people ventured. The surrounding area 
was covered in lush vegetation and trees. No volcanic activity 
had occurred here since 1958.

An Island in a Lake
Poking out of the green waters of Crater Lake was a small 

island—probably a volcanic cone—named Vulcan Point. It was 
a small rocky jut-out, barely visible from space, with its top cov-
ered with vegetation. So there you have it—an island in a lake on 
an island in a lake on an island. Some say it was the largest such 
island. (An unnamed island in Canada has recently been chris-
tened with the same title.)

Did you notice that the verb tenses changed from present tense 
to past tense when we got to Crater Lake? On January 12, 2020, 
some tourists and hikers on the rim near the observation deck 
scurried off Volcano Island when a plume of steam and smoke 
was spotted near the lake. Soon, a major eruption occurred. 

You might guess that the first mentioned lake in “the island 
in a lake on an island in a lake on an island” vanished, for the 
lake around it was vaporized by the eruption. The “island”—
Vulcan Point—remained, but since there was no longer a lake, 

Outdoor Classroom
Outdoor Classroom
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it no longer held the celebrated title of “an island in a lake on an 
island in a lake on an island.”

Recent photographs indicate that a year later, the crater is 
filling up with water again. Will the rocky jut-out that was at one 
time known as the “island in a lake on an island in a lake on an 
island” regain its title? Time will tell, if time continues.  LL

Sources:   https://www.nytimes.com/2020/01/14/world/asia/taal-volcano.html?auth=-google1tap 
https://earthobservatory.nasa.gov/images/146444/an-ash-damaged-island-in-the-philippines 
https://earthobservatory.nasa.gov/images/85670/volcano-island-of-taal 
https://mb.com.ph/2020/02/01/39-deaths-recorded-during-taal-volcanos-eruption/ 
Wikipedia – Taal Volcano

Learning Box

 Ǭ Ask students to look up the words in bold and explain 
them in context.

 Ǭ The dense ash cloud from the eruption lowered the tem-
perature in the region a few degrees. Why?

 Ǭ Research the fishing industry in Taal Lake. What kind of 
fish are grown in the thousands of fish cages? How did 
the Taal volcano eruption affect the industry?

 Ǭ Sulfur dioxide emission was measured at an average of 
97 tons per day during the eruption. What is the poten-
tial effect of this much sulfur dioxide in the atmosphere? 
(Significant sulfur dioxide emissions from a volcano in-
dicates that magma is getting closer to the surface.)

 Ǭ One hundred fifty-three volcanic earthquakes were also 
recorded during the eruption. What is the connection 
between volcanoes and earthquakes?

November 4, 2019 January 23, 2020 April 28, 2020 January 25, 2021

These photographs, taken a couple of months before the eruption, a couple of days afterward, then several months, and just over a year after the eruption, show part of 
the journey and apparent re-emergence of this island in a lake on an island in a lake on an island.
Landsat-8 images courtesy of the U.S. Geological Survey

The Taal volcano eruption in 2020.
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The Wright Flyer was ready for takeoff. The brothers, 
bracing against the bitter north wind, shook hands, 
ready to part ways. Orville would go up; Wilbur would 

stay behind, at ground level. 
This was their second attempt at flight with an engine- 

powered flying machine. The first flight, two days earlier, had 
ended abruptly when the Flyer nosed into the sand a hundred 
feet from the end of their homemade runway. Today Orville had 
his sights set on height and distance, not dirt. 

At 10:35 the Flyer started forward, engine roaring. Wilbur ran 
alongside, steadying the wing. Then he stepped back as the Flyer 
soared into the air. For twelve breathless seconds he watched the 
Flyer dart through the air, dragonfly style, before landing uncer-
emoniously, wing first, about 120 feet from the runway. 

Wilbur described the flight as “extremely erratic,” but it was 
an extraordinary milestone in aviation. For the first time a flying 
machine propelled by its own power had lifted off and landed at 
the same elevation. The brothers completed three more successful 
flights that day, the longest clocking in at a grand fifty-nine seconds. 
The brothers were delighted; they had accomplished what they had 
set out to do four years before in their bicycle shop in Dayton, Ohio. 

Others were not so impressed. The editor at the Dayton Daily 
Journal, upon hearing the news, replied brusquely: “Fifty-seven 
seconds, hey? If it had been fifty-seven minutes, then it might 
have been a news item.” It did not appear as news in the next 
edition of the paper.

Undeterred, the brothers kept experimenting, improving, 
and tweaking their machine. They faced setbacks—a broken 
propeller, unexpected winds, rain, a stalled motor. They faced 
risks—the bruises proved that. They knew a wrong move could 
result in death. But on they flew—flight after flight, the public 
still mostly disinterested. 

Not until early the next year did a scientifically accurate ac-
count of their work appear in Amos Root’s paper, Gleanings in 

Beekeeping. In this unlikely place, to apiarists—not to aviators—
was the news revealed to the world.

Root saw what others did not. He wrote, “I recognized at 
once they were . . . scientific explorers who were serving the 
world in much the same way Columbus had when he discov-
ered America.” We know he was right: look at the sky for proof. 
Today, around 5,000 aircraft are in the air at any given time. 
About 2.6 million people fly in and out of the United States daily. 
The Wright brothers’ perseverance has changed the world.

Let’s observe another flight—this time an overcast fall day in 
East Texas. Eight first graders eagerly face their teacher, brains 
whirring, ready for takeoff. Today we are going to learn to read. 
SSSSSSSS-AAAAAAAA-MMMMMMMM. S-A-M. SAM! Jerky 
 little steps down the runway toward reading. The pronunciation 
is shaky, the flight is short—but nonetheless, they have learned 
to read! 

No one claps to congratulate their accomplishment. No paper 
reports this historic event the next morning—or ever for that 
matter. No trophy is given to their teacher to commemorate 
this step forward, no bonus added to her next paycheck to com-
pensate for the long hours she invested into the class. Yet she 
changed the course of history by teaching them how to read. 

Those first faltering steps can be very discouraging. Students 
in every grade take short erratic flights that can wound a teach-
er’s morale. Some days it is hard to get that plane off the ground; 
the students just do not seem to get it. To make matters worse, 
there is a crowd watching—the school board, co-teachers, par-
ents, and the community. What if they perceive the teacher to be 
an imposter? What if the classroom loses altitude or performs a 
spectacular nose dive? 

To combat these thoughts, which can in themselves lead to 
a crash, teachers must teach with a “Wright” perspective. They 
must look past today’s runway to the potential of the open skies. 
They work patiently with each student, making adjustments to 

A Wright Perspective 
 Dwayne Erb
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The Science of Learning: Part 4 | The Influence of Teachers’ Ways | Jonas Sauder

Teachers influence pupils. As they interact with pupils in 
teaching reading, writing, and arithmetic, discipleship 
happens. Pupils pick up habits, attitudes, and values 

from their teachers. Jesus noted this principle: “The disciple is 
not above his master: but every one that is perfect shall be as his 
master” (Luke 6:40). Some versions render the verse to state that 
pupils, when fully trained, become like their teacher.

In Acts 4:13, the Jewish authorities were amazed at Peter’s 
and John’s boldness. Knowing that Peter and John had not been 
schooled as rabbis, they found another explanation for their bold-
ness: “When they saw the boldness of Peter and John, and per-
ceived that they were unlearned and ignorant men, they marvelled; 
and they took knowledge of them, that they had been with Jesus.”

Our job is to teach reading, writing, and arithmetic; but we 
must remember that our daily interaction with pupils influences 
them as much or more than our teaching. Ponder the words of 
Elizabeth Barrett Browning: “I love you not only for what you are, 
but for what I am when I am with you. I love you for the part of 
me that you bring out.” Good rapport with pupils opens the door 
to influence their aspirations, ideals, loyalties, and habits. What 
“ways” of your pupils will show that “they have been with you”?

Let’s consider some ways we can influence our pupils to prac-
tice the skills and character they develop in the classroom in pro-
ductive ways.

Reading Habits
Teachers have great potential to influence pupils’ reading 

habits. We want our pupils to become fluent readers and to read 
with comprehension. But many excellent readers don’t read. We 
want them to actually read. Here are some ideas for encouraging 
reading and developing interest in worthwhile reading.

Introduce a wide variety of books during read-aloud 
times. Use biographies to introduce them to inventors (R.G. 
LeTourneau), missionaries (Adoniram Judson), explorers (David 
Livingstone), and people from all walks of life. Give them a feel 
for earlier times through quality historical fiction (The Earth is 
Round). Visit other places through stories set in foreign lands 
(Young Fu of the Upper Yangtze). Meet strange creatures through 
nature stories (The Work of Thy Fingers). Introduce them to many 
books besides those you have time to read through. Many pupils 
will finish reading a book that you introduce if you leave it in an 
accessible place in the classroom.

As you teach, allude to things you have learned through read-
ing, especially things that relate to a topic in class. Demonstrate 
that learning through reading is a natural part of your own life.

Take an interest in what your pupils read. Encourage them to 
share snippets of what they have recently read, especially when 
it relates to what you are studying in a class.

Include some time daily for actual reading. A simple routine 
is to train pupils to keep a library book in their desks to read 
during a fifteen-minute reading time after a recess. Set a good 
example by reading during this time yourself.

Prayer Habits
The way we pray in our pupils’ presence demonstrates the 

role of prayer in our daily lives. The opportunities, blessings, 
and difficulties of the school day afford many opportunities to 
pray with pupils. 

Practice various types of prayer in morning devotions, such 
as praise, thanksgiving, and petition. Encourage pupils to share 
prayer requests to include in the opening prayer of the day.

the schedule and assignments as needed to help them lift off the 
ground. They help the students practice, practice, practice. 

Teachers must remind themselves they are preparing stu-
dents to navigate their world. They are training future pastors, 
businessmen, parents, and missionaries to be effective and serve 
their generation well. Teachers are serving the present day as 
they equip their students. They are serving the future too, as 
their students grow into responsible adulthood and serve others.

Teachers, don’t let the difficult flights of today blind your eyes 
to the potential of the future. Keep on, “knowing this, that the 
trying of your faith worketh patience. But let patience have her 
perfect work [in teacher and student], that ye may be perfect and 
entire, wanting nothing. If any of you lack wisdom, let him ask 

of God, that giveth to all men liberally, and upbraideth not; and 
it shall be given him” (James 1:3-5). Teach with this perspective, 
and God will use you to affect history.  LL

Dwayne is teaching Grades 7-12 and serving as principal at 
Ridgeview Mennonite School in Barnett, Missouri. He and his wife 
Teresa have one son. Diversions from school activities include ath-
letics, playing piano, and doing small electrical jobs. He says that 
teaching with perspective is a huge motivator for him. “I read David 
McCullough’s book The Wright Brothers and thought, ‘Hey, that 
reminds me of school teachers.’”
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Share testimonies of answered prayer and invite pupils to do 
the same.

Pray before beginning a hard lesson or a test, and thank God 
after a success.

Attitudes
Attitudes are usually caught rather than taught. When we do 

“teach” attitudes, we must be sure our actions match our words. 
Following are some attitudes to consider:

Respect for others. The attitude we display as we encounter peo-
ple through stories in reading class, deeds of men in history, the 
ways of life of people we study in geography, and people in cur-
rent events influences the way our pupils look at others.

We can point out why Alexander the Great or Napoleon were 
so famous without glorifying or demonizing them. We can note 
that much of what seems strange to us about other cultures is a 
result of climate adaptation, language, religion, eating habits, 
and living arrangements. We can warn against the tendency to 
think we are better than others. However, we can remind our 
pupils that all the ways of men are to be evaluated by Biblical 
standards. We should help our pupils be aware that we all have 
one father (Malachi 2:10).

Respect for others’ opinions. One way to demonstrate humility 
is through the way we express opinions. We all have opinions; 
some are mere preferences such as the foods, games, or hobbies 
we enjoy. Others touch on stewardship questions such as spend-
ing a given amount of money on winter feeding of birds vs. con-
tributing it toward Bibles for the unreached.

Sometimes pupils express family opinions: “We don’t garden 
because Dad says it’s cheaper to buy our vegetables at the farm-
ers market.” Another says, “My dad says gardening isn’t about 
money—it’s important for us to work together and know how to 
grow our own food.”

When pupils express opinions, we can take the opportunity to 
teach that in many cases different opinions can be equally valid. 
Differences of opinion help make life interesting. We should 
learn to honor those who differ from us. It’s okay to refrain from 
sweets and yet honor those who enjoy cookies.

Respect for authority. The teacher’s attitude toward authori-
ties rubs off on pupils. We relate to authorities of various kinds, 

including laws of the land, local and national government lead-
ers, law enforcement officers, church leaders, school board and 
administration, and parents. Authorities are often in a difficult 
position of having to make decisions that not everyone will ap-
preciate. The way we teachers talk about and submit to authori-
ties will influence our pupils’ attitudes.

Work Habits
We do well to practice Ecclesiastes 9:10: “Whatsoever thy 

hand findeth to do, do it with thy might.” Pupils should see us 
fully engaged in the work or play at hand. When it’s time for de-
votions, we worship. We tackle hard lessons methodically and 
head-on. We engage actively in discussions. We demonstrate 
how to listen thoughtfully. At recess, we play hard. We know how 
to read quietly, speak distinctly, and sing with gusto. We thrive 
on daily routines while enjoying the occasional spice of variety. 
Our pupils learn diligence by copying our ways. They willingly 
tackle difficult tasks with the understanding that “When the 
going gets tough, the tough get going.”

Responsibility
As Christians, a sense of joyful responsibility should infuse 

our work. Duty is a privilege. As we use our God-given talents to 
help our pupils grow, they can experience the blessings of suc-
cessful learning. They will be motivated to move beyond wonder-
ing “Why must we learn this?” to working with a will in develop-
ing their talents and exploring God’s world.

As we work with our pupils, discipleship happens, for better 
or worse, whether we plan for it or not. May the ways our pupils 
copy from us be a blessing to them and others.  LL

Since retiring from forty years of teaching and administra-
tion in Christian schools, Jonas continues working in curriculum  
development and assisting with teacher workshops for Christian 
Light. He also teaches classes in summer term at Faith Builders 
in Pennsylvania. He and his wife Rebecca live near Lancaster, 
Pennsylvania. They have five children and nineteen grandchildren. 
Jonas enjoys teaching, gardening, and poetry.

SCHOLARLY

S N I C K E R S

In German penmanship class, a fifth-
grade girl neatly copied the sentence, Jesu 
Heiland, steure Du sicher mich dem hafen 
zu. (“Jesus, Saviour, pilot me safely to  

the haven.”) Accidentally changing the word steure to  
streue, and hafen to hafer, the sentence became a hilarious 

table prayer—“Jesus, Saviour, pour thou my oats faithfully  
before me.” Submitted by Gary Reimer, Belize

We were learning about turkeys, including the wattles (red 
flap of skin) on their necks. One of the first graders said, “My 
grandma has a wattle.”  - selected
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End f Term Checklist
 � Update student permanent records—grade averages,  

attendance records, achievement test results, etc.

 � Take inventory of classroom supplies and report needs to ap-
propriate personnel.

 � Order supplies and curriculum early. This will give ample 
time to check orders and correct errors before school starts.

 � Clean and organize your classroom, including contents of 
desks, cabinets, closets, etc. Put textbooks and supplemen-
tary materials in their proper place.

 � Add notes in your teacher notebook or planner that will as-
sist you (or the next teacher) next term.

 � Write reminders to yourself. Interesting how much you can 
forget if you’re gone a couple of months.

 � Have your room and materials ready enough that another 
teacher doesn’t have to start entirely from scratch. 

 � Allot sufficient time during the summer to study and prepare 
materials and possibly work through some courses in advance.
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 � Pray for your students during the summer.

Tips for Ordering Christian Light Materials

 Ǭ Order early. School orders placed between April 1 and June 30 
receive a five percent discount if the subtotal is over $1000.00. 
Prepay orders and receive an additional two percent discount.

 Ǭ Order extras. An extra store of LightUnits often comes in 
handy and alleviates crises.

 Ǭ Be informed. Look through the Christian Light catalog. 
Order all necessary Teacher’s Guides, supplementary mate-
rials, and new editions that you will need. 

 Ǭ Order online at www.christianlight.org, or by email, mail, fax, 
or phone. For large curriculum orders, use a digital or writ-
ten order to speed the process and to help with accuracy.

 Ǭ If your shipping address is set up with a loading dock and 
forklift to receive pallets, please indicate that orders can 
come by truck by checking the box on your order form.

 Ǭ Provide an address where someone will be present to receive 
the order.
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AAttendance Policy
 Ǭ Schools should have effective attendance policies. Teachers 
should not have to create attendance policies.

 Ǭ Attendance policies often identify excused and unexcused ab-
sences. If an absence is excused, the student may be given 
time to catch up without additional consequences. Unexcused 
absences usually result in decreased grades, after-school de-
tentions, etc. Some schools give zeros for tests and daily work 
missed due to unexcused absences. We’ve heard of a few 
schools that assess a fee for excessive unexcused absences.

 Ǭ Everyone needs to understand the attendance policy. Teachers 
and administration need to consistently enforce it. Parents 
should understand that absences tend to drag grades and mo-
rale down, create more work for the teacher, and that respon-
sibility for catch-up work for unexcused absences is squarely 
in their court.

Other Pointers
 Ǭ Guard good relationships with the parents. Beware of a better-
than-thou attitude toward parents; your students will pick up 
on this.

 Ǭ Be patient and willing to go the extra mile for the well-being 
and academic progress of the student.

 Ǭ Whenever possible, plan ahead. How long is the planned absence? 
How much time do you have beforehand to work ahead?

 Ǭ One school now treats absences much as they did during the 
COVID-19 shutdown. Teachers assign the work; parents are re-
sponsible to see that the work gets done. Answer keys are pro-
vided for scoring at home. Tests and quizzes are returned for 
teacher scoring.

 Ǭ Depending on the situation, the workload could be cut back to 
only core subjects.

 Ǭ One lower grade teacher said, “I don’t stress about lost time. If 
they miss special planned activities, so it is. If a test is missed, I 
don’t spend much time making sure they are ready. I do try to 
review for those foundational skills that they need to move on to 
new concepts.” Extra review of important concepts might need 
to be done as a class, once the student returns. They will often 
not have had sufficient drill and practice at home.

 Ǭ Turn the negative into a positive. Did the student have a worth-
while experience? He could tell about it in a speech. If he visited 
a historical site, he could write a report when he returns.

 Ǭ Nurture a wholesome classroom atmosphere so that students 
themselves are reluctant to be absent.

—LightLines Staff 

Next question: Do you insist on neatness and accuracy in penmanship? 
Are all students capable of it? Should I insist on neat and precise penman-
ship when my own isn’t exemplary? Please share what has worked for you.
Please send your responses to LightLines by July 15, 2021.  LL

Answers will appear in the Winter 2021 issue of LightLines.

QQuestion (From Ask Another–Winter 2020): How should I work with extended student absences? How can I best help the student to catch 
up while minimizing the impact on the rest of the class?

 

Ask Another

“Ask Another” is a question-answer space for teachers. Teachers are invited to pose questions on 
school-related subjects, offer responses to questions, or reply to responses. (LightLines will oc-
casionally assign questions to experienced teachers for their qualified response.) Send questions 
or responses by e-mail to lightlines@christianlight.org or by mail to LightLines Editor, P.O. 

Box 1212, Harrisonburg, VA 22803. (Try to limit responses to fewer than 400 words.)
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