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Hi Shaema and Pat,

Shaema, I’m not sure if Pat had a chance to respond to you (testing time is hectic), but I wanted throw in my “take” on some of your questions.  Pat, correct me if I’m wrong or expound.

 

First, I want to offer a congratulations on Shareef’s testing results; I knew he would do well J.

 

It is my understanding in the elementary grades, the subject matter (skills/content) covered by standardized tests are pretty much the same regardless of which test is used…it is uniform.  I am certain the test is normed in the United States,
using broad demographics (unsure of number tested, but it would have to be statistically remarkable).

 

I believe the normed group tested in November and April of both 2002 and 2007.  The reason you had the results so fast was due to testing on-line and Shareef’s answers being comparing to a group that had tested at those earlier dates.  All
the kids testing now are compared to those same norm groups.

Remember that there may be only 3 questions relating to a tested skill and on the basis of those answered, he is scored.  Shareef has had great exposure, but it does not mean that he is functioning at a high school level on certain topics.  I
like how this company puts it:  Percentile ranks compare the performance of an individual student with other students at the same grade level. Grade equivalents compare the performance of an individual student with the average performance
of students at other grade levels. Consequently, the grade equivalent scale extends across grade levels. As a normative measure, the grade equivalent scores are subject to several limitations and certain precautions must be observed:

1.     Unfortunately, grade equivalents lend themselves to misinterpretation. Grade equivalents (GE) are meaningful only within the range of skills measured by the test administered. If a fifth-grade student earns a GE of 8.1 on the Math subtest
focusing on fifth-grade content, this does not mean that he or she is capable of doing eighth-grade math. It simply means that the student can do fifth-grade math as well as an eighth grader can do fifth-grade math and is doing considerably
better than most fifth graders. It must be remembered, however, that such a test was designed primarily to assess those math skills and concepts that should have been learned through the fifth grade. If this student were given a math test
designed for use at the eighth-grade level, it is very unlikely that he or she would attain a GE of 8.1.

2.     Grade equivalents have little meaning in test areas with limited content similarity from grade to grade. For example, suppose that a school system teaches American History in Grade 6 and European History in Grade 7. If a test designed
for Grade 6 were given to students in other grades, one can readily see what would happen. Students below Grade 6 would do poorly because they have not yet studied the content covered in the test. Students in Grade 7 would likely do
more poorly than those in Grade 6 since they would likely have forgotten some of the material learned the preceding year. For example, it would not be unlikely for the sixth grade to attain an average of 50 while the seventh grade attained an
average of 40. This would lead to such a contradiction as a score of 50 giving a grade equivalent of 6.5, while a lower score of 40 would give a higher grade equivalent of 7.5.

3.     Caution must be used when grade equivalents are used as the basis for placing students at grade levels that correspond to attained GE scores.

Shareef did score very well, but it is only a partial picture.  I tell this same thing to parents whose child does not test well.  I encourage parents to use the results in planning and increasing strengths and weaknesses as well as help determine
what rich content to teach that the test does not assess.  The following are a few interesting resources:

 

http://www.nasponline.org/communications/spawareness/testscores.pdf

 

http://www.ascd.org/publications/educational-leadership/mar99/vol56/num06/Why-Standardized-Tests-Don't-Measure-Educational-Quality.aspx

 

Shareef is at an advantage because you spend individual time helping him with his studies and you have more insight to how he is doing.  You will know first if he is missing a skill the test may not have covered J

  

I have a phone call out to Pearson regarding their norming procedures and will pass along what I find out (the line is perpetually busy).  In the meanwhile, the following has information you might find helpful:

Stanford Achievement Test, Tenth Edition

The Stanford Achievement Test, Tenth Edition (Stanford 10) was designed to assess student achievement in a variety of academic areas including reading, spelling, language, listening, science, mathematics, and social science (Carney, 2005).
As a norm-referenced assessment, it can be implemented by school districts to determine how the local educational system prepares students as compared to a larger system, such as the state or nation. Additionally, it can help determine
specific areas of deficiency within a school or a district. In particular, it can determine low student scores that may be the result of inadequate instruction (Morse, 2005).  

                                                     Technical Information  

Norming Methods  

Norms for the Stanford 10 were designed to reflect the kindergarten through 12th grade population (Carney, 2005). Norms were provided for tests given in the spring and fall: 250,000 students participated in the spring norming procedure and
110,000 students represented the fall standardization sample (Carney, 2005). A stratified cluster sampling design was used to choose participating school districts (Carney, 2005). Variables included in the design were geographic areas,
socioeconomic statuses, proximity to major cities, and ethnicity. Furthermore, norming samples were close to representative of results from the 2000 Census (Morse, 2005).  

Reliability  

The Stanford 10 reported a high degree of internal consistency reliability. The coefficients ranged between the mid .80s and .90s. The abbreviated test's coefficients are somewhat lower (.80s) but this is expected for a scaled down test version
(Carney, 2005). Alternate forms reliability for the Stanford 10 was similar to the relationship between the subtests, although Morse (2005) believed these values should have been higher. Although the reliability estimates for judging individual
students is adequate, there are exceptions to some of the shortened form subtests as well as some of the long form subtests (Morse, 2005). Reliability estimates are adequate for making judgments on the typical district-wide examinees
(Morse, 2005). No test-retest reliability data were reported (Carney, 2005)  

Validity  

Internal consistency reliability is good and has been carefully developed into their time-honored reputation. Regarding validity, however, the examiner or educators must determine that the content of the test aligns with the school's curriculum
(Carney, 2005). Convergent validity is demonstrated by correlations in the .70 to .80 range made between subtests of the Stanford 9 and subtests of the Stanford 10. Construct validity was demonstrated with reasonable correlations between
the Stanford 10 and the Otis Lennon School Ability Test - 8th Edition (Carney, 2005). Authors of the Stanford 10 claimed the technical data for the shortened form tests are subsets of the full-length version and, as such, the same validity
applies to the abbreviated tests (Carney, 2005).  

Measures of Error and Generalizability  

The Standard 10 utilizes the classical theory standard error of measurement and conditional errors of measurement, which are presented as nomographs for scaled scores (Morse, 2005). Standard errors of measurement are provided in the
various reliability coefficient tables (Carney, 2005). To reduce bias and stereotype within the test, a culturally sensitive advisory panel conducted reviews on the test items with a concern for any items that contained bias or stereotyping of
gender, race, ethnicity, religion, socioeconomic status, disability, or English proficiency. The Stanford 10 has been implemented in populations of deaf and hard-of-hearing children (Traxler, 2000) and children from school districts in a variety of
geographical locations.  

                                                            Benefits and Limitations  
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The administration of the Stanford 10 requires no special training, and scoring is easily accomplished locally or by the publisher. Faculty and school staff usually administer the assessment with straightforward directions (Morse, 2005). It can
be utilized with small or large groups and is valuable to satisfy educational assessments that require local school districts to make comparisons to national averages (Morse, 2005). Its student-oriented design reduces test anxiety and its user-
friendliness and attractiveness engages students and maintains their interest and motivation. This may be especially important when trying to accurately assess student achievement (Carney, 2005). Unlike the typical test arrangement with test
items increasing in difficulty, the Stanford 10 mixes easy and difficult items. The hope is that the students' motivation will remain intact and they will not become frustrated with increasingly difficult questions (Carney, 2005). The only limitation
of the test is that educators and examiners must determine whether the test aligns with their goals as well as the school's curriculum (Carney, 2005). One other discrepancy is with the Thinking Skills score, for which there is inadequate
information regarding reliability, error of measurement, and additional technical information (Carney, 2005). This inadequacy is against standards set for such testing (Morse, 2005).  

                                                                     Conclusion  

With a time-honored reputation, an abundance of strengths, and few limitations, the Stanford 10 reflects fair and representative norms and more than adequate reliability and validity. Its student-friendliness provides a suitable platform for the
accurate assessment of student achievement (Carney, 2005).  
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From:  
Sent: Friday, April 18, 2014 2:50 AM 
To: Pat Brewer 
Cc: Terry Beede 
Subject: Re: Score Report

 

Greetings Pat and Terri, 

 

Pat, thank you for administering this test to Shareef. Could I get an idea from you about how many students take this test, are they almost all in the US? How many international students take this exam that are not in the US? Do they all take it
in this month? How did the results come so fast? Did I understand that for science, Shareef's answers were similar to a student who is at a post high school level? And for reading comprehension it is at a grade 11 level? How was this
determined, did students in those grades take this same test? I am reading it wrong I think! 

 

From Shaema

 

On Thu, Apr 17, 2014 at 7:10 PM, Pat Brewer <pat@brewertesting.com> wrote:

Thank you for allowing us to serve you with your testing needs.

 

Pat

mailto:pat@brewertesting.com
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I finally received feedback from the LGL staff.  Here is what I got:

·         The tests are adaptive to the test taker, adjusting the questions accordingly as the student gives answers. 

·         It is best to have students focus on one test at a time, for example finish the math assessment before moving on to the reading assessment.

·         Depending upon the student, the tests generally take 1 to 1 ½ hours to complete.

·         I can only pull reports once the assessment is final

 

It has been my experience when giving assessments in the public school, that many students get frustrated near the end.  Assessments continue until a student answers sometimes as many as 7 questions IN A ROW wrong.   I’ve seen kiddos
answer 5 in a row wrong, then get the 6  correct…causing me to continue on until I get 7 more  in a row wrong.  Of course, all along, the questions get more difficult (making students feel frustrated).  I always tell them the questions will get
more difficult and not to feel bad if they don’t know the answer, but to do their best.

 

Attached are Shareef’s reports for Reading/Math

 

I was able to at least track how far Ameen got and what grade level he tested at in the portion he completed (down side…no details).  See the following:

 

DORA (Reading)

High Frequency Words he scored a .5 (mid Kindergarten)

High-Frequency Word Sub-Test 
Score Range: 0.50 to 3.83 (Mid-K to High 3rd)

This sub-test examines the learner's recognition of a basic sight word vocabulary. Sight words are every-day words that a reader sees when reading, often called words of "most-frequent-occurrence." Many of these words are phonetically
irregular (words that cannot be sounded out) and must be memorized. High frequency words like the, who, what and those make up an enormous percentage of the material for beginning readers. In this subtest, a learner will hear a word and
then see four words of similar spelling. The learner will click on the correct word. This test extends through third-grade difficulty, allowing a measurement of fundamental high-frequency word recognition skills.

This is the only timed sub-test! Delayed responses will be recorded as incorrect. So remind the student or child to go quickly. We do tell them this in our instructions.

0.17 = low grade; 0.5 = mid grade; 0.83 = high grade

Word Recognition he scored a .5 (mid Kindergarten)

Word Recognition Sub-Test 
Score Range: 0.50 to 12.83 (Mid-K to High 12th)

This sub-test tests the learner's ability to recognize a variety of phonetically regular (words that can be sounded out) and phonetically irregular words (words that cannot be sounded out). This test consists of words from the first-grade to the
twelfth-grade difficulty. These are the words that readers become familiar with as they progress through school. This test is made up of words that may not occur as frequently as high frequency words but do appear on a regular basis. Words
like tree and dog appear on lower-level lists and words like different and special appear on higher-level lists. In this sub-test, a learner will hear a word and see four text choices. The learner will try to click on the correct word.

0.17 = low grade; 0.5 = mid grade; 0.83 = high grade

To finish the Reading test, he would have a couple more sections.

 

 

DOMA (math)

Number Strand he scored a 1.15  (early 1  grade level)

Number Skills Strand (max score: 5.83 or High 5th)

This strand measures students' ability to master number skills ranging from number recognition, basic addition, subtraction, and multiplication to calculations with decimals. It is a linear strand, meaning that sections build on one another and
gain in difficulty. The assessment will adapt to students' responses as they are tested. It will make varying-sized jumps forward or backward, depending on how well they perform on any individual section. 

Note that if a Fractions (FR) score does not exist in the students score results, then the student took an earlier version of DOMA in which, fractions were included in the Number Skills strand.

Subtest range of 0.5 to 5.83

To finish the math assessment, he would need to finish the fractions strand and the measurement strand.

 

Huge lightening/thunderstorm here…signing off before I lose electricity.

Talk soon,

Terri

 

From:  
Sent: Thursday, September 05, 2013 1:27 PM 
To: Terry Beede 
Subject: Re:

 

Hi Terri, 

 

Hope all well.

th

st

https://global.brightwayslearning.com/log_entries


 

Shareef finished the DORA and DOMA tests today and Ameen tried a bit but did not want to continue. It was very demotivating for him to do something beyond his ability level, thought they would end the questioning earlier! Even Shareef got
a few wrong just because he was frust
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Hi Shaema,

 

Yes, Friday should work fine.   We  had a HUGE snowstorm cut through (and still falling); lost power, Internet, closed roads…ick! http://www.ktvq.com/news/q2-weather-brace-yourself-for-arctic-weather-/ (the article came true)

 

I loved the Laura Ingalls Wilder books!  There are so many supplemental activities that can be incorporated:

http://www.ingallshomestead.com/virtualvisit.html

http://suite101.com/a/little-house-on-the-prairie-art-project-ideas-a143949

http://www.connected-learning.org/Products/dbeyellu2.htm (scroll to bottom for websites)

http://www.k6edu.com/3rdgrade/language_arts/hard-times-on-the-prairie.html

 

The CAT (Terra Nova) has some older versions of their tests on this website (will have to download):

http://www.mybookezzz.org/cat-sample-test-3rd-grade/

 

Here are a few more test-taking resources:

http://www.mhschool.com/math/2003/teacher/teachres/stateres/terranova/menu3.htmlhttp://www.state.tn.us/education/assessment/achievement.shtml(sc

http://www.state.tn.us/education/assessment/achievement.shtml (scroll down to Parents/Students)

 

http://www.internet4classrooms.com/assessment_assistance/assessment_practice_test_preparation_interactive_3rd_third_grade.htm(haven’t checked it out to see how it is used)

 

I hope this helps a bit!

Terri

From:  
Sent: Sunday, December 01, 2013 12:26 PM 
To: Terry Beede 
Subject: update!

 

Greetings Terry! 

 

Hope all well. I have really slipped under the radar after my initial enthusiasm!! 

 

I am still keeping notes on what we do but have not added them to the excel spreadsheet. As I think you predicted, it is hard to fill in so much detail on a regular basis. 

 

I would like to schedule another skype call with you this friday, my evening, your morning, to go over our progress and discuss the submissions to be made at the end of December/start January. 

 

Also, we were wondering about the assessment in April, are there any 'old exams' we can take to get an idea? My son actually asked me to do some assessment online!

 

I am still struggling to come to some balance between my inquiry based learning bend (unschooling) and the nice classical homeschooling/Charlotte Mason method of Kinza Academy to which I am subscribed. I really feel scrambled about it
and wonder how I can proceed with the kids and make them feel like I have it all together while I figure out things behind the scenes and after bedtimes! 

 

We have recently starting reading Little House on the Prairie, about the early pilgrims settling the midwest, my son is captivated! 

 

Do please let me know about Friday. 

 

from ShaemaHi Shaema,

 

Yes, Friday should work fine.   We  had a HUGE snowstorm cut through (and still falling); lost power, Internet, closed roads…ick! http://www.ktvq.com/news/q2-weather-brace-yourself-for-arctic-weather-/ (the article came true)

 

I loved the Laura Ingalls Wilder books!  There are so many supplemental activities that can be incorporated:

http://www.ingallshomestead.com/virtualvisit.html

http://suite101.com/a/little-house-on-the-prairie-art-project-ideas-a143949

http://www.connected-learning.org/Products/dbeyellu2.htm (scroll to bottom for websites)
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http://www.k6edu.com/3rdgrade/language_arts/hard-times-on-the-prairie.html

 

The CAT (Terra Nova) has some older versions of their tests on this website (will have to download):

http://www.mybookezzz.org/cat-sample-test-3rd-grade/

 

Here are a few more test-taking resources:

http://www.mhschool.com/math/2003/teacher/teachres/stateres/terranova/menu3.htmlhttp://www.state.tn.us/education/assessment/achievement.shtml(sc

http://www.state.tn.us/education/assessment/achievement.shtml (scroll down to Parents/Students)

 

http://www.internet4classrooms.com/assessment_assistance/assessment_practice_test_preparation_interactive_3rd_third_grade.htm(haven’t checked it out to see how it is used)

 

I hope this helps a bit!

Terri

From:  
Sent: Sunday, December 01, 2013 12:26 PM 
To: Terry Beede 
Subject: update!

 

Greetings Terry! 

 

Hope all well. I have really slipped under the radar after my initial enthusiasm!! 

 

I am still keeping notes on what we do but have not added them to the excel spreadsheet. As I think you predicted, it is hard to fill in so much detail on a regular basis. 

 

I would like to schedule another skype call with you this friday, my evening, your morning, to go over our progress and discuss the submissions to be made at the end of December/start January. 

 

Also, we were wondering about the assessment in April, are there any 'old exams' we can take to get an idea? My son actually asked me to do some assessment online!

 

I am still struggling to come to some balance between my inquiry based learning bend (unschooling) and the nice classical homeschooling/Charlotte Mason method of Kinza Academy to which I am subscribed. I really feel scrambled about it
and wonder how I can proceed with the kids and make them feel like I have it all together while I figure out things behind the scenes and after bedtimes! 

 

We have recently starting reading Little House on the Prairie, about the early pilgrims settling the midwest, my son is captivated! 

 

Do please let me know about Friday. 

 

from Shaema
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