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Materials: How to tell a good nursery school
Sample forms and brochures

‘ I. Greétings, congratulations. _
The comment we hear most frequently from nursery school parents
is:"If only I'd known this earlier? Your group is the first
in this community who has gotten the information we at this
school consider the most important at the time you needed
it. You are in on and at home with the information most
of us have had to wait for hindsight to get.

II.1 About our school ( Criteria for judging good school)

1.The principles that guide us are based on respect for the
child as an individual
Respect for the parent-schild relationship. We have know-
ledge of the tremendous importance of this family relation-
ship and feel that the family ties are much more important
than the child's need at this age for group experience.
The good nursery school supplements and extends the home
The good nursery school encourages and insists on parent
participation of some kind.
The good nursery school is most careful of the separation
of parent and child, timing it so that the child is secure
in his reltionship with his teacher and understands why he
is at school (not because his mommy doesn't want him) and
knows how he's getting home, where his mommie is, that she
knows where he is, and when they will meet again.

. [ 2.Atmosphere
Warm, friendly, child centered rather than arranged for
adult's convenience and eye appeal alone (example--"cut¥ "
pictures at adult level) toys out of children's reach.
The play area should be orderly without being sterile.
The atmosphere should invite the child to be himself, rather
than make him feel he'd better sit guietly and do nothing
and be "a good boy"
The atmosphere should invite him to achieve and gain recog-
nition as himself. <t encourages growth rather than restricti
tion.
This atmosphere can only be maintained by having enough
adults KXEWFXXXXI®EH and these should have good training plus
a good feeling for the children and their parents.
3. Child centered curriculum
Mess, noise, opportunity for expression -- neg. as well
as positive; for release within framework of order adults
set, so that child can predict and anticipate and feel
protected in his freedom.
Child can feel secure with adults that he'll be protected
from being hurt or from hurting without sufferiéng damage to
his feelings through punishments or scoldings.
4. Equipment
What is play? Child's work. Equipment? His tools. Lime
of early childhood can be used toward growth, or toward
waste and even destructiveness}] Compare to diet -- ch.
‘ surviwes on poor diet but grows on good one.

. Good school eguipment stretches body and mind; encourages
reaching out to other children...sharing, cooperating;
offers endless possibilities for creativity by versatility
of materials; challenges without frustrating--well made,

turdy & purposeful when ch. provides, purpose /
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Release : ‘

Good school provides some activities and equipment that  re
impractical at home -- either too messy, too dangerous, require
too much supervision or need more children to make them fun.

fingerpaint, easel paint (short span of interest but
tremen@ous importance) workbench, rocking boat, etc.
expense a factor too. :
(You can supply dough and water play at home)

Important to provide these things for child because they help

him understond that his desires to be messy -- to make noise

and round--are o.k. and that he can release them. His mother's
willingness to have him at school and allow these things makes
nim feel she understands his needs. lhis helps him.

Good school has equipment suitable for the growth needs
of the child. We call it age-adequate.

Discipline

Loving, acceptant adults take responsibility for setting fhe
stage and seeing that ch. don't get hurt. They are patient--
unafraid of the children's feelings or their own, and thus,
not very angry. ‘he children learn from how other children
are treated as well as how they themselves are treated.
Children at different ages are handled differently, ¥ith
adults increasinly encouraging them to work things out with
each other through talking as they grow older, but the res-
pect for feelings continues, and the protection from harm
does too, even though the teacher continues to show the child
how to protect himself/ .

We dcn't dodge issues. If we distract, we first see that
the child understands the situation.




WHAT DO NURSERY SCHOOLS TEACH?

In spite of the excellent educational record of good nursery schools, there are still people who think that
"'the children only play and don’t really LEARN anything’’. We list here a few of the informational items
and attitudes taught in nursery schools.

A. Quantitative Concepts:

1.

The teacher carefully guides the children into systematic number thinking; Through counting blocks
or each other, through taking turns, etc., they gain understanding of cardinal and ordinal meanings
as well as the serial order of numbers.

Children learn to understand more, less, bigger, smadller, taller, shorter, heavier, lighter, etc.,

through practical situations. They measure one thing against another, e.g. ‘'Two of these blocks
make one of those’’.

They learn before, after, soon, now, morning, afternoon. They learn today, tomorrow, yesterday.

The names of the months become familiar and they come to think of the year as a succession of four
seasons and a recurrence of familiar holidays.

Language Training:

'

2,

3.

Children are encouraged to talk with the teacher and with each other, thus learning new words and
skill in communication. Vocabulary is also built through carefully planned new experiences as-

sociated with the appropriate words, group discussions, language games, and the telling and reading
of many stories and poems.

An interest in and desire for reading is cultivated; Attractive and suitable books are made available
for the children’s enjoyment. They are taught the proper care of books.

Foreign-speaking children acquire a basic knowledge of English in pleasant, informal situations.
They lose their fear of it.

C. Scientific Information and Habits:

2,

3.

Children learn much about the physical properties of things about them and of their own bodies, and
""how things work!’. They learn what makes a structure stable, how to steer wheeled vehicles, how
a lever (see-saw) operates, how to use a pulley, magnet, or magnifying glass.

They learn about the needs, habits and life cycle of various plants and pets and about wind,
weather, heat and other natural forces.

Above all they learn reasonableness, accurate observation, the exercise of judgement, to seek
answers, and to carry through simple experiments.

Other Learnings:

1.

2
3.

Music: Children learn to enjoy listening to music, singing songs, playing simple instruments, creat-
ing music through rhythmic responses.

Art: They learn to handle various art materials creatively and expressively.

Sensory Training: Through guided observation they learn to notice differences and similarities in
color, shape, pitch, etc. Visual acuity and eye-hand coordinations are taught through puzzles and
games, through study of pictures, etc. Auditory training comes through music, language and other
activities.

Memory is cultivated through discussions of past events and through learning games, poems,
songs, etc.

Social Attitudes: They learn favorable attitudes toward one another, toward teachers, and toward
learning; ability to function in a group, to listen to others, to await one'’s turn, to cooperate, to as-
sume responsibility, to concentrate on a task, and to follow direction.

ALL THESE LEARNINGS SPELL OUT READINESS FOR THE MORE FORMAL INSTRUCTION OF
THE ELEMENTARY YEARS.



WHAT DO NURSERY SCHOOLS TEACH?

In spite of the excellent educational record of good nursery schools, there are still people who think that
"the children only play and don’t really LEARN anything’’. We list here a few of the informational items
and attitudes taught in nursery schools.

A. Quantitative Concepts:

1.

The teacher carefully guides the children into systematic number thinking; Through counting blocks
or each other, through taking turns, etc., they gain understanding of cardinal and ordinal meanings
as well as the serial order of numbers.

Children learn to understand more, less, bigger, smadller, taller, shorter, heavier, lighter, etc.,

through practical situations. They measure one thing against another, e.g. ’Two of these blocks
make one of those’’.

They learn before, after, soon, now, morning, afternoon. They learn today, tomorrow, yesterday.

The names of the months become familiar and they come to think of the year as a succession of four
seasons and a recurrence of familiar holidays.

Language Training:

1.

!

2

3.

Children are encouraged to talk with the teacher and with each other, thus learning new words and
skill in communication. Vocabulary is also built through carefully planned new experiences as-
sociated with the appropriate words, group discussions, language games, and the telling and reading
of many stories and poems. :

An interest in and desire for reading is cultivated; Attractive and suitable books are made available
for the children’s enjoyment. They are taught the proper care of books.

Foreign-speaking children acquire a basic knowledge of English in pleasant, informal situations.
They lose their fear of it.

C. Scientific Information and Habits:

1.

Children learn much about the physical properties of things about them and of their own bodies, and
""how things work’’. They learn what makes a structure stable, how to steer wheeled vehicles, how
a lever (see-saw) operates, how to use a pulley, magnet, or magnifying glass.

They learn about the needs, habits and life cycle of various plants and pets and about wind,
weather, heat and other natural forces.

Above all they learn reasonableness, accurate observation, the exercise of judgement, to seek
answers, and to carry through simple experiments.

Other Learnings:

1.

2
3.

5.

Music: Children learn to enjoy listening to music, singing songs, playing simple instruments, creat-
ing music through rhythmic responses.

Art: They learn to handle various art materials creatively and expressively.

Sensory Training: Through guided observation they learn to notice differences and similarities in
color, shape, pitch, etc. Visudl acuity and eye-hand coordinations are taught through puzzles and
games, through study of pictures, etc. Auditory training comes through music, language and other
activities.

Memory is cultivated through discussions of past events and through learning games, poems,
songs, etc.

Social Attitudes: They learn favorable attitudes toward one another, toward teachers, and toward
learning; ability to function in a group, to listen to others, to await one’s turn, to cooperate, to as-
sume responsibility, to concentrate on a task, and to follow direction.

ALL THESE LEARNINGS SPELL OUT READINESS FOR THE MORE FORMAL INSTRUCTION OF
THE ELEMENTARY YEARS.
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1. Degree of ability to see infant and child as separate
individual is crucial in being helpful.
2., Self-esteem crucial in being able to tolerate this detachment.

(AS e . F eSO re.es
3. Practice and respect = skill - and society can supply some of

this.

4, Outside support reduces some pressures and gets me off kids

backs.

That which can be expressed symbolically - verbally is o.k.

Interfere and limit that which genuinely engangers you, the child,
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Develop sense of values and priorities based om knnvlodgﬁ of briefness
and importance of these yarly years for you and your children.
Based on your individual styles of being-in-the-world.

You can find solutions that don't necessitate your continual self-sacrifice,
so that the joy and freshness can be kept in your relationship. Some of these
are:
Older children - slave labor
St ik et heatcl, - wo-Me Laates frt %MM -
A guilt free attitude on your part so that when you're giving,
you're giving freely, and when you're tos:tng. that's yours freely, tode-
a clear sense of your own self helps them develop a clear sense of

theirs - but you plan responsibility for this.



o2e
A willingness to live in the moment. Don't hold back for fear of
spoiling. Express all the approval and admiration that comes through your

mind. This helps balance the anger and disapproval that's also bound to come

out,

Clean Ues Clean _ao 5 s

Little children like simple things: Hy control A Woili,,
Pots and pans @-u'w, kb (?/La.dzil o
Boxes and boards
D?Z'&:f:,,.ﬁsﬁ““r‘ ) A b oA T by kotn 5 s
A lot of distress can be avoided by giving them their head and a

place to go to it. 43}@0;4) \t—ejtm 'f')OLU’ Sl )
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Accept and foster their need to grow away from you, and return to you.

Don't make them ashamed of either.

Greatest enemies:
Perfectionism
Competitiveness

Great destroyers of love.

Give up 19th Century solutions and standards - Trust and develop new

creative ways - your own individualized.

Other bugaboos:
Using your child to advance your narcissitic needs.

Symbiotic relationship where his behavior tells the world that

you have nice manners, are a good person.
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b’ The Charley MacCarthy game

Self-defeating - the Mothers who play it hardest have the 'orlt.\>
Many solutions - bit any solution should have following elements:
le You feel lucky - not put upen

2. Your child moves in an atmosphere that welcomes him,

3. People (including you) come before things.

(Maggie and the glass of water)

4. Individuals are separate from each other and not mind readers
communication is essential. Clearly and honestly communicate
with your children; allow them complete freedom to communicate
with you.

Put joy first - that's different from chewing gum, or popiickhl just before
lunch - that's like equating drugs with joy. I mean, put life first -
Be self actualising and help your kids become self-actualizing by enjoying
and fostering their interests and your own and your husbands.

En't be a doormat, it's hard on your kids.

sl S ard on your kids.
Do respect your way - and plan the time for it instead of sneaking

S

the time.
S O

Prepare the children ahead.

They learn about adults from you - whether it's good to be one, or

whether it's a drag.

Do it your own way - There's always a way to paint - devote yourself completely

to the kids « hold down a job - go to Europe - if you can love, trust, and
respect yourself and plan for it.

Don't abdicate your life.

Try stuff, and then, free from parent voices, check out how you



ol
liked it and how it worked.
(add - mdgsaine - housework)

Who is God - are you? to decide and set up standards for how the
human ontunli vhich are you and your relatives should think and feel and
react any more than you should decide how many times per minute their hearts
should beat or which directiom their blood should circulate?

Everybody is pretty much alike; everybody's somewhat different.

; " Only some mothers accept both the similarities (soiling, crying,
spitting up) and appreciate the differences (late weaning, early walking)
while others seem to feel determined to pattern both their own feelings and
their children's into am acceptable mold. The trouble is nobody has decided
yet on what the perfect pattern is.

Bob = b.me "What color are we working for?" ‘ ///

But there is school of thought which holds that where people
have maximum opportunities to be themselves and move at their rhythm. They
have more of their own resources throughout their life to take into the world.
Their energy isn't largely used up fighting internal wars with themselves.
This doesn't mean no limits, either for you or your childi It means
freedom for each of you not to hide behind a mask of "ought to be."
,//// People fear that their anger might blow up everybody if they didm't
keep it tucked under - surprisingly they find that dealing with a thing at
a time reduces rather than emcourages rage.
Each thing fresh. o,
Each thing for what it is rather than a symbol of something else -
or a dangerous outcropping to be nipped in the bud.
Moralizing.

Par.

Have right to say "that hurts my ears, so take it outside" rather than



The young child and the adults in his 1ife;-‘ow they can help:

Aﬂ@ults should learn to see and appreciate as positives the assertive,
pushing exploitive aspects of children. They should not see these
traits as negative. This view of behavior (the negative concept)

may cause the adult to miss vulnerable spots in the child's devel-
opmente. »

The child needs adults who will let him rock the boat without
overturning it. -
I.e. Lo With the child who asserts his strength, the adult must be
ingenious in his commands and avoid cutting the ground out.
Graound-cutting (as aepposed to face=-savingQ forces regression.

2.The child's egocentricity serves to stabilize his several
worlds. Zraxxdmdky Listening and watching i® skills are
his tools for learning. They are more important for helping
children grow than are contrived lessons.

3. Autonomy is welcomed by the teacher who respects the
child's choices. The wise teacher helps child make con-
tacts that nourish discovery and encourage choosing.
Such a teacher makes possible opportunities for the child
to fend off excessive demands and opportunities for him to
ask for help without losing face.

Adults who want to capitalize on the child's assertiveness won't force
feed.,

Children have much strength and reiiliency/ Augmented withi&aring
mother and teacher, his push to grow is not easily disrupted. The
child moves spontaneously toward difficulty when hé is at peace with
himself,

Some choices are regressive. Adults need to be tolerant of steps

backward. Young children are adaptive and experimenting in their

learning. They move puposefully and show a long interest when the
chosen activity is the child's choice.

The child needs from the adult face=-saving help so that he can move
toward thoughtful working out of next steps. I instead, he's pun=-
ished or humiliated, he panics and regression takes over.

Sensory input is essentdal for concept development. Direct adult
teaching "takes" only after the child has had the opportunity to
explore sensorily. (Choose collage materials for variety of softness
and hardness)

A good diagnostic teacher will settle for nothing less than compre-
kension demonstrated by behavior.

_WHEN:s«J +~enticed backward by adults who need them;
X such children may then choose adult &nstead of

dfén;.and thus be deprived of developmental opportunities.

2. When supervision is used to serve adult ends (clean-up )bather
than echild's age appropriate growth activities.

3. When parents and teachers compete

li. When Teachers blame themselves for child's inadequacies.

Ve

<



2. IR MWWLW
Aﬁ%ﬁggvis the teacber's task to find what residial strengths are left.
Otherwise, in concentrating on the child's weak~
ness she may miss the opportunity to captialize on a strength. Reach
for other people; the young child's responsivieness and sensitivity

is a more accurate register of feelings. Children are aapable of be-
coming socially multi-lingual through early experiences.

An example of a child tussling with family values: strength of Whole=-
ness. Children who are handicapped are amazing in the ways they can
pull out capaqities they can gse.

Sense of self-worth results in their putting to work that which they
can use. We, as adults, should reinforce that which will strengthen
and compensate, but we must see the child as a whole person.

Young children move toward life.
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Ed.

10.

117.2 Instructor: Carol Hardgrove

SOME CUIDES FOR HAWDLING AGGRESSION

Hurdle-help~---help child make transition from one activity to amother. E?
gsometimes get aggression because he's been too long at one th%ng. Say, "I
have these puzzles at the table" or "Have you seen this bock?" etc.

Touch control - sometimes a gentle pat, embrace, or simply laying on of hands
will serve as a reminder of your relationship. If properly timed this may
prevent unmanageable aggression.

Friendly interest - liberal use of names, seeing new clothes, noticing possese

sions, commenting upon achievements and saying, "You're doing very well in "
asking for a turn. That was great the way you worked it out with Johmay.” [ -

OQmit all moralizing ~ Such as, "Now, was that a nice thing to do?" Aveid”
long explanatinns concerning cause and effect of behavior. Use short ph se -
such as "You make them made" - "Tell them what you want." - “They'll hit vyou e
if you grab things' - "You can fight, but don't hurt each other" - "He can't ,4$>//)
understand you" - "Talk to him." Sermons and long pericds of "talking it out”

are seldom productive. -

o

ﬁ;

Help children to make entry to various areas by saylng to the group "Do you
need a father, a doctor, a grandfather" - "Johnny has some tickets for the
train.” (Give the child who has trouble getting into the group a prop to take
with him.)

Signal Control - A verbal reminder, or a nod that the behavieor is not acceph-
able may work. Timing is important here. This is a good technique if he's
looking for the limit. It only works if he's fairly well put together and
can muster some internal restraint, and you and he have a relatiomship that
is important.

Planful ignoring - Here you let the behavior die under its own steam. This
implies that a dangercus situation is not involved.

Hypodermic affection - a Friendly injection of affection may circumvent a
disciplinary crisis - liberal use of both physical and verbal affection.

Timing and pace - not every infringement has to be dealt with. When the chil
is wearing his emotions on his sleeve he may be deaf to your pleas. Take it
easy when he's off his bean - pick moments when his feelings are fair 3
intact. You may have to leave him alone during a temper tantrum.

Hands off policy - at times you will be called upon toc physically Lostzaxn
children. Try not to immobilize them by too much restraint. £ you're to
vigorous in your restraint you'll get the "wilting lege" and falling on iw
floor response from thzm. If you restrain.them too heartily, it relieves

them of all responsibility and you suddenly have a two year old on your hai

and not a four or five year old.

Your restraint should be a loose encompassing, not scooping up. not grabby,
not cleqchlng and at the same time enough force to guarantee that Johuny
doesn't escape until you are fairly sure he's not going to hurt anyone.

But check yourself to see if laying on of hande is really necessary.

q
3
) 8




12,

14,

Face saving - Don't put either yourself or the child in an impossible
situation. Leave him snd yourself a gracious way out, e.g. threats which
you can't carry out or extractimg promises which he isn't likely to remember,
Expecting him to do things he's nst likely to do except by your taking him
by the scuff of the neck.

The idiot "NO" - Say to yourself "Is this 'No’ mecessary or is it an 'idiot
NO', a reflex actiom or the cousequence of a foul mood, The child's diet of
"no's" must not be too rich or "mo" will become ccmmonplace and ineffective,
so restrict "mo's" to the essentials.

Unload your "mo" - See that children hear as little malice as pessible in
your verbal restraint. Don't be confused on this. We expect, and even hope,
that you will express anger when it's called for and when you feel angry,

but if your restraints are always angry omnes, you become ineffective, Re-
member, a simple no is more effective tham a blast over the long haul.

The amount of aggression we encounter will be directly related to how
successfully we set up equipment and how well we zrrange Lo program. So
place the boards and boxes in as interesting and exciting ways as you can.

Introduce stories as often as there is intevest. You canunot devote
yourself to one or two children, bui if half a dozen want a story, that'’s
fine. Set up sand areas attractively, boards for voads, cars, water on
warm day, mud, a table or wet sand and water painting.
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Early Childhood Education
June. 1, 1960
Hardgrove, Carol

Solving problems in the Nursery School

Goals: N
1 To provide children with experiences which are fun and stimu-
late learninge
examples: excursions which provide bases for dramatic rlay,
new songs, new cuestions which lead to more learning
Excursions provide group with a common experience
which helps children relate to each other.
problem; Little children have a hard time understanding rules
as well as cooperating with them. It takes lots
of thought to find ways of helping them grow into
the ability to enjoy an excursion without behaving
in ways that jeopardize their safety. The teacher
must find the vocabulsry to present to three year
olds some new conceptse
examples In my groups, my first rule is: "Don't get in front
of the fpont teacher", or, phrased positively,
"stay in back of the front teascher." Neither
of these phmases has meaning to, the children at
the beginning of the year. Both are enforced phys-
1cally with the repetition of "You're in front of
me. Our rule is all children behind the front
tescher."
golution: Next year I'm going to try playing out the words
behind and in front of with dolls o r animals
Tor the children to asttempt to Increase their
understaending of these words thet our beyond their
age as concepts but which are essential for thelr
safetye. ;

2., To help children verbalize feelings they have been acting out

examples Silently grabbing, biting, pushing, behaving destruc-
tively when child reslly wants sdmittance into establikhed
play.
solution: Eternal vigilence coupoed with enough empethy with
child thst adult can anticipate trouble brewing
and be there in time to help supply child with
words that may honestly express his feelings and
gain him success through verbal communicatione.
She can strengthen the child's effectiveness 1if
necessary by saying, "Johnny's asking you something,
Roy." She can give him hints for incressed effect-
jveness by saying, "He'll listen if you say his
name; his neme is Roy."
With older children who can talk, the teacher
needs to remind children to "yse your words."
With 1ittle non-talkers, the teacher physically
intervenes or supports, and very simply states the
words she hopes the child will begin to use. "Tell

him 'No, that' ine.!"
No, at's mine " gan you say,'I want it2'"

774-—______‘_‘——_‘_‘___1




4.

5+ Children must be seen and appreciated for what they are.
They must be trusted to grow
They must not be trusted to control their own behavior without
friendly help from loving and firm adults. Trusting them to
cenform and comply to adult cultural standards that they have not
yet incorporated leéads to adult disappointment, punishment and
misconception.,

EXANTIE: A three year old can not be trusted not to bite. When
the teacher sees him in = fecr-producing or ANgEr—-pro=-
ducing situation, she shculd anticipate without rancor
that he may try to bite. 4B h e will, therefore, get
there in time to intervene and prevent bhis, and say:
"No biting. Tell him with your worle.” She will gently
use physical seraraticn to see that the biting does not
occur. ©She will also say to the child who would have
been bitten (or who was bitten, if she wasn't fast encugh)
"He didn't want you to teke his wagon and he forgot to
use his wor#ts and tell you. Next time you can help
by $selling him what you want or asking for a turn in-
stead of grabbing."

The teacher's distrust of the child's ability to contrel
bis biting made her get there on time to prevent an
unvleasant and proor learning incident for both children,
She provided accertance for the child's fesling and a
more successful snd constructive expresszion for it.

She does trust ths child's ability to uze this along

with other sexperiences like this he will have in school.
She also trusts his desire to use it, but not to the
extent of expecting that g similar incident will not
happen tomorrow,

The little child needs protsctive supervision
He needs satisfaction of his needs |
He needs acceptance of his aunger, fears, dadmesses, temper, sslfish-
ness, jealousy, etc. so that he can like himself and like others |
who exhibit these same negative amotions
‘he child needs listening tc and interest from thas adults
The child needs orportunitiss to build, construct, creute, choose
refuse, yell,run,pour, dig, ¢limb, pullk haul, act out or re=st and |
dream, j
The child needs the truth as clearly presented as possible on infor- |
mation about snails, and reasons for limits set on his behavior: |

This Not this
"nT don't like that™ "That's not nice"
"I won't let you hurt other people” "We don t hit at school"
"He doesn't like that." "You wo.1ldn't want to hurt

Johnny, now would you.
Go tell him you're sorry"

"It makes her mad when you take "Shame on you. Just for that
her things, doesn't it. How could I'm not going to give you
you tell her what you want?" any."

"You keep throwning the sand and that
bothers them. I'll help you find some-
thing else to do. You can come back here
when you can stop yourself from throwing."

"Get out of the sand
box and den't come
back til yocu can be good"

he te,cher, while awars of negative feelings : - |
are : €8 and acceptant and help- |
%ui tthrough these Crises, 1s also aware of positive cgegl gitgg;iabukiAeﬂhJ



or incipient.

PYAMI'IT: That board looks heavy. You could ask Johnny to help you carry
it." "George is showing you is cowboy hat."
"He's sad, bacause he wants his Mommie. Do you feel like
that sometimes, too?"
"jJary's smiling because she's glad to see you. ©he's been
saving a place for you."
"Tommy likes to do it this way, and yau do yours a different
way, don't you. everybody's different."”

The values the larent Tducaticn Nursery School strives to perpetusate:
Acceptance and understanding cof self
Leceptance and understanding of others
Lccertance ard appreciation of differences
Ability to expressonesglf adequately for one's own satisfaction
without setting others against one
New skills, new ways of using one's mind and body to communicate
and achieve
New knowledge that increases one's enjoyment of 1life and extends
horizons
New apypreciaticn of one's self through good experiences with other
peorle.

As teacher of both adults and pre-schoolers, I muzt know and have respect
for my own purposes in working with the parents and their children., 1
Must accept the fact that cometimes They will be. bored, scmetimes they
will learn something opposite from what I intended to teach, scmetimes
this will be becau:e I was wrong. But I must believe in what I'm teach-
ing and myself encugh tc have faith that over the long hau}, my beliefs
will come through and build toward demccracy on the framework that has
mecning to my students, large and small.

As teachar for parents, I must be always alert as to whether they are
getting adequate opportunities to observe and &0 relate their cbservations
to their and my evaluations. I must see that the philosorhy of the school
js offered to them in ways that allow them %o practise and feel ccmfortable
with it and adapt it to their own indiwvidual usage. I must see that they
don't beccme overwhelmed with a feeling of being wrong and having their
mode of operating so threatened that they have to leave or be rendered
helpless. I must see that they get chances to re-evaluate in a way that
strengthens rather than weakens their self~image. Tven if they see that
they or their child needs additional help (psychiatric) the scliool should
h:ve made them feel good about seeking it ratier than viewing it a:z a

kind of failure.

I must be ready to introduce new and stimulating facts and resources and
ready to accept their lead in dealing with what is important here and

now. I must provide a balance so that while everyone is sometimes either
bored or left behind, there is encugh adeguate satisfaction for each indi-
vidual during the course of her stay in the schocl that she feels the
experience is meaningful and rewarding and is desirous of contributing

as well as lesrning from others. And I must be able to live with the fact
that I'11 fall far short of all these noble goals over and Over.

In the femily and in the school, it relaxes one a little to know that
a little love, a little understanding, a little accertance is sc much



A
Superior to,n&ne at all, There's a whole world of difference. If our
Salvation derends on teachers and parents providing everything the child
nesds 211 the time, we're all doomed. Meeting the child's needs and demands
with respect, love and intelligent guidance dowsn't mean that it's life
or death for the well-being and mental health of tiat child that each of
the millicns of incidents in the day are dealt with appropriately or cor-
rectly. The cuhulative effect cf the adultz' good-will toward the child
géxpressed in,sy, cne cut of ten incidents (better make it 5) seem quite
adequate to give th2 child s good feeling toward nimeelf and the world.

As the teacher of adults, I must remember that sn easy-going ones-cut-of-
five mother ie going to pess c¢n more loving values Lo her child than a
tense 100%-er who it gso grimly determinéd that each indident be handled
perfectly that the joy goes cut.

Because the first principle of working with people is that it be enjoyable.
Children must feel that adults like them and a.e glad they're there--at
ldast part of the time. When perfection beccmes the goal, good relaticn-
ships fly out thes window, The teacher or parent tecomes too centered on
her own performsnce snd loses her sbility to see and hear the children
accurately.

Readings that I found provocative and helpful:

Moustakas: The Teabher and the Child :
TeabheT who has experienced some rpsychic pain may be more capable
of empathy
Teacher should 3ce how experiences are perceived by the child.
Tvaluaticn and diagnosis of child's bshavicr interferes with relation-
ship
Material selected from child's past records may prejudice and set |
up false expections in te,cher. Knowing content of child's expcriencel
doesn't explain dynamics of child's motivaticn. j

Teacher must come to know personal world of child.
Yhen child free to be himself, he acts consistent with cwn values.
Resistance is way for child to maintain self-cunsist:oncy. Healthy
response., When individual subnits without wanting to, he is weakened.
Conformity blocks creativity; freedowm and spontancsaly foster growth.
Two basic strivings motivate individual: need Lo maintain self;

need to enhance self
Self-accepting teacher functions on basis of own attitudes, values,
jde s and beliefs. Therefcre expresses selffaonsistenbly in relation
ships with children ‘
When teacher must reject child's behavior she rejecis the child.
To keep this from being too damaging to the tolal relationship,
there must be minimum rejecticne temporized with maximum acceptances.
We must not accert as intrinsic an antagonism between individuals
interest and society's inierest, This exists cnly in a sick society.
A1l children need love, safety, belongingness, acceptanc.e and |
respect for growth, When these are provided, growth occurs naturally.
Adults may coffer rescurces, make gviailable opportunities, give in-
formation and helr when meaningful. But in pers nal relationshirs L
to force standards, social values and concepts on children is to -
stifle his potential creativity and difference.




"Play is what a child does because he can't resist it."
Through play the child gains physical strength and skill and develops
alertness. He learns a lot about living, too. He expresses emotions in ways

that aid his adjustment. He sorts out his feelings - experiments with grownup

activities that he sees in the world about him and so matu X

Other play gives the pleasure of motor uses - running, climbing, jumping, throwing.

By three years, children spend a good part of their time copying adult

activities. This is how they make progress toward manhood or womanhood.
Another of the great values of play is that it teaches the joy of

companionship and cooperation.
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Play is something a child does because he can't resist it.

Adventures Stimulation
Certainty

Challenge

Use of Self

Achievement

Special need for play

Fascinating, absorbing play minimizes disability
Sense of freedom

Release of aggressive feelings

Three questions:

1.

2.
2.

3.

What activities are there where this ¢hild is not a handicap?
i.e. paralized leg - table games, archery, shooting baskets, swimming.

Activities which he can enjoy if some adaptation is made -
Wheelchair basketball

What activities interest child so much he will go all out to

develop skill,
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