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Joys of Teaching: Investing in Something That Outlives Us | Joe Beiler

Concluding this list of the joys brings me just a touch of 
sadness. The joys I have not mentioned, you may con-
tinue to wonder about, or experience them firsthand if 

you accept the call to teach. 

Joy #4. We have the rare opportunity of investing in some-
thing that outlives us—something that touches eternity.

This thought is both stimulating and sobering. It is deeply 
motivating, yet the cause for thoughtful hesitation. On the one 

hand, it urges me to work hard 
and invest all my energy; on 
the other hand I find myself 

restraining my willing and out-
stretched arm. 
After all, what if the returns on the 

investment are bad? Do I really want to 
invest in something that outlives me? 
What if, in spite of my best efforts, 

some innocent, teachable child becomes an ignoble, calloused 
adult or a self-righteous, hypocritical church member? And what 
if someday I feel accountable for another’s negative choices that 
have consequences reaching far beyond my lifetime and his? 

I consider this opportunity to influence others to be a joy of 
teaching, not because it happens automatically, nor yet because 
the results are entirely predictable. I label it a joy at least in part, 
because of John. 

Picture John at eleven years old. He is bent over his language 
arts book trying in vain to recall the difference between adjectives 
and adverbs. But he is not the only one bent over that desk. You see, 
John has a teacher who cares about him—and his language arts.

John desperately searches the foggy regions of his brain that 
record such things as specific names for parts of speech. The 
teacher coaches, listens, and tries to identify a pattern in the an-
swers the boy circles—adv. adj. adj. adv. The teacher soon realizes 
there is no pattern because John has no idea how to arrive at the 
correct answer. 
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This is a review, and John and his teacher both know what 
that means: Test tomorrow.

Test day passes. The teacher is grading papers after school. A 
cursory glance at the section “Identifying Parts of Speech” tells 
him this will not end well. The farther he goes, the more red ink 
and the lower the score. He sighs, closes the test, and lays his 
head on his arms. He feels that all too familiar stinging behind 
his eyes as he wonders what will ever become of John.

Ten years elapse. John’s teacher has all but forgotten the 
many sessions at John’s desk coaching him in language arts until 
he hears that John is teaching school. Not John! My student? The 
one that . . . Surely not. There must be some mistake! John?  

Suddenly he gets the chills. It has happened again! The stu-
dent who took so much time and got the lowest grades and 
seemed the least likely to succeed . . . has just become a teacher!

Oh the joys of teaching! Investing in students is not futile. 
The jam my friend cooks today can be eaten in a day. Cattle 
may last a dozen years; a building a hundred or more. But the 
children we teach will live eternally and will teach others who 
will live eternally who will teach others who live eternally . . . 

And just suppose that somewhere in that chain a soul is saved, 
a missionary is sent, or a nurse is hired. Suppose that some-
where in that chain evil is fought and truth is promoted; hatred 
is diminished and love is cultivated; and darkness flees because 
the light of Jesus’ love passed through the selfless heart of an 
investing teacher.  LL

Joe lives with his wife and three children in Fairland, Oklahoma. 
He taught seven years and is currently serving as the upper-grade 
teacher/principal at Grand Lake Mennonite School. His passion 
is relationships—God, wife and family, church family, students— 
although he will go out of the way for soft vanilla ice-cream 
cones and carefully brewed coffee. He appreciates a well- 
researched book and believes that everything he needs to know is in a  
book somewhere.

U.S. faces teacher shortage

More than half of public school districts across 
the United States are reporting a shortage of 
school teachers. The COVID-19 pandemic is stated 

as a provoker of the shortage as teachers were stretched to take on 
more responsibilities; about 75 percent of teachers had to take on 
responsibilities outside of their normal duties. Some school dis-
tricts have adopted a 4-day school week to counter the shortage, 
but one educator has noted that the idea behind the 4-day school 
week was not supposed to be teacher shortage. Another educator 
said, “I believe that teacher shortages are a byproduct of us as a 
nation not recognizing the value of educators as a society.” Low 
pay and lack of respect are considered some of the top reasons for 
potential teachers to look at other career options.

Source: UPI (from Plain News, plainnews.org)

Earth’s little guys outweigh big guys

A recent calculation by researchers has concluded that all 
the little bugs in the world weigh more than all the men and big 
animals combined. Spiders, insects, millipedes, woodlice, and 
similar species may be tiny, but in combined volume would out-
weigh the volume of larger species. While the tonnage of above- 
ground “little guys” is about equal to the tonnage of humans 
and animals, when the tonnage from the “little guys” that live in 
the soil is added, the “little guys” win the contest, hands down. 

Termites, for example, make up 40 percent of the soil biomass 
of the world. “Every square meter of top-soil contains tens of 
thousands of arthropods on average, the vast majority of which 
are tiny mites and springtails,” the researchers concluded. While 
very small, when their total population numbers are calculated, 
you will need a calculator that has the capability of reaching 10 
quintillion or 10,000,000,000,000,000,000. The underground 
“little guys” are greatly underappreciated. They break down dead 
vegetation, fertilizing the soil and providing food for other ani-
mals higher up the food chain.

Source: Science Alert (from Plain News, plainnews.org)

Zipping to School

Children in the small village of Acacias in Colombia have two 
choices when it comes to going to and from school. They can ei-
ther make a two-hour hike down the side of a mountain to cross 
through the canyon or zip-line across it. Many choose the zip 
line because it’s relatively easy and saves time. The upper zip line 
cable hangs about 754 feet above the canyon and is about half a 
mile long. Children can reach speeds of up to 55 miles per hour 
as they zip over the canyon, some using cable forks to control 
their speed. Smaller children who can’t make the journey them-
selves are carried across in a sack by their parents or siblings. 
This precarious mode of transportation is completely main-
tained by the locals with no government assistance. 

Source: brightvibes.com
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This last of three articles calls us to invest in children or students with special needs.

Is a special ed class worth the investment? Why bother hiring 
(and paying) an extra teacher for a handful of students that 
already have a teacher? Is another classroom available? Can’t 

the homeroom teacher just accommodate and help a struggling 
student limp through school? 

We must believe that a special ed classroom is a worthy in-
vestment for it to be a success. In bygone years, some families 
could not send their special-needs children to a Christian school 
because of a lack of resources. Today with more resources avail-
able, we should consider it a privilege to teach students with spe-
cial needs in an Christian environment. When we see the extra 
responsibility as a gift, it can be carried with gratitude. 

I began my teaching career in a whirlwind. Our school needed 
a special ed teacher two months into the new term. I was inter-
ested in the position but did not expect to be asked. The call came, 
and I found myself in a special ed classroom within a week. It was 
my dream job, and I was excited but also naive and inexperienced. 

I would have three students with Down syndrome. The 
school board chairman did not know the details of my job other 
than that I was to be their teacher. Thankfully, the previous 
year’s teacher came and trained me for a week. My passion 
for teaching children with special needs began to grow in this 
classroom, and my experience with other special needs came 
in later years. 

How do you prepare for a school term in a special ed class-
room? While sharing the basics I usually consider for a new 
school term, I am aware that my school, students, and situa-
tion may vary greatly from yours. At my school, I work with the 
homeroom teachers to finalize a plan for each year that tailors 
curriculum and schedules to meet the students’ needs. In some 
schools the board or administrator give more direction. 

I try to communicate with the homeroom teachers before the 
end of the term. This gives me the benefit of knowing what the 
students are doing and helps me plan for the next year. It can be 
frustrating to be planning for the next school year while wrap-
ping up this one, but I have found that I get better answers while 
school is still in session than during summer break. 

In our end-of-term conversations, we make a rough outline 
of what students will do in the homerooms and for what I am re-
sponsible in my classroom. Then I begin planning what subjects 
to teach and what curriculum to use. Researching and evaluat-
ing curriculum is one of my favorite activities in back-to-school 
prep. I have used both traditional curriculum and “specialized” 
curriculum. I love sorting through the options. 

Coordinating a schedule with the homerooms takes effort, 
but I enjoy the challenge. Make a schedule but be prepared to ad-
just it through the year. Sometimes a regular class becomes too 
much for a student and we shift the student to my room for that 
subject. Sometimes the homeroom teacher shifts her schedule 
and that in turn affects mine. Opportunities to practice flexibil-
ity abound in the special ed classroom.

All children, especially those with special needs, thrive on 
structure. Keeping your days as similar as possible brings security. 
Make schedules so each student can know how their day will flow. 
Use a picture schedule for students who do not yet read. Use vi-
sual timers for those who haven’t learned to tell time. An advance 
warning of a couple minutes can help transitions go smoothly.

Having a behavior plan ready is beneficial and will help you 
maintain consistency. Know the possible behavior challenges you 
may face with each child and think of ways to deal with them. 
For example, if a student gets upset easily at recess, you can de-
cide beforehand that you will call him to stand beside you until he 
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For the final installment in this series of inspiring accounts of educators or students who harnessed handicaps with creativity and determination, we 
feature a present-day educator teaching in an Anabaptist grade school. Angela Freed asks the questions; Dale responds.

Dale Martin – The Rewards of Teaching With Dystonia | Angela Freed

When and where were you born?
I was born December 20, 1966, in Pine Grove, 

Pennsylvania. 

Did your parents know right away that you had dystonia? 
Dystonia doesn’t usually manifest symptoms until a few years 

before adolescence. I looked like a normal baby, except that I 
dragged my leg while creeping.

When did it become apparent?
The summer after second grade, when I was eight, my left foot 

began to curl in and under, tripping me even at a normal gait.

What treatments did your parents pursue?
A local practitioner thought I should wear a brace, so he re-

ferred me the Elizabethtown Crippled Children’s Hospital.

When did you realize you were different from other children?
That day, when my parents picked me up at school to take me 

to the Crippled Children’s Hospital, reality stabbed my heart—I 
wasn’t like the others. I remember crying as we drove east on 
Route 422, my mother crying with me. When I saw the physi-
cally and mentally handicapped children at the hospital, I knew 
I was healthier than any of them. Did that help me accept my sit-
uation? Maybe. However, I coped with being different by with-
drawing from the other children. I regret that now.

Did the doctors give a diagnosis?
After extensive testing, they diagnosed me as “the little boy 

with a mystery foot.” They recommended cutting the tendon at 
the heel to “drop” the foot. We didn’t want that. Instead, I got 
regular biofeedback therapy, which attached leads to the muscle 
that would lift my foot. It didn’t help.

What did your parents do then?
My mother always believed we would find the answer, 

despite the crippling effect spreading to my right foot, then 
to my hands, and, by my mid-teens, to my trunk and neck. 
We went to medical practitioners all over Pennsylvania and 
in six other states. Eventually, at Hershey Medical Center, 
we heard the term dystonia for the first time. Then, in a 
lecture by Dr. Holmes Morton, we saw a video of a little 
Jewish boy whose foot curled just like mine. Soon after, the 
Dystonia Medical Research Foundation discovered that I 

had DYT1, a form of early-onset dystonia typically found in 
Ashkenazi Jews. 

How did dystonia affect your growing-up years?
As dystonia relentlessly twisted my body, life became ex-

hausting, making fourth grade the black hole in my school years. 
I struggled to complete my lessons. My penmanship rapidly de-
teriorated, so I devised a strategy of sticking the index finger of 
my left hand between the fingers of my right hand to steady the 
pencil. The sheer effort it took to accomplish such a simple task 
caused me great distress. I also dreaded standing in chorus pe-
riod because my foot was so unsteady. 

In sixth grade, I remember crying when I realized I could not 
write the memory passage. Then I begged to be excused from the 
classroom because I was sick. Heartsick is sick, isn’t it?

My seventh- and eighth-grade teacher fully supported me 
finishing my school years at home so that I could do more in-
tense physical therapy. When I was sixteen, I encountered 
Christ. This revitalized every facet of my life, and I determined 
to return to school. Catching up was a challenge—especially in 
algebra. But I returned the next year to finish the ten grades 
offered at that time.

In my upper teens, I attended Numidia Bible School. By that 
time, I used forearm crutches, but I still could maneuver the 
flights of stairs reasonably well. Socializing with other young 
men filled an aching hole in my heart. It thrilled me so much 
that I returned for the next term!

Was teaching your first job?
Yes. When I was nineteen, Dohner Mennonite School hired 

me to teach grades three through five. Amos Rudolph, a paraple-
gic, influenced the school board to let me try.

How has dystonia made your teaching a challenge?
I needed to teach the pupils from my desk chair. I couldn’t use 

the chalkboard. I couldn’t stand to direct the singing. I couldn’t 
write notes of encouragement to my pupils. Many times, I 
couldn’t go on the school trip. But I loved teaching from day one. 
I felt like a man with a real job. And I loved the students, despite 
the ups and downs over the years. 

How has dystonia made your teaching more effective?
The younger children enjoyed when I played tagging games, 

using my crutches as extended arms. My limited locomotion 
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Angela found schooling difficult, so a lifework of education was not 
her dream. It still shocks her that she taught for ten years—eight in 
traditional classrooms and two in ESL environments—and worked 
for two curriculum publishers, including Christian Light currently. 
She lives in northern Utah and teaches in a tiny elementary church 
school. Now that education is part of her blood, she dreams of starting 
a vacation Bible school for the children of her town. When she is not 
teaching or writing or dreaming, she enjoys exploring Utah’s canyons 
and deserts with her friends.

helped me frankly address a misdemeanor when it occurred, 
right in front of everyone. My pupils also knew that I would apol-
ogize and ask a student’s forgiveness publicly. All of this fostered 
a family atmosphere. The students usually wanted to help me 
succeed, and everyone prayed a lot for me. 

What else has helped you navigate teaching well?
When I was twenty-nine, God brought me a wife—an amaz-

ing miracle. I still taught then, but my health had declined to the 
point that lying on the floor was my only comfortable position. 
Miriam became a vital part of my teaching. It would have been 
impossible to continue if she had not been there to inspire me 
and help me teach.

Have you treated the dystonia throughout your adult years?
I tried medications. Within a week, I could feel my muscles 

relaxing. Every week we increased the dosage, and every week 
miracles happened. Within six months, I put my crutches away. 
But those medications also triggered depression and short-term 
memory loss, causing me to eventually stop teaching. I lan-
guished in an office job for eight years. 

In February 2008, Mt. Sinai Medical Center performed deep 
brain stimulation surgery, inserting two probes into my mid-
brain. These attached to wires running down my neck, which 
connected to batteries implanted under my collarbone. After sur-
gery, the neurologist twiddled with the voltage and pulse widths 
of the leads attached to the probes. After three years of steady im-
provement, full-blown miracles happened! I stopped using those 
troublesome medications. I went back to what I love best—teach-
ing and learning with my pupils. I can now stand in front of our 
school to direct the weekly singing and annual programs. I can 
instruct other teachers at teachers’ instruction courses.

How long do you envision teaching?
I’d like to teach for fifty years. I hope to teach in the United 

States until age seventy. Then I’d like to teach Roma children 
in Bulgaria until age eighty. And yet, reality has tempered these 
goals. Recently, I noticed dystonia in my lower jaw, hampering 
my speaking. Medication keeps it to brief recurrences, but its 
progression would be disastrous for a teaching career. Also, 
two years ago, the doctors found I had pancreatic cancer that, 
thankfully, was operable. A good substitute taught a little less 
than half of that school year while I recovered. Since then, my 
energy lags.

What advice would you give want-to-be teachers who are phys-
ically handicapped?

Go to school every day with a zest for teaching. Keep an in-
nate sense of humor—it’s a vital part of success when teaching 

with a handicap. Learn with your pupils the wonderful works of 
God to the children of men. 

Dale Martin teaches at Millerstown Mennonite School in Perry 
County, Pennsylvania. This is his 27th year in the classroom.  LL
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The Amazing Synchronous Light Show

The Great Smoky Mountains National Park (GSMNP) is 
the United States’ most-visited national park. Every June 
the numbers swell as hundreds of tourists come to see 

the Light Show—as it has been known locally for more than five 
decades. In 1992 the Light Show first drew scientists—and even-
tually the world—as visitors flocked to see the amazing Light 
Show. The performers? Fireflies. 

Fireflies, also known as lightning bugs, are found on every 
continent except Antarctica. More than 125 of the world’s 2,000 
species are found in North America. The most famous is Photinus 
carolinus, the amazing Smoky Mountain Synchronous Firefly. 

Who hasn’t scampered after fireflies on a warm summer eve-
ning? Who, having caught one, has not been enthralled with its 
glowing abdomen? Fireflies are amazing in themselves, but the 
Light Show is even more amazing. 

Soon after dark the males begin flying and flashing their 
“lamps” to attract a female. The people gathered in the glades 
and clearings stand still, amazed at the sheer numbers. But what 
they’ve really come for is to witness the astounding sight of thou-
sands of fireflies flashing their glowing abdomens in the same 
pattern and in unison. It takes a few minutes for the fireflies to 
perfect this synchronization, but finally you have it—the amaz-
ing firefly Light Show. With no physical or technical connec-
tion and no leader directing them, they all glow on and off in 

spectacular unison.
The glow of the half-inch-long Synchronous Firefly is a re-

peating flash-train of four to eleven yellow flashes at half-second 
intervals, followed by six to nine seconds of dark, all while fly-
ing. The temperature affects the frequency of these intervals—
the warmer, the more frequent. The males fly horizontally, three 
to seven feet off the forest floor with thousands flashing their 
“lamps” and going dark in unison. The flashing attracts a female 
on the ground who might indicate her location with two-beat, 
paler flashes. On hillsides or over long distances where the view-
ers’ line of sight may be partially blocked, the fireflies’ perfor-
mance can appear like a wave or a cascading waterfall of flashing 
lights. The synchrony is not always perfect but is always impres-
sive. By the end of each evening’s Light Show, the males’ flashes 
appear more orange and less bright.

The peak nights for the Photinus carolinus Light Show in the 
GSMNP last for about two weeks in late May to early June; exact 
dates vary from year to year. The first flashes usually begin 
around 9:25 p.m. with the show peaking twenty minutes later 
and lasting for up to an hour.

These particular fireflies are found mostly in the southern 
Appalachians in maturing hardwood forests in mountain river 
valleys at elevations from 1,400 to 6,000 feet. By far the greatest 
population is clustered in the GSMNP. They are also found in 

Outdoor Classroom—Nature Mysteries

Continued from page 5.
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isolated pockets in the mountains of North Georgia and north 
to the Allegheny regions of Pennsylvania and New York. Their 
ideal habitat is a small clearing surrounded by open forest with a 
clear field of view that allows the males to easily see their closest 
neighbors in order to better synchronize their flashes.

How do these little beetles accomplish this amazing feat? No 
one really knows, but thousands of people wonder in amaze-
ment. Don’t you wish that all of the people looking on in awe would 
worship their Creator?

Lynn Frierson Faust wrote a book titled Fireflies, Glow-worms, and 
Lightning Bugs. She apparently feels responsible for opening the 
Light Show to the world. She says, “this famous little firefly . . . has 
both delighted me for my entire life and demanded so much of my 
time and attention the past quarter of a century. I have crouched 
in the dark woods, illuminated by the rhythmic flashes, and wept 
over the unintended consequences of bringing the attention first 
of scientists and ultimately of the world to the light show. Firefly-
viewing crowds bussed in by shuttle and trampling the nursery 
woods by the thousands is hard to witness. On the other hand, 
watching the same thousands of park visitors venture into the dark 
forest with friends and family on these magical warm summer eve-
nings to share, experience, and enjoy a natural phenomenon that 
money simply cannot buy nor technology duplicate reassures me 
that just maybe it’s okay that I opened my mouth in 1992.” 

Now, don’t just head out to the GSMNP in hopes of finding a 
cluster of these amazing critters ready to put on the Light Show. 
You must apply to the firefly lottery for entrance. Only 100 vehi-
cles per day are permitted during the eight peak days identified 

by the National Park Service. There are a number of restrictions 
and firefly etiquette to observe also. 

You can learn more by visiting the websites listed below or at 
the address or phone number below. 

The Great Smoky Mountains Firefly Viewing Lottery

1420 Fighting Creek Gap Rd
Gatlinburg, TN 37738
(865) 436-1261  LL

 – Ken Kauffman, editor
Sources:  Faust, Lynn Frierson, “Fireflies, Glow-worms, and Lightning Bugs,” University of Georgia 

Press, Athens, GA, 2017 
https://www.nps.gov/grsm/learn/nature/fireflies.htm 
https://www.recreation.gov/ticket/facility/233374
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In this final installment of three articles, two teachers team up to discuss reading literacy.

Comprehending What We Read | Part 2 | Carolyn Martin, Joyce Beachy

In the last article we tried to define reading comprehension. 
We looked at strategies good readers use to comprehend text. 
This article suggests practical ways to help build reading com-
prehension in the classroom during reading class and in other 
classes such as science and social studies.

Provide background knowledge
Every piece of written text presumes that readers have some 

level of prior knowledge. It is the teacher’s responsibility to make 
sure that students have the necessary background information 
to make sense of what they are reading. Building a foundation of 
knowledge is one key to helping readers comprehend.

Teach new vocabulary intentionally. Teach the meanings and 
pronunciations of unfamiliar words. Teach unfamiliar names 
of people and places and give students a sense of who the people 
are or where the places fit into the world. But do not just teach 
the definitions of words; show pictures, act out words, use words 
in sentences with rich context, and make connections with what 
students already know. Using personal examples when discuss-
ing new vocabulary words helps students build connections. Just 
because students can define a word does not mean they under-
stand how to use it.

Provide necessary background information. If students are read-
ing a story about storks but have no idea what a stork is or looks 
like, show them pictures and describe storks’ nests and migra-
tions. In science and social studies, identify key background 
information students need to understand concepts. Show pic-
tures, do demonstrations, or tell stories to lay the foundations. 
Learning about Pompeii would be difficult for students who do 
not know what a volcano is. Connect new information to previ-
ously studied material.

Read a variety of good books during story time. Stories are great 
ways for students to soak up information they do not even realize 
they are learning. Don’t beat the details out of a good story but do 
clear up misunderstandings your students may have. Otherwise, 
you’ll lose their interest. Select some books for story time that con-
nect to things students are studying in science or social studies. 

Teach good reading comprehension strategies
Preview the material. Before launching into a new unit of so-

cial studies or a new story in reading, take time to preview the 
material. Call attention to titles, headings, pictures, the setting, 
place in the historical time line, and so on. Provide necessary 
background information. Invite students to engage with the ma-
terial. Find out what they already know. 

Ask questions about what they might find out as they read. Give 
students a reason to read the text to find out the answers. 

Encourage students to visualize the scenes as they read. Model 
what this looks like by talking about what you see as you read 
the text. Ask students to share what they visualize as they read. 
If they could draw a picture of the text, what would they draw?

Make predictions and infer meaning. Ask students leading ques-
tions that help them predict outcomes and infer meaning from 
the text. During oral reading class, pause to ask them for predic-
tions or what a certain phrase could be telling readers. Revisit 
their ideas at the end to see if they were correct.

Summarize. Teach students to summarize what they’ve read 
and put events into the correct sequence. Use various ways to 
teach these skills. Have students list important events from the 
beginning, middle, and end of a story. Ask them to find the char-
acters, setting, problem, actions taken, and solution in a story. 
Vary this activity by giving them the words Somebody, Wanted, 
But, and So and have them say who wanted what, what problem 
arose, and what happened because of it. You can also ask the 
Who, What, When, Where, and Why questions. Not all these activ-
ities fit every story or article, so use one that fits.

Use these reading comprehension strategies to help you cre-
ate questions for discussion or written work. Make your ques-
tions pertinent to what students need to learn. Asking for the 
color of Tom’s bike is not a good question unless the color is an 
important detail in the story. 

While these strategies are important for reading class, they 
also carry over into other subjects. Teach the strategies in read-
ing, but use them in science, social studies, and Bible to help 
students comprehend what they read. Preview new units. Have 
students summarize events in social studies or make predictions 
about what they will learn in science. Ask them to sequence main 
events in Bible. As students read any new material, help them 
make connections.

Teach students to help themselves
You will need to help younger students practice these 

strategies, and many times, the strategies will be part of the 
class discussion or practice work. Teach the strategies inten-
tionally to older students. However, as students become more 
independent, they can begin to take charge of their own read-
ing comprehension. 

Help students know where to find important text. Often nonfic-
tion text includes main ideas in headings and important terms 
in bold print. Teach students to use these features. While the 
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Lynita is from Lebanon, Pennsylvania, and is in her 10th year 
of teaching special ed at Myerstown Mennonite School. Besides 
teaching she loves shopping for and reading books, spending time 
with family, camping, and most of all—anything with children. 
She would enjoy connecting with other teachers and discussing 
curricula and resources for special ed. Feel free to contact her at 
lynitalauver@gmail.com.

supporting details flesh out the main idea, students should 
know what the important ideas are.

Highlight or underline the main ideas of a piece if the material 
can be marked up. Students should mark only one or two ideas 
per paragraph. Seeking out and finding these ideas encourages 
cognitive interaction with the text.

Use graphic organizers as an aid for class discussion, review, 
and even independent classwork for older students. Use a web 
to list main ideas and supporting details or facts about people, 
places, or events. Time lines or a chain of events work well for 
sequencing. Use Venn diagrams to compare and contrast ideas. 
Teach students to create their own graphic organizers to retain 
important information and get the most benefit out of a text.

Take notes about the text. Graphic organizers are helpful for tak-
ing and organizing notes. Another way to notate main ideas is to 
add simple sketches to the notes. 

Use context clues. Teach students to use context clues. 
Sometimes an explanation or synonym follows an unfamiliar 
word, or students can infer the meaning from surrounding text. 
If they cannot discover the meaning through context, they may 
need to use the dictionary. It is not best for struggling readers to 
have to look up too many words. But needing to look up words 
occasionally helps develop vocabulary.

Read aloud or whisper read. One simple way students can help 
themselves is reading text aloud or whispering it to themselves. 
Try this with students who struggle to make sense of and re-
member what they read silently.

Good readers use these strategies. All readers can learn to use 
them to improve comprehension in any subject or at any grade 
level. Reading becomes much more enjoyable for students when 
they comprehend what they are reading.  LL

Carolyn Martin has taught first grade at Hickory Hollow Christian 
School in Dayton, Virginia, for the past thirty years. She enjoys seeing 
the enthusiasm of young learners as step-by-step they learn about the 
printed word, and their enjoyment of simple things such as watching 
a butterfly hatch. Outside of school she enjoys learning about other 
times and places, photography and design, and reading good books. 

Joyce Beachy lives in Stuarts Draft, Virginia, where she taught school 
for four years. Since 2011, she has been employed at Christian Light, 
where she writes curriculum, edits, and proofreads. She enjoys dis-
cussing literature, language, and ideas about life.

Continued from page 3

calms down. If you know a student vents frustration with angry 
words, you plan to make her stand quietly with you for a few 
minutes and then tell you why she is upset. Bringing a child phys-
ically close to you at a trying moment can be very preventative. 

Also be aware of other influences that may cause your student 
to have a rough time. I once had a student who was so uncooper-
ative she could not move through the lesson. When I asked what 
was wrong, she told me her sister had gone on a trip. After we 
talked about it a little, she was ready to have class and finished 
with good cooperation. Misbehavior can sometimes be rooted 
in feelings of sadness or confusion. Stay in tune with your stu-
dent’s emotions to combat misbehavior.

Have a plan to communicate often with parents. I have a 
notebook for each student that travels with them to and from 
school daily. I love this way of quickly and consistently keep-
ing parents updated. Some days additional communication is 
needed; then we make time for that as well.

In your classroom students should feel noticed and loved. A 
special-needs child can easily be overlooked in a fast-paced, full 
classroom. With fewer students, you can know their favorites and 
personalize things for their enjoyment. Use charts and stickers 

that they will love. If you need extra drill papers, find pages that 
you know will make them excited. Build a library with books that 
interest them. If you give prizes, have a collection of things they 
enjoy. Find ways to celebrate each student and their interests. 

Is a special ed classroom worth the investment? Ask the stu-
dent who was lost in the confusing shuffle of a classroom who 
now receives quality individual attention. Ask the parents who 
were frustrated with their child being lost in a full classroom 
but who now have a teacher with time to focus on their child’s 
needs. Ask the teacher who not only sees the challenges but also 
celebrates the joy each child brings. Yes, a special ed classroom 
is a worthy investment.  LL
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End f Term Checklist
 � Update student permanent records—grade averages, attendance records, achievement test results, etc.

 � Take inventory of classroom supplies and report needs to appropriate personnel.

 �  Order supplies and curriculum early. This will give ample time to check orders and correct 
errors before school starts.

 �  Clean and organize your classroom, including contents of desks, cabinets, closets, etc. Put 
textbooks and supplementary materials in their proper place.

 �  Add notes in your teacher notebook or planner that will assist you (or the next teacher) 
next term.

 �  Write reminders to yourself. Interesting how much you can forget if you’re gone a couple 
of months.

 �  Have your room and materials ready enough that another teacher doesn’t have to start 
entirely from scratch. 

 �  Allot sufficient time during the summer to study and prepare materials and possibly work 
through some courses in advance.

 �  New staff (or current staff that need a boost) can enroll in summer enrichment classes 
such as Christian Light’s Teacher Training courses, Faith Builder’s Teacher Week, Western 
Fellowship Teachers’ Institute, and others.

 �  Peruse Christian Light’s Classroom Manual or Handbook for Creative Teaching (Rod and Staff) 
or other books like The First Days of School (Wong and Wong) for ideas and inspirations. 

 �  Pray for your development and for your students during the summer.

Tips for Ordering Christian Light Materials

 Ǭ  Order early. School orders placed between April 1 and June 30 receive a 5 per-
cent discount if the subtotal is over $1000.00. Prepay orders and receive an 
additional two percent discount.

 Ǭ  Order extras. An extra store of LightUnits often comes in handy and alleviates crises.

 Ǭ  Be informed. Look through the Christian Light catalog. Order all necessary 
Teacher’s Guides, supplementary materials, and new editions that you will need. 

 Ǭ  Order online at www.christianlight.org, or by 
email, mail, fax, or phone. For large curricu-
lum orders, use a digital or written order to 
speed the process and to help with accuracy.

 Ǭ  If your shipping address is set up with a 
loading dock and forklift to receive pallets, 
please indicate that orders can come by truck 
by checking the box on your order form.

 Ǭ  Provide an address where someone will be 
present to receive the order.  LL

10



Index | Volume 43, 2022-2023 School Term

Joys of Teaching |  Joseph Beiler

 Fall 2022 Joys of Teaching: Learn So Much  1

 Winter 2022 Joys of Teaching: Opportunity to Sacrifice  1

 Spring 2023  Joys of Teaching: Watching God’s  
Principles at Work  1

 Summer 2023  Joys of Teaching: Investing in Something  
That Outlives Us  1

Relating to Children With Special Needs |  Lynita Lauver 

 Winter 2022 A Call to Love  2

 Spring 2023 A Call to Collaborate  2

 Summer 2023 A Call to Invest  3

 Outdoor Classroom: Nature’s Mysteries |  LightLines staff 

 Fall 2022 Windshield Art – by Jack Frost  6

 Winter 2022  “A Rolling Stone Gathers No Moss” –  
Glacier Mice  6

 Spring 2023 The Sailing Rocks of Death Valley  6

 Summer 2023 Synchronous Fireflies of the Smokies  6

 Reading Literacy | Carolyn Martin , Joyce Beachy

 Winter 2022 Developing Reading Fluency  10

 Spring 2023 Comprehending What We Read, Part 1  10

 Summer 2023 Comprehending What We Read, Part 2  8

 Educators or Students With Handicaps |  Angela Freed 

 Fall 2022 Anne Sullivan: The Blind Teaching the Blind  4

 Winter 2022 Louis Braille: The War of Dots  8

 Spring 2023 Temple Grandin: Teaching Without Cues  5

 Summer 2023  Dale Martin: The Rewards of Teaching  
With Dystonia  4

Other

 Fall 2022 Theme Verse Exercise Danette Martin  2

  Dear Second Year Teacher Carolyn Martin  3

  A Learning Moment Rodney Hostetler  8

  A Soft Answer Mary Hein Dueck  10

 Winter 2022 I am a Special Ed Teacher Angela Yoder  4

  Flashing Flash Cards Peter Whitt  5

 Spring 2023 Dear Mr. Wood Deana Swanson  4

 Summer 2023  End of Term Checklist/Tips for Ordering 
 LL staff  10

 Most Pedagogical Meanderings, Scholarly Snickers

 All Ask Another

Inserts

 Fall 2022  Christian Light Curriculum Development Update 
Fall workshop notice

 Winter 2022  ParentLines: It Begins at Home! Reprinted from 
ParentLines, December 1991  

 Spring 2023  ParentLines: Education: Master or Servant 
 John Swartz, Reprint from ParentLines, 2006  

 Summer 2023  Teacher Training Report and Outlook 
What’s New at Christian Light

 Issue Title Page

1111



LightLines is published four times each year by Christian Light, P.O. Box 1212, Harrisonburg, Virginia 22803-1212. (540) 434-0768. 
Ken Kauffman, editor.

Two copies of LightLines are sent free to schools who are active Christian Light curriculum customers. Other schools and individuals may 
request a free subscription. To request a subscription, or to change mailing addresses or quantities received, call (800) 776-0478 or email 
subscribe.lightlines@christianlight.org. LightLines is also available by email. Please indicate your preference when subscribing.

Copyright © 2023 Christian Light Publications Inc. For permission to reproduce any material in this publication, contact us at the above address. Comments and materials being submitted 
for publication can be mailed to LightLines editor, P.O. Box 1212, Harrisonburg, VA, 22803-1212, faxed to (540) 433-8896, or emailed to lightlines@christianlight.org.
Photo Credits— The image regarding the interview with Dale Martin on pages 1 and 5 was taken by a photographer which did not wish to be credited. The images in the header of Ask Another on page 12 are © Christian Light Publications, Inc. All other photos are a courtesy of Getty Images unless otherwise noted.

12

A

A

A
A

A

A

Q

 

Ask Another

“Ask Another” is a question-answer space for teachers. Teachers are invited to pose questions on school-related sub-
jects, offer responses to questions, or reply to responses. (LightLines will occasionally assign questions to experienced 
teachers for their qualified response.) Send questions or responses by email to lightlines@christianlight.org or by 

mail to LightLines Editor, P.O. Box 1212, Harrisonburg, VA 22803. (Try to limit responses to fewer than 400 words.)

Question:
“I don’t have to love my students to be a good teacher.” True or false? Why? Share the rationale for your answer in no more than 

five sentences.  – appeared in Winter 2022 LightLines 

False. Who of us would like to work in a situation for 30+ 
hours a week where we know that our superior doesn’t love us? 
Love exudes from us without us telling someone we love them. 
When students can feel love, they generally try to please their 
teacher. True love compels us to teach students academically 
and spiritually. –Ruth A. Martin, Waynesboro, PA 

False. Remove love for others from the heart of Jesus, the 
Master Teacher, and what would he be? A brilliant lecturer; an 
unrivaled scientific exhibitor; a walking encyclopedia of law and 
virtue; a shell of genius but completely missing the key com-
ponent of life itself. This would be a teacher in word only; one 
who does not love in deed and in truth. Teaching in word only 
does not change lives, provide motivation, or open the door to 
deeper discoveries of God and His world. Teaching in love does. 
 –Dianna Overholt, Lincoln, MO

True - to be a good teacher. False - to be a great/exceptional 
teacher. A good teacher could probably teach the academics 
well without love. Teaching to change students’ lives requires 
loving them. –Lavon Hostetler, Nashville, AR

You don’t have to love your students to competently teach them 
English and Social Studies. You do, however, have to love them if 
you wish to mold their lives, to connect beyond their lessons. If 
you love students, your connections will go much deeper and your 
discipline will be less frequent and more effective. In twenty years 
they probably won’t remember the date of Custer’s last stand, but 
they will remember the relationship they had–and maybe still 

have–with you. And as our board chairman reminded us, they may 
not remember what you said and did, but they will remember how 
you made them feel. –Allen Troyer, Millersburg, OH

False. Jesus said, “Love your neighbor as yourself.” If your stu-
dent isn’t one of your neighbors, then who is? Children thrive and 
learn best in a loving environment. Being a good teacher isn’t 
about stuffing information into a person, but about putting skills 
and tools in their hands so they can be an effective person in life. 
This is done best coupled with love. –Brian Stover, Eustace, TX

If the definition for a teacher is simply “one who im-
parts knowledge,” to teach without love might be possible. 
The essence of teaching, however, is unselfishness. It is...
giving lavishly to the students in our care. To teach with-
out love would seem to place us precisely on the wrong 
side of the beautiful exposition on love in 1 Corinthians 13. 
 –Teaching staff from Grand Lake Mennonite School, Fairland, OK

Next question: Should students be allowed to whisper to each 
other during class? Why or why not? What is your policy and the 
rationale for it? Does age or circumstance make a difference? 
 –From a question posed to a Christian Light school rep

Please respond by June 20, 2023. We’ll print your responses in the 
Winter 2023 issue of LightLines.

Please send responses to lightlines@christianlight.org, fax them to 
540-433–8896, or mail them to LightLines, P.O. Box 1212, Harrisonburg, 
VA 22803.  LL
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