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Overview of Report:
In April 2015, President Ana Mari Cauce launched the University of Washington’s Race and Equity Initiative.,
With funding support from the Initiative, the Graduate School developed and implemented three nonsequential, interdisciplinary courses designed for graduate students, staff and faculty across our tricampuses. The theme of each course aligned with the themes highlighted throughout the Public Lecture
Series (Equity and Difference1) for the 2015-2016 academic year. This Lecture Series, co-sponsored by the
Graduate School, was open to the broader community. The Fall course focused on Oppression, Winter
course centered on Transgressions, and the Spring course addressed Microaggressions.
This report provides an Executive Summary of the course series taught during the 2015-2016 academic
year. Specifically, it highlights demographic characteristics of the participants, the strengths of the series,
lessons learned, impact of the series, and recommendations for the future.
Demographics
The three courses drew graduate students, staff, and faculty from various departments from the Seattle,
Bothell and Tacoma campuses. A total of 111 individuals participated in the series. Participants represented
24 different schools, departments, colleges, and units across all three UW campuses.
Also of importance are the various departments, colleges, and units in which participants are from:
Faculty




School of Interdisciplinary Arts and Sciences (UW Tacoma)
Department of Linguistics
School of Nursing

Staff
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Housing and Food Services/Residential Life
College of Education
The Graduate School Advancement
School of Social Work
UAA
OMAD
UW Press
UW Bothell Professional and Continuing Education

https://www.washington.edu/alumni/equity/
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Dream Project
UW IT

Graduate Students



















English Department
Information School
Evans School of Public Policy
College of Education
Biology
College of Environment
Communications
Neuroscience
Department of Electrical Engineering
Anthropology
School of Public Health
School of Social Work
Department of Political Science
Material Sciences and Engineering
Department of Ophthalmology
Department of Geography
School of Law
Department of Psychology

The vast majority of our participants were graduate students. On average graduate students constituted
83% of our participant population. Over the course of the series we saw a marginal increase in staff and
faculty participants.
Women participants, on average, constituted 84% of the class series population. Over the course of the
series we saw a marginal increase in male participants.
On average, 58% of participants identified as a person of color. Over the course of the series, we saw a 68% increase in our participants of color population per quarter. This led to a classroom environment in
which participants of color were the majority. This composition of participants is rather uncommon due to
the fact that the University of Washington is a predominately white institution 2 where according to
Predominantly white institution (PWI) is the term used to describe institutions of higher learning in which Whites account for
50% or greater of the student enrollment. (Brown & Dancy, 2010)
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demographic reports from the Graduate School, students of color and international students comprise
11.3% and 19.5% of the total number of graduates enrolled in Fall 2015, respectively3. Two factors that
likely contributed to this unique classroom composition are 1. Recruitment strategies and 2. Having two
instructors of color.

Recruitment Strategies
We recruited participants via various professional and personal networks. We utilized the following
sources to recruit participants:
 WIRED: Women Investigating Race, Ethnicity, and Difference Faculty listserv
 GPA and GPC listserv
 Core Programs listserv
 GO-MAP listserv
 Colleagues in Physics, Biology, Education, Engineering, Political Science, Psychology,
Communications, Social Work, English, and Public Health
 Flyers distributed via prior participants of the course series, Facebook, and the Graduate School

Two Instructors of Color
Two people of color from different disciplines, an Associate Professor and a Doctoral Student, served as
instructors for the course series. Countless studies4567 have noted that representation in the classroom not
only matters for underrepresented students, but also all students (White students included) benefit from
having racially and ethnically diverse educators. Such benefits include broadening the range of
perspectives shared in classes, exposing students to different perspectives, and encouraging students to
confront a range of stereotypes, including racial, ethnic, social, political, and personal experience. What
may have even been more impactful is that for many students, this may have been their first time along
the P-208 pipeline being in a class lead by faculty or instructor of color. The importance of
underrepresented faculty as role models and mentors in the development and success of
underrepresented minoritized graduate students must be underscored. They provide cultural and social
capital for diverse students, especially in fields where women and minorities are particularly
underrepresented (Whittaker & Montgomery, 2014).
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http://grad.uw.edu/wordpress/wp-content/uploads/overall-stats.pdf

http://www.nea.org/assets/docs/HE/TA09LineofFire.pdf
https://wiseli.engr.wisc.edu/docs/Benefits_Challenges.pdf
6 http://www.diversityweb.org/Digest/f00/graduate.html
7 https://www.aaup.org/NR/rdonlyres/97003B7B-055F-4318-B14A-5336321FB742/0/DIVREP.PDF
8 P-20 is the educational concept of education spanning from preschool through college
(http://www.huffingtonpost.com/matthew-lynch-edd/p-16-and-p-20-initiatives_b_4894357.html)
4
5
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Below are tables and graphs that represent the number of participants by quarter, participant type,
gender composition of participants, as well as racial make-up of participants.

Fall 2015
Participant Type
Total #
Faculty
1
Staff
2
PhD Student
15
Masters Student
21

Winter 2016
Participant Type
Total #
Faculty
0
Staff
6
PhD Student
12
Masters Student
11

Spring 2016
Participant Type
Total #
Faculty
2
Staff
7
PhD Student
14
Masters Student
20

Total

Total

Total

39

Participant Type
Faculty
Staff

43

Total #
3
15

PhD Student

41

Masters Student

52

Total

29

111
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Race
Person of Color

Total #
65

White

46

Total

111

Gender Total #
Female
93
Male
16
They

2

Total

111

Strengths of the Series

Shifting from Facilitated Discussion model to current course model. Our original intent was to

adhere to the model of facilitated discussions proposed by the Race and Equity for the roundtable
discussions that are aligned with the Graduate School Lecture Series. However, after much consideration,
we made a crucial decision to shift away from the Facilitated Discussion model to a different framework in
designing the course to best serve the vision of the course series and the participants. Several factors
contributed to our decision. We identified that it was too cumbersome to recruit and train facilitators for
the course series. Also, the model of having facilitators come in at the half way point of the course would
not have fostered a truly safe space for all participants. But the principal reason was the fact that the
facilitated discussions were held once a quarter with different participants each time that did not allow for
continuity. Teaching a course spanning 10 weeks and a course series allowed for building of trust and
sustained continuity, essential components to engage the significant content of each course as critical
thinkers in a deep way.

6

Two people of color, an Associate Professor and a Doctoral Student, served as instructors for the course
series and as facilitators across small groups established in each course. We invited guest speakers, faculty
and staff of the University, to contribute to our learning and growth. Also, we held a Fireside chat with
faculty and staff and the participants to broaden the reflection on salient themes. This shift worked very
well and allowed the opportunity for participants to have rich and engaged conversations with other faculty
and staff at the University of Washington who are committed to the study of race and the advancement of
equity and inclusion.

Hallmarks: Interdisciplinary Nature & Dialogic space. This course fostered an interdisciplinary space

for individuals from diverse cultural, racial, ethnic, religious, gender and sexual orientation backgrounds as
well as academic and professional disciplines to come together to have deep, nuanced, and critical
conversations about various oppressions, transgressions, and microaggressions that various minoritized
populations face. The learning environment fostered reflection and action concerning our individual and
collective commitment to live just relationships and address structural factors that sustain exclusion and
oppression. This welcoming milieu was supported by the fact that the instructors and guest speakers also
reflected different disciplines and perspectives. Issues and dynamics pertaining to racism, power, and
privilege were salient themes addressed throughout the course series.
In addition to successfully building a trusting and safe space for all participants, the co-instructors facilitated
and built deeper relationships across participants through the structured use of home groups. All
participants were assigned to a home group of 5-7 students that met every week in the classroom to engage
with readings, course topics, and materials. These home groups enabled participants to build community
and trust as we engaged various facets of oppression, transgressions and microaggressions.

Co-instructor model. This model of having a seasoned professor and an advanced graduate student

co-teach the course was a great strength of the series as well as very beneficial for participants. The coinstructor model allowed for a rich and dynamic teaching relationship that drew on the individual
strengths of each instructor while also seamlessly complementing different positionalities, academic
disciplines, and teaching styles. Also, it modeled engaging difference well and the strength of
contributing and respecting diverse perspectives, ideas, values and histories. In addition, the use of coinstructor model stimulated growth and mentorship that was mutually beneficial for the co-instructors
themselves who invested much time in the collaborative planning, development and teaching of the
course series.

Reflexive Component. We expected active participation from each participant throughout each class

session. This expectation was foundational. Each course moved away from a passive, spectator model of
engagement and away from a mere intellectualization of the topics and themes. We invited and encouraged
the participants to be co-creators with us of the learning environment. This strengthened the investment
of each participant and the accountability to the small groups and the entire class. Participants actively
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engaged self and others, critical assessed and dialogued across difference, as well began to practice living
just relationships.

Pedagogy. Many participants saw the series as an indirect opportunity to seek examples of pedagogical
tools, facilitation, and instruction skills to help assist them in their own journey as facilitators, TAs,
instructors, and future professors. Several students told us, either in person or through their reflections,
that they took notes on our teaching techniques and classroom management style and planned to
incorporate them in their teaching.

Working with Lecture Series. We partnered with Yvette Moy, Director of the Office of Public Lectures,

on various programs throughout the year in conjunction with the Equity and Difference Lecture Series.
Our partnership included having available 30-40 tickets for each of the community lectures (Fall: Harry
Belafonte, Winter: Dr. Ralina Joseph, and Spring: Touré). Following Mr. Belafonte’s talk in October, we
spent 30 minutes of our class deconstructing his talk as well as linking the themes of power and activism
to that day’s class discussion. We also collaborated on hosting a Race and Equity Post Lecture Discussion
with Dr. Ralina Joseph and 12 graduate students, the morning after Dr. Joseph’s lecture. This space
allowed graduate students from UW Bothell and Seattle to deepen the conversation regarding various
themes of Dr. Joseph’s talk. Lastly, we had the opportunity to host Touré in our class as a guest speaker,
which lead to a very deep, critical, and vibrant conversation about racial and gender microaggressions as
well as allyship.
In the Winter quarter we also co-hosted an event that drew a nationally renowned critical race scholar
and scholar-activist to UW Tacoma. With help from Dr. Chris Knaus (Professor of Education at UW
Tacoma) and funding made possibly by the Lecture Series and the Graduate School, Dr. David Stovall
from the University of Illinois at Chicago gave a talk titled: “Beyond Tough talk: Reflection and Action as
an Activist Scholar”. Three graduate students along with Dr. Juan Guerra hosted Drs. Stovall and Knuas
for lunch prior to his talk. Approximately 65 students, faculty, and staff attended this special
presentation. Post event surveys highlighted participants’ great thirst for these intimate spaces to
cultivate deeper critical conversations and workshops about topics pertaining to diversity, equity, and
social justice (See Appendix A).

Resource list. We developed an extensive reference list of articles, books, blogs, newspaper articles,

films, and documentaries on all three topics of the series. This list was co-constructed by the participants
and co-instructors of the courses. It is deemed important to communicate to broader audiences this
resource list as well as the video recorded sessions led by guest speakers. Thus, links to resources will be
made accessible on the Graduate School Diversity website and through other sources for the benefit of
students, staff, and faculty across our tri-campuses (See Appendix B-D).
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Speakers. Over the course of the series we invited guest speakers from different perspectives and

domains (faculty, staff, and community members) to address our participants about themes connected to
oppression, transgressions, and microaggressions. The speakers and their topics are as follows:
Fall:


Fire side chat: How do I ascribe to and challenge oppressions?
o

Dr. Noah Simon, School of Public Health

o

Jaye Sablan, Assistant Director Core Programs



Dr. Joy Williamson-Lott (College of Education): Engaging Jim Crow Education: Who is allowed to



Graham Pruss (Ph.D. Student Department of Anthropology) and Pat Lemus (Manger of King
County Veteran Affairs and Homelessness): Engaging Homelessness: Policy and Advocacy

learn and why?

Winter:


Fire side chat: How am I a Transgressor for Justice?
o

Dr. India J. Ornelas, School of Public Health

o

Cynthia Morales, Director of GO-MAP



Dr. Alexes Harris (Department of Sociology): Engaging Law & Justice: Monetary Sanctions as



Dr. Kelly Edwards (School of Medicine and Associate Dean of the Graduate School): Engaging



Dr. Angela Ginorio (Professor Emerita of the Department of Gender, Women, and Sexuality
Studies): When N=1 or 2: Justice, Privacy, and Women of Color in Science



Ted Bradford (Exoneree via UW School of Law Innocence Project Northwest): Uneven Justice: The

Permanent Punishment for the Poor9

Research and Medicine: How are Routine Research Methods and Medicine Practices Just?

Story of the Wrongfully Convicted

Spring:


Touré (REI Lecture Series Speaker): Racial Microaggressions: A conversation with Touré



Dr. Rebecca Aanerud (Associate Dean for Academic Affairs and Planning): Engaging Whiteness,



Dr. Jen Self (Director of Q Center, Affiliate faculty School of Social Work & Gender, Women, and
Sexuality Studies): Engaging the Microaggressions in the LGBTQ community: When is it just an

White Fragility and White Humility: Challenging White Silence

unintentional insult?

9

Dr. Harris has requested that we do not make her presentation public at this time.
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Participants’ responses to the class
The following quotes serve as exemplars of the participants’ perspectives regarding the courses and their
impact.

“I liked and appreciated everything about this course from its theme (which is relevant and necessary) to
its format (which was stimulating and interactive) to its reading material (which was informative and
helpful) to the various activities we did throughout the quarter (which were enjoyable and fun) to the
content covered by the guest speakers coming to our class (which was educational and important) to the
members of my group (who were truly supportive and encouraging, continuously willing to share a
personal story, continually ready to have a laugh, and always able to engage with the topic at hand). “
“I am always proud of the fact that I am possibly the only graduate student in the room that is from an
engineering background. I can understand why many of my engineering friends might not be interested
when they first see the title of this course. But through my study this quarter, I want to prove that these
contents could benefit everybody and will create an impact for your whole life. Moreover, there are many
things I learned from this course that could be applied to my field of research. “
“What I gained from active engagement and participation in this course was a constant
energy to do the work. While often tired or stressed from the regular grind of the quarter, I never
dreaded coming to class or having these conversation, despite the conversations at time being so
hard and so heavy. I felt accountable to my peers and my own learning, and found direct, specific
meaning to my own life and work in ways I rarely do in other classes.”
“Last week I had an epiphany that greatly increased my motivation to be in grad school, largely catalyzed
by this course. The conversation about equality happening at UW is deeper than I have seen in other
places I have been. And it is spreading to departments that have poor track records in equality. I feel
very lucky to be here right now. This course provided an opportunity to deepen my own involvement in
the conversation and it represents something that I can pass on to my peers and focus on during my
professional development.”
“Thank you so much for offering this course. You have profoundly changed the way I look at the world
and myself. I will be forever grateful.”
“One thing I gained from my home group experience is that there is a definite need and desire for social
justice work within all academic areas, disciplines, and professional spaces. Having had the opportunity to
engage with folks from different areas across campus, it became evidently apparent that this facilitated
effort and work from the graduate school is very much needed and quite important at the University of
Washington.”
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“I very much appreciated the way that the instructors created a space which encouraged participants to
build trusting relationships with each other, for example, by explicitly acknowledging that we are all on
diﬀerent parts of our own trajectories and asking just that we bring our best selves. The result was an
environment and set of relationships that made it much easier for us to learn from each other’s
experience and perspectives.”
“One thing that changed in me through this course that I will carry with me is a sense of my ongoing
learning. Despite being engaged in this work before coming to this class, I realize I nonetheless brought
an assumption that I would learn some “fixes.” What I gained instead was a deep and meaningful
understanding of the power of my own individual growth AND a sense that individual growth is a vital
step in larger community-based change. The more I build upon my own learning of issues with equity and
oppression, the more I can both contribute to my existing community and add to it.”
“My group members and I all came from different backgrounds and had different educational preparation
and experiences prior to the class, yet there was significant overlap in many of the social injustices that
we have observed in our classrooms. Many of us have had similar difficulties in engaging in
uncomfortable social interactions on issues related to race and inequity. This class provided a unique
opportunity to break down the silos that seem to help bolster the divisive and somewhat competitive
status quo on campus.”
“I appreciated the voice and presence of people of color in the classroom, including our instructors. Many
of the groups I was in throughout the quarter were primarily made up of people of color, which I found
refreshing. Further, because the readings were themed each week according to a different community or
social construct, it helped center the discussion in our small groups and engage with how
microaggressions are experienced by undocumented people, people with disabilities, women, queers, etc.
I appreciated this format because white supremacy is so pervasive when trying to talk about power,
privilege, and microaggressions in the classroom, leaving little space for other folks to engage with how to
challenge the privileges they experience. Being able to dialogue in small groups made up of people of
color and explore how our lives intersect with sex, gender, ability, class, and more was an affirming
experience folk of color don’t get a lot of in higher education.”
“Being a white person, I haven’t been in many settings where people have talked about racism. At first
I felt very hesitant about having a space where I was expected to engage in this taboo topic. I let the
fear that I would say something wrong hold me back at first. I tend to just observe when I am in a
new situation or group of people, but once I determined that this truly was a safe space I started just
talking. I tried to think about what I wanted to say and refrain from saying things I shouldn’t, but I
mostly just let myself talk and took responsibility when I messed up. I did my best to use this class as a
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“brave space,” to borrow a phrase from a friend. It was very helpful for me to have a place where I
could practice talking about racism. Now that I have had these conversations, I feel better prepared to
talk about racism, and the other isms, out in the real world.”
Odegaard Activing Learning Classroom. For Winter and Spring quarters we were in one of the Active

Learning Classrooms (ALC) in Odegaard Library. The ALC are “state of the art classrooms that are designed
to encourage student engagement and active learning”10. The room featured 7 tables that comfortably fits
9 movable seats each. Each table was connected to a 55-inch flat TV screen that projected class
PowerPoints, but also allowed students to hook up manually or wirelessly to do work. Given the large size
of the space, each table had a microphone to aid in projecting student responses during small group and
large group conversations11. The use of this classroom with its advanced technology positively contributed
to the success of the courses.

New course development. In the Fall, for their final project, one dyad created a whole course

sequence for undergraduates focused on environmental justice in their department (College of the
Environment). This proposal would not have been developed if not for this space and series. The
Associate Professor co-instructor assisted the dyad with refining their proposal following the conclusion of
the course. The course has been approved and will be taught in Winter 2017. The two students will be
co- instructors for the course and their department is providing support and mentorship along with the
Graduate School.

Invited talks and workshops. The impact of the course is affirmed by the fact that we have been asked
and invited to host several talks and workshops, internally and externally. Such workshops included:
Fall:


Evans School of Public Policy: Partnership for Community & Diversity in partnership with Pizza with

the Dean: A conversation on Implicit Bias

Winter
 Husky 100: Husky 100 Reviewer Implicit Bias Workshop
 Associated Students of the University of Washington: ASUW Hiring Committee Implicit Bias

Workshop

Summer
 The Martinez Foundation and Technology Access Foundation (TAF): Strategies for Recognizing and

Interrupting Microaggressions

10
11

http://www.lib.washington.edu/ougl/learning-spaces/active-learning-classrooms/FinalALCReportYear1.pdf
http://www.washington.edu/classroom/OUG+141
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Lessons Learned
This course series has provided several salient lessons that have important implications for sustaining and
growing this work.
Co-Teaching is a powerful way of engaging diversity, inclusion and equity. It provided the opportunity for
a seasoned professor and a doctoral student to use differing yet complementary teaching styles to push
participants past their comfort zone into a space of transformational change and effectively modelled
engaging difference.
Participants often identified that the content and discourse of the course series was not something that
was systematically engaged in their programs of study. Many also lamented about the paucity of diversity
content in their curriculum. Each course and the entire course series was impactful in gaining skills to
engage difference in respectful, challenging and dialogic ways that fostered connectivity. Also, these
courses addressed the multiple and intersectional realities of diversity—not just race/ethnicity.
We dedicated one session during the Spring quarter to discuss students’ opinions and experiences with
regards to the Race and Equity Initiative. Overwhelmingly, our participants expressed that:





They did not understand the broader purpose of REI
Many did not have a positive experience with REI
Could not see its impact
Identified the need for greater communication and transparency about the Initiative

Through course discussions, assignments, and evaluations, there is a clear message from participants—the
impactful course series provided a vital space that is deeply desired, needed, and valued.
Recommendations for the Future
The three quarter course series had many tangible benefits as noted in this report. In addition, the course
series also has real potential in growing leadership among graduate students, staff and faculty to be
resources to their home departments and to the broader University with regards to engaging difference
based on race/ethnicity, gender, sexual orientation, gender identification, abilities, immigration history, and
other intersecting identities and to advance equity.
A major consideration is the limited time of staff available to continue this important work. If resources
were available in terms of time and personnel, it would be powerful and transformative to continue to
develop this course series focusing on additional themes as well as returning to salient themes. However,
we do not envision the course series as currently implemented (one-unit across three quarters) as being
sustainable over time due to staff and budgetary considerations. Nevertheless, we strongly advocate that
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the Graduate School continue to offer a two quarter series in the coming years. There is a clear hunger
and critical need for dialogic space to engage diversity, equity, and difference across graduate programs
of study and across students, faculty and staff. Evident is the keen commitment among graduate
students, staff, and faculty who benefitted from sustained engagement with course content. Additionally,
we recommend that the courses should remain open to staff and faculty from all three UW campuses.
The fact that the structure and framework of the course series have been demonstrated to be effective
lessons the demands of course preparation on subsequent instructors.
We also recommend that the Graduate School provide opportunities for graduate students to dialogue with
speakers of the Equity and Difference Lecture series. This could be in the form of a pre or post lecture
conversation with the speaker or a small pre-talk lunch or dinner. This space would allow for graduate
students and invited speakers to dive deeper and critically engage in dialogue about diversity, equity, and
difference.
The intended goal of the Race and Equity Initiative was to begin, continue, and deepen conversations about
equity and race. We found that the course series allowed us to move beyond conversation. It opened up
a space to critically examine interpersonal and systemic issues within society, which is critical for
transformation to take place. Evidence highlights that various class projects and discussions led to
thoughtful possibilities and concrete actions to address structural gaps, needs, and concerns. This course
series provided depth and quality that is truly unique. We are grateful for the opportunity to initiate this
important course series and look forward to assisting in sustaining its efforts and impact.
Appendix A
Dr. David Stovall Post Event Survey
65 participants in attendance and 43 turned returned survey (66.1% response rate)
On a scale from 1 (strongly disagree) to 5 (strongly agree), how would you rate the following elements of this
talk:

1.
2.

3.

I learned more about this topic
than I previously knew.
This program has motivated me to
reconsider my attitudes toward this
topic.
The presenter challenged me to
think.

1
Strongly
Disagree

2
Disagree

3
Neutral

4
Agree

5
Strongly
Agree

2

1

3

14

23

2

1

3

8

23

1

9

31

2

14

4.

Based on my experience at this
event, I would recommend similar
events organized by the Graduate
School to a friend/colleague.

2

8

32

What is one thing that you are taking away from the talk today?



























How institutions or organizations forgot or purposively ignore the populations they want to serve but say
they are serving
I need to rethink the way I engage with antiracism activism at the university level
“on my own terms” (practice) because of the history/foundation of academia
I want to be more proactive about racial profile: I’m in STEM fields so have worked for racial diversity,
but did not consider how to bring my diversity work to work
Being intentional about the way we define diversity, inclusion, social justice…
Further questioning the structure and system of university, research, and activism
Reaffirmation
Motivational to hear his perspective about intentionality, activism, and asking specific questions to get at
the experiences of students and faculty
When I lead workshop, I will now use “a courageous speak”, not a safe space. It’s important to really
push and challenge folks around social justice and equity
The call to humanity in academic work or any institutional work
It reinforced my knowledge about this topic
Focus on humanity rather than
That I need to address my fear about challenging white supremacy in the classroom
People researching justice conditions will be pushed towards spaces outside their institutions towards
communities who challenge; find your allies
The affected have a more clear view of justice
OMFG Amazing!!!!
“why and for what” to keep looking for that connection in everything I do here
What is “divisive”?
Courageous space
That I need to build more community that affirms my humanity and space and thinking how my work
affirms others
That working for justice=reclaiming humanity
Pondering the point at which radical perspectives shift from progression in effect to tearing down people
who are trailbreakers-but not perfect from a radical perspective; i.e. perfect the enemy of the good
The need for creating “safe space” to talk about what takes courage to talk about
As a graduate student, you need to claim your own humanity by bridging the academia and the people
you truly care
Inspires me to reconsider the problem of power in school and how to transform it for our students
Reconsidering my own use of theory as a means to exclude/achieve recognition as “scholarly”
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Considering my work and research in the context of the community it’s about
Asking tough questions; connecting to community
Bring the work to communities I care about
Stay brave; get a better understanding of what the justice condition is for those I care about
Looking at how spaces are created for Black children to explore science & Tech
Clarity of purpose-for who and why do you do what you do
Dr. Stovall models a confident tenured professor occupying the space of academic freedom
The biggest this is language and context to talk with the leadership of the Evans school about equity
issues
Wonderful, powerful talk
Stay strong, defend by convictions and get together with similar minded people
That I may be right in thinking that everything I’m being taught is wrong.
Challenge systems of order that didn’t really want me here
Be clear about what you are doing in your work and how it connects to people you care about

What other conversations about equity and difference do you think the Graduate School should host?


















Aligning for purpose
How to address racist and sexist attitudes in the classroom
What does an intentional plan for transforming our campus around diversity and inclusion look
like?
Duplicitous presentations-Mini panels with 2-3 scholars
Lead conversation among white allies; Provide opportunity for “dominate culture” to speak to
issues of difference w/o diversity leader
Great speaker! Stovall was a great guest to bring to campus (no suggestions)
More on the theme of community efforts for knowledge creation, public science, and activism
Immigration and its effect on public health
Doing and practice (praxis)going beyond conversations and talks
Intersectionality of race, gender, disability, etc.
Talk about graduate students developing research agendas outside normative perspectives;
what is it like to operate on the margins?
More on revolution within academia 
All of them!;specific methodologies is always helpful
White privilege; putting the world into the classroom
Bring Crystal Flemming from Stony Brook!!!!
I would love for the Graduate School to give and continue giving a platform to those whose
voices are outside of the mainstream and to challenge the prevalent rhetoric in academia.
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More like this; more workshop[s that provide skills for interrupting oppression
How to be alliesbeyond just talking
Socioeconomic disadvantage perspectives
Is there any more talk on Asian American people? Not just in schools but also in job market.
Sometimes it seems to have equity in school but in jobs the marginalization is more severe.
How to narrow the gap?
Feminist thought in spaces of equity/social justice work
LBTGQ; Complicity at universities
School + community segregation
Mental health services
More ways to change the frame/meaning of justice and diversity, etc.
More about tension between “scholarship” & “ Activism”; strategies for addressing topics of
equity & race in the classroom, and assuring that its done in a way that is safe for students of
color
Bring him back!
Mores speakers like Dr. Stovall; social Justice; minority representation in the university
This was great. Loved everything about this. More on critical theory. More on challenging us to
challenge ourselves. More pushing the boundaries.
MORE CRITICAL RACE THEORY

Demographic Questions:
Are you a…?
Student : 30













International studies
School of Nursing: Community Health Nursing
School of Drama
Social Work
Political Science
Physics
College of the environment-School of Marine and Environmental affairs
iSchool
College of Education
Material Science and Engineering
English
Evans School of Public Policy
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Faculty: 5





Bioengineering- Engineering and Medicine
iSchool
College of education
Evans School of Public Policy







Q Center
CTL
Social work
College of the Environment
UAA

Staff: 8

Other: 1


Prospective student (Global Health)

How did you hear about this event?
Email: 29
Word of Mouth: 6
Facebook: 2
Other: 8








UW Bothell Faculty
Professor
Transgressions course
From a friend
Department listserv
Ada
Flyer
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Appendix B

Engaging Oppression Additional Readings
This a list of references on the topic of oppression. The list is split into 8 sections: 1. Oppression (theory
and practice); 2. Racial Oppression; 3. Sexuality & Oppression; 4. Whiteness, Privilege, Power, &
Oppression; 5. Feminism & Oppression; 6. Ability & Oppression; 7. Education & Oppression; and lastly 8.
Intersectionality & Oppression. This is by no means an exhaustive list, but rather it is a gathering of
seminal articles and books.
Oppression (theory and practice)
Avant, D. W., & Bracy, W. (2015). Teaching Note—Using Problem-Based Learning to Illustrate the
Concepts of Privilege and Oppression. Journal of Social Work Education, 51(3), 604-614.
Baldwin, J. A. (1980). The psychology of oppression. Contemporary black thought, 95-110.
Bauman, H. D. L. (2004). Audism: Exploring the metaphysics of oppression. Journal of Deaf Studies
and Deaf Education, 9(2), 239-246.
Bishop, A. (2002). Becoming an ally: Breaking the cycle of oppression in people. London: Zed Books.
Bohmer, S., & Briggs, J. L. (1991). Teaching privileged students about gender, race, and class
oppression. Teaching sociology, 154-163.
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Bulhan, H. A. (2004). Frantz Fanon and the psychology of oppression. Springer Science & Business
Media
Cudd, A. E. (2006). Analyzing oppression. Oxford University Press.
Deutsch, M. (2006). A Framework for Thinking about Oppression and Its Change. Social Justice
Research, 19(1), 7–41
Frye, M. (1983). Oppression
http://www.filosoficas.unam.mx/docs/327/files/Marilyn%20Frye,%20Oppression.pdf
Halabi, R., Sonnenschein, N., & Friedman, A. (2004) Liberate the oppressed and their oppressors:
Encounters between university students. In R. Halabi (Ed.)Israeli and Palestinian identities in
dialogue: The School for Peace approach. Piscataway, NJ: Rutgers University Press.
Hartman, A. (2003). Language as oppression: The English‐only movement in the united
states. Socialism and Democracy, 17(1), 187-208.
Harvey, J., & Harvey, J. (1999). Civilized oppression. Lanham, MD: Rowman & Littlefield Lorde, A.
(1984). Age, race, class, and sex. Sister outsider, 116.
Prilleltensky, I. (2003). Understanding, resisting, and overcoming oppression: Toward
psychopolitical validity. American journal of community psychology,31(1-2), 195-201.
Sidanius, J., & Pratto, F. (1993). The inevitability of oppression and the dynamics of social
dominance. Prejudice, politics, and the American dilemma, 173-211.
Sonn, C. C., & Green, M. J. (2006). Disrupting the dynamics of oppression in intercultural research and
practice. Journal of Community and Applied Social Psychology, 16(5), 337-346.
Tisdell, E. J. (1993). Interlocking systems of power, privilege, and oppression in adult higher
education classes. Adult Education Quarterly, 43(4), 203-226.
Valenzuela, A. (2010). Chapter 8: Uncovering Internalized Oppression. Counterpoints, 77-83.
Young, I.M. (2004). Oppression, privilege, and resistance: Theoretical perspectives on racism, sexism,
and heterosexism. Boston, MA: McGraw-Hill.
Racial Oppression
Blauner, B. (1972). Racial oppression in America. Harpercollins College Div.
Bonacich, E. (1993). Asian and Latino immigrants in the Los Angeles garment industry: an
exploration of the relationship between capitalism and racial oppression. Immigrant and
Entrepreneurship: Culture, Capital, and Ethnic Networks, 51-73.
Feagin, J. (2013). Systemic racism: A theory of oppression. Routledge.
Lorde, A. (1984). Age, race, class, and sex. Sister outsider, 116.
Nakano Glenn, E. (1985). Racial ethnic women's labor: The intersection of race, gender and class
oppression. Review of Radical Political Economics, 17(3), 86-108.
Omi, M. & Winant, H. (1994). Racial Formation in the United States: From the 1960s to the 1990s. New
York: Routledge.
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Phillips, N. L., Adams, G., & Salter, P. S. (2015). Beyond adaptation: Decolonizing approaches to
coping with oppression. Journal of Social and Political Psychology, 3(1), 365-387.
Pyke, K. D. (2010). What is internalized racial oppression and why don't we study it? Acknowledging
racism's hidden injuries. Sociological Perspectives,53(4), 551-572.
Sidanius, J., & Pratto, F. (2001). Social dominance: An intergroup theory of social hierarchy and
oppression. Cambridge University Press.
Smith, L. C., & Shin, R. Q. (2015). Negotiating the Intersection of Racial Oppression and
Heteronormativity. Journal of homosexuality, (ahead-of-print), 1-26.
Singh, A. A. (2013). Transgender youth of color and resilience: Negotiating oppression and finding
support. Sex Roles, 68(11-12), 690-702.
Sexuality & Oppression
Harper, G. W., & Schneider, M. (2003). Oppression and discrimination among lesbian, gay, bisexual,
and transgendered people and communities: A challenge for community
psychology. American journal of community psychology, 31(3-4), 243-252.
Lorde, A. (1984). Age, race, class, and sex. Sister outsider, 116.
Smith, L. C., & Shin, R. Q. (2015). Negotiating the Intersection of Racial Oppression and
Heteronormativity. Journal of homosexuality, (ahead-of-print), 1-26.
Singh, A. A. (2013). Transgender youth of color and resilience: Negotiating oppression and finding
support. Sex Roles, 68(11-12), 690-702.
Whiteness, Privilege, Power, & Oppression
White people explain why they feel oppressed: http://www.vice.com/read/white-people-told-mewhy-they-feel-they-oppressed-456?utm_source=vicetwitterus
Allen, A. (1998). Rethinking power. Hypatia, 13(1), 21-40.
Allen, T. W. (1994). The invention of the white race: The origin of racial oppression in AngloAmerica (Vol. 2). Verso.
Bohmer, S., & Briggs, J. L. (1991). Teaching privileged students about gender, race, and class
oppression. Teaching sociology, 154-163.
Case, K. (2013). Deconstructing privilege: Teaching and learning as allies in the classroom. Routledge.
Croteau, J. M., Talbot, D. M., Lance, T. S., & Evans, N. J. (2002). A qualitative study of the interplay
between privilege and oppression. Journal of multicultural Counseling and Development, 30(4),
239-258.
DiAngelo, R. J. (2006). My class didn't trump my race: Using oppression to face
privilege. Multicultural Perspectives, 8(1), 51-56.
Feagin, J.R. & Vera, H. (1995). White Racism: The Basics. New York: Routledge.
Guillaumin, C. (1995). Racism, Sexism, Power and Ideology. London: Routledge
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Halley, J., Eshleman, A., & Vijaya, R. M. (2011). Seeing white: An introduction to white privilege and
race. Rowman & Littlefield Publishers.
Hobgood, M.E. (2000). Dismantling Privilege: An Ethics of Accountability. Cleveland, OH: Pilgrim
Press.
Lucal, B. (1996). Oppression and privilege: Toward a relational conceptualization of race. Teaching
Sociology, 245-255.
Roediger, D. R. (1999). The wages of whiteness: Race and the making of the American working class.
Verso.
Sue, D. W. (2004). Whiteness and ethnocentric monoculturalism: making the" invisible"
visible. American Psychologist, 59(8), 761.
Sullivan, S. (2006). Revealing Whiteness: The Unconscious Habits of Racial Privilege. Indiana University
Press. 121–123
Twine, F.W. (2013). Geographies of Privilege. Routledge.
Young, I.M. (2004). Oppression, privilege, and resistance: Theoretical perspectives on racism, sexism,
and heterosexism. Boston, MA: McGraw-Hill.
Feminism & Oppression
Alinia, M. (2015). On Black Feminist Thought: thinking oppression and resistance through
intersectional paradigm. Ethnic and Racial Studies, 38(13), 2334-2340.
Barrett, M. (2014). Women's oppression today: The Marxist/feminist encounter. Verso Books.
Bartky, S. L. (1990). Femininity and domination: Studies in the phenomenology of oppression.
Psychology Press.
Collins, P. H. (1986). Learning from the outsider within: The sociological significance of black
feminist thought. Social problems, 33(6), S14-S32.
Cumsille, A., Egan, C., Klestorny, G., & Larrain, M. T. (1983). Triple Oppression: Immigrant Women in
the Labour Force. Union Sisters: Women in the Labour Movement.
Guillaumin, C. (1995). Racism, Sexism, Power and Ideology. London: Routledge
Lorde, A. (1984). Age, race, class, and sex. Sister outsider, 116.
Nakano Glenn, E. (1985). Racial ethnic women's labor: The intersection of race, gender and class
oppression. Review of Radical Political Economics, 17(3), 86-108.
Rogge, M. M., Greenwald, M., & Golden, A. (2004). Obesity, stigma, and civilized oppression. Advances
in nursing science, 27(4), 301-315.
Ability & Oppression
Abberley, P. (1987). The concept of oppression and the development of a social theory of
disability. Disability, Handicap & Society, 2(1), 5-19.
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Bauman, H. D. L. (2004). Audism: Exploring the metaphysics of oppression. Journal of Deaf Studies
and Deaf Education, 9(2), 239-246.
Charlton, J. I. (1998). Nothing about us without us: Disability oppression and empowerment. University
of California Press.
Hughes, B. (1999). The constitution of impairment: modernity and the aesthetic of
oppression. Disability & Society, 14(2), 155-172.
Marks, D. (1999). Dimensions of oppression: Theorising the embodied subject. Disability &
Society, 14(5), 611-626.
McDonald, K. E., Keys, C. B., & Balcazar, F. E. (2007). Disability, race/ethnicity and gender: themes of
cultural oppression, acts of individual resistance. American Journal of Community
Psychology, 39(2), 145-161.
Schriner, K. (2001). Disability and Institutional Change A Human Variation Perspective on
Overcoming Oppression. Journal of Disability Policy Studies,12(2), 100-106.
Education & Oppression
Arnot, M. (1982). Male hegemony, social class and women's education. Journal of Education, 64-89.
Bohmer, S., & Briggs, J. L. (1991). Teaching privileged students about gender, race, and class
oppression. Teaching sociology, 154-163.
De Lissovoy, N. (2008). Conceptualizing oppression in educational theory: Toward a compound
standpoint. Cultural Studies↔ Critical Methodologies, 8(1), 82-105.
Halabi, R., Sonnenschein, N., & Friedman, A. (2004) Liberate the oppressed and their oppressors:
Encounters between university students. In R. Halabi (Ed.)Israeli and Palestinian identities in
dialogue: The School for Peace approach. Piscataway, NJ: Rutgers University Press.
Hartman, A. (2003). Language as oppression: The English‐only movement in the united
states. Socialism and Democracy, 17(1), 187-208.
Schissel, B., & Wotherspoon, T. (2003). The legacy of school for Aboriginal people: Education,
oppression, and emancipation. Don Mills, Ont.: Oxford University Press.
Solorzano, D. G., & Yosso, T. J. (2002). Critical race methodology: Counter-storytelling as an analytical
framework for education research. Qualitative inquiry, 8(1), 23-44.
Solorzano, D. G., & Villalpando, O. (1998). Critical race theory, marginality, and the experience of
students of color in higher education. Sociology of education: Emerging perspectives, 211-224.
Valencia, R. R. (1997). Conceptualizing the notion of deﬁcit thinking. The evolution of deficit thinking:
Educational thought and practice, 19, 1.
Intersectionality & Oppression
Almaguer, T. (1975). Class, race and Chicano oppression. New England Free Press.
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Beckett, C., & Macey, M. (2001, August). Race, gender and sexuality: The oppression of
multiculturalism. In Women's Studies International Forum (Vol. 24, No. 3, pp. 309-319).
Pergamon.
Bonacich, E. (1993). Asian and Latino immigrants in the Los Angeles garment industry: an
exploration of the relationship between capitalism and racial oppression. Immigrant and
Entrepreneurship: Culture, Capital, and Ethnic Networks, 51-73.
Cumsille, A., Egan, C., Klestorny, G., & Larrain, M. T. (1983). Triple Oppression: Immigrant Women in
the Labour Force. Union Sisters: Women in the Labour Movement.
Guillaumin, C. (1995). Racism, Sexism, Power and Ideology. London: Routledge
Holvino, E. (2010). Intersections: The simultaneity of race, gender and class in organization
studies. Gender, Work & Organization, 17(3), 248-277.
Lorde, A. (1984). Age, race, class, and sex. Sister outsider, 116.
McDonald, K. E., Keys, C. B., & Balcazar, F. E. (2007). Disability, race/ethnicity and gender: themes of
cultural oppression, acts of individual resistance. American Journal of Community
Psychology, 39(2), 145-161.
Nakano Glenn, E. (1985). Racial ethnic women's labor: The intersection of race, gender and class
oppression. Review of Radical Political Economics, 17(3), 86-108.
Reay, D. (1998). Rethinking social class: Qualitative perspectives on class and
gender. Sociology, 32(2), 259-275.
Sacks, K. B. (1989). Toward a unified theory of class, race, and gender. American Ethnologist, 534550.
Toporek, R. L., & Liu, W. M. (2001). Addressing Race, Class, and Gender Oppression. The intersection
of race, class, and gender in multicultural counseling, 385.
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Appendix C

Engaging Transgressions Additional Readings
Transgressions (theory and practice)
Beckett, K., & Sasson, T. (2003). The politics of injustice: Crime and punishment in America. Sage
Publications.
Braithwaite, J. (2013). Inequality, Crime and Public Policy (Routledge Revivals). Routledge.
Browne-Marshall, G. J. (2013). Race, Law and American Society. Routledge.
Buckler, K., Unnever, J. D., & Cullen, F. T. (2008). Perceptions of injustice revisited: A test of Hagan et
al.'s comparative conflict theory. Journal of Crime and Justice, 31(1), 35-57.
Dorling, D. (2015). Injustice: Why social inequality still persists. Policy Press.
Elsner, A. (2006). Gates of injustice: The crisis in America's prisons. Prentice Hall.
Engel, R. S. (2005). Citizens' perceptions of distributive and procedural injustice during traffic stops
with police. Journal of Research in Crime and Delinquency, 42(4), 445-481.
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Folger, R. G. (Ed.). (2012). The sense of injustice: Social psychological perspectives. Springer Science &
Business Media.
Foust, C. R. (2010). Transgression as a mode of resistance: Rethinking social movement in an era of corporate
globalization. Lexington Books.

Gil, D. G. (2013). Confronting injustice and oppression: Concepts and strategies for social workers.
Columbia University Press.
Greenberg, J., & Cohen, R. L. (Eds.). (2014). Equity and justice in social behavior. Academic Press.
Kurihara, K. K. (2013). Monetary theory and public policy. Routledge.
Medina, J. (2012). The epistemology of resistance: Gender and racial oppression, epistemic injustice,
and the social imagination. Oxford University Press.
Opotow, S. (1990). Moral exclusion and injustice: An introduction. Journal of social issues, 46(1), 1-20.
Racial Transgressions
Coker, D. (2003). Foreword: Addressing the real world of racial injustice in the criminal justice
system. Journal of Criminal Law and Criminology, 827-880.
Gale, F., Bailey-Harris, R. J., & Wundersitz, J. (1990). Aboriginal youth and the criminal justice system:
the injustice of justice?. Cambridge University Press.
Henderson, M. L., Cullen, F. T., Cao, L., Browning, S. L., & Kopache, R. (1997). The impact of race on
perceptions of criminal injustice. Journal of Criminal Justice, 25(6), 447-462.
Tsosie, R. (2012). Indigenous peoples and epistemic injustice: Science, ethics, and human
rights. Wash. L. Rev., 87, 1133Zack, N. (2015). White Privilege and Black Rights: The Injustice of
US Police Racial Profiling and Homicide. Rowman & Littlefield.
Socioeconomic Status & Transgressions
Haines, W. W. (2001). Poverty: a worldwide form of injustice. International Journal of Social
Economics, 28, 861-878.
Lott, B., & Bullock, H. E. (2007). Psychology and economic injustice: Personal, professional, and political
intersections. American psychological association.
Pogge, T. (2007). Freedom from poverty as a human right: Who owes what to the very poor?. UNESCO.
Sexuality & Transgressions
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Gehi, P. S., & Arkles, G. (2007). Unraveling injustice: Race and class impact of Medicaid exclusions of
transition-related health care for transgender people. Sexuality Research & Social Policy, 4(4),
7-35.
Majd, K., Marksamer, J., & Reyes, C. (2009). Hidden injustice: Lesbian, gay, bisexual, and transgender
youth in juvenile courts. Equity Project.
Noga-Styron, K. E., Reasons, C. E., & Peacock, D. (2012). The last acceptable prejudice: an overview of
LGBT social and criminal injustice issues within the USA. Contemporary Justice Review, 15(4),
369-398.
Gender & Transgressions
Cotter, A. M. M. (2004). Gender Injustice. Ashgate.
Hoff, J. (1991). Law, gender, and injustice: A legal history of US women. NYU Press.
Kappen, D. M., & Branscombe, N. R. (2001). The effects of reasons given for ineligibility on perceived
gender discrimination and feelings of injustice. British Journal of Social Psychology, 40(2), 295313.
Okin, S.M. (1994). Political liberalism, justice, and gender. Ethics 105(1), 23-43.
Immigration & Transgressions
Bankston, C. L. (2014). Punishing Immigrants: Policy, Politics, and Injustice.Contemporary Sociology:
A Journal of Reviews, 43(4), 547-548.
Cruz, E. H. (2005). Double the Injustice, Twice the Harm: The Impact of the Board of Immigration
Appeal's Summary Affirmance Procedures. Stanford Law & Policy Review, 16, 481.
Kubrin, C. E., Zatz, M. S., & Martinez, R. (2012). Punishing immigrants: Policy, politics, and injustice.
NYU Press.
Education & Transgressions
Anyon, J. (2014). Radical possibilities: Public policy, urban education, and a new social movement.
Routledge.
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Leydens, J. A. (2013). Integrating social justice into engineering education from the margins:
Guidelines for addressing sources of faculty resistance to social justice education.
In Engineering education for social justice (pp. 179-200). Springer Netherlands.
Power, S., & Taylor, C. (2013). Social justice and education in the public and private spheres. Oxford
Review of Education, 39(4), 464-479.
Pretsch, J., Ehrhardt, N., Engl, L., Risch, B., Roth, J., Schumacher, S., & Schmitt, M. (2015). Injustice in
school and students’ emotions, well-being, and behavior: A longitudinal study. Social Justice
Research, 1-20.
Sleeter, C. E. (2013). Power, teaching, and teacher education: Confronting injustice with critical
research and action. New York, NY: Peter Lang.
Health & Transgressions
Carel, H., & Kidd, I. J. (2014). Epistemic injustice in healthcare: a philosophial analysis. Medicine,
Health Care and Philosophy, 17(4), 529-540.
Deaton, A. (2013). What does the empirical evidence tell us about the injustice of health
inequalities. Inequalities in health: concepts measures, and ethics, 263-281.
Levy, B. S., & Sidel, V. W. (2013). Social injustice and public health. Oxford University Press.
Intersectionality & Transgressions
Cole, D. (2000). No equal justice: Race and class in the American criminal justice system. The New
Press.
Cruz, E. H. (2005). Double the Injustice, Twice the Harm: The Impact of the Board of Immigration
Appeal's Summary Affirmance Procedures. Stanford Law & Policy Review, 16, 481Downey, L.
(1998). Environmental injustice: Is race or income a better predictor?. Social Science
Quarterly, 766-778.
Freeman, H. P. (2004). Poverty, culture, and social injustice: determinants of cancer disparities. CA: A
Cancer Journal for Clinicians, 54(2), 72-77.
Gehi, P. S., & Arkles, G. (2007). Unraveling injustice: Race and class impact of Medicaid exclusions of
transition-related health care for transgender people. Sexuality Research & Social Policy, 4(4),
7-35.
Hagan, J., & Albonetti, C. (1982). Race, class, and the perception of criminal injustice in
America. American Journal of Sociology, 329-355.
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Hoff, J. (1991). Law, gender, and injustice: A legal history of US women. NYU Press.
Johnson, P. C. (1995). At the intersection of injustice: Experiences of African American women in
crime and sentencing. Am. UJ Gender & L., 4, 1.
MacDonald, J., Stokes, R. J., Ridgeway, G., & Riley, K. J. (2007). Race, neighbourhood context and
perceptions of injustice by the police in Cincinnati. Urban Studies, 44(13), 2567-2585.
Medina, J. (2012). The epistemology of resistance: Gender and racial oppression, epistemic injustice,
and the social imagination. Oxford University Press.
Taylor, V. (1997). Economic gender injustice: The macro picture. Agenda 13(33) 9-25.
Woolard, J. L., Harvell, M. P. P., & Graham, P. D. (2008). Anticipatory injustice among adolescents: Age
and racial/ethnic differences in perceived unfairness of the justice system. Behavioral Sciences
and the Law, 26(2), 207.

Additional sources
A personal history of Islamophobia: http://www.vox.com/2016/1/15/10767904/islamophobiaimmigrant-america
The steep costs of keeping juveniles in adult prisons:
http://www.theatlantic.com/education/archive/2016/01/the-cost-of-keeping-juveniles-in-adultprisons/423201/
Question of Class: http://www.historyisaweapon.com/defcon1/skinall.html
The logic of stupid poor people: https://tressiemc.com/2013/10/29/the-logic-of-stupid-poorpeople/
Spent: http://playspent.org/
Spent is an online game about surviving poverty and homelessness created by ad agency McKinney
for pro bono client Urban Ministries of Durham (UMD), whose mission "is to provide food, clothing,
shelter and supportive services to neighbors in need".[1] Players must make the difficult decisions
necessary to live for one month on $1,000, often having to choose between equally disagreeable
options. The dilemmas they face represent those that bring people to places like UMD: Do you make
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a healthy meal or keep the lights on? Cover the minimum on your credit cards or pay the rent? Hope
your sick daughter gets better on her own or risk your job by leaving early to take her to the doctor?
Let your son play in the after-school sports league or save the money needed for his uniform?"
TED Talk Jay Smooth “How I stopped worrying and learned to love discussing race” :
http://www.illdoctrine.com/2011/11/my_tedx_talk_how_i_stopped_wor.html
Radical Gentry: Activism and displacement: https://radfag.com/2015/09/16/radical-gentry-therole-of-black-brown-queer-activism-in-displacement/

Appendix D

Engaging Microaggressions Additional Readings
Balsam, K.F., Molina, Y., Beadnell, B., Simoni, J., & Walters, K. (2011). Measuring multiple minority
stress: the LGBT People of Color Microaggressions Scale. Cultural Diversity and Ethnic
Minority Psychology, 17(2), 163-174.
Boysen, G. A. (2012). Teacher and student perceptions of microaggressions in college
classrooms. College Teaching, 60(3), 122-129.
Capodilupo, C.M., Nadal, K.L., Corman, L., Hamit, S., Lyons, O., & Weinberg, A. (2010). The
manifestation of gender microaggressions. In D.W. Sue (Ed.), Microaggressions and
marginality: Manifestation, dynamics, and impact (pp. 193-216). New York: Wiley & Sons.
Dávila, B. (2015). Critical race theory, disability microaggressions and Latina/o student experiences
in special education. Race Ethnicity and Education, 18(4), 443-468.
Gomez, M. L., Khurshid, A., Freitag, M. B., & Lachuk, A. J. (2011). Microaggressions in graduate
students’ lives: How they are encountered and their consequences. Teaching and teacher
education, 27(8), 1189-1199.
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Gonzales, L., Davidoff, K. C., Nadal, K. L., & Yanos, P. T. (2015). Microaggressions experienced by
persons with mental illnesses: An exploratory study. Psychiatric rehabilitation journal, 38(3),
234.
Huber, L. P. (2011). Discourses of racist nativism in California public education: English dominance
as racist nativist microaggressions. Educational Studies, 47(4), 379-401.
Keller, R.M., & Galgay, C.E. (2010). Microaggressions experienced by people with disabilities in US
society. In D.W. Sue (Ed.),Microaggressions and marginality: Manifestation, dynamics, and
impact (pp. 241–268). New York: Wiley & Sons.
Nadal, K.L. (2011). The Racial and Ethnic Microaggressions Scale (REMS): Construction, reliability,
and validity. Journal of Counseling Psychology, 58(4), 470–480.
Nadal, K. L. (2013). That's so gay! Microaggressions and the lesbian, gay, bisexual, and transgender
community. American Psychological Association.
Nadal, K.L., Escobar, K.M., Prado, G., David, E.J.R. & Haynes, K. (in press). Racial microaggressions and
the Filipino American Experience: Recommendations for counseling and
development. Journal of Multicultural Counseling and Development.
Nadal, K.L., Griffin, K. E., Hamit, S., Leon, J., Tobio, M., & Rivera, D.P. (in press). Subtle and overt forms
of Islamophobia: Microaggressions toward Muslim Americans. Journal of Muslim Mental
Health.
Nadal, K.L, Griffin, K.E., Wong, Y., Davidoff, K., & Davis, L. (2012). The impact of racial
microaggressions on physical health and functioning. Manuscript under review.
Nadal, K.L., Griffin, K.E., Wong, Y., Hamit, S., & Rasmus, M. (2012). Racial microaggressions and
mental health: Counseling clients of color. Manuscript under review.
Nadal, K.L. Issa, M., Leon, J., Meterko, V., Wideman, M., & Wong, Y. (2011). Sexual orientation
microaggressions: “Death by a thousand cuts” for lesbian, gay, and bisexual youth. Journal of
LGBT Youth, 8(3), 1-26.
Nadal, K. L., Mazzula, S. L., Rivera, D. P., & Fujii-Doe, W. (2014). Microaggressions and Latina/o
Americans: An analysis of nativity, gender, and ethnicity. Journal of Latina/o Psychology, 2(2),
67.
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Nadal, K.L., Skolnik, A., & Wong, Y. (2012). Interpersonal and systemic microaggressions:
Psychological impacts on transgender individuals and communities. Journal of LGBT Issues in
Counseling, 6(1), 55-82.
Rivera, D.P., Forquer, E.E., & Rangel, R. (2010). Microaggressions and the life experience of Latina/o
Americans. In D.W. Sue (Ed.), Microaggressions and marginality: Manifestations, dynamics, and
impact (pp. 59-84). New York: Wiley & Sons.
Sue, D.W. (2010). Microaggressions in everyday life: Race, gender, and sexual orientation. New York:
Wiley & Sons.
Sue, D.W., Bucceri, J., Lin, A.I., Nadal, K.L., & Torino, G.C. (2007). Racial microaggressions and the
Asian American experience.Cultural Diversity and Ethnic Minority Psychology, 13(1), 72-81.
Sue, D.W., Capodilupo, C.M., Torino, G.C., Bucceri, J.M., Holder, A.M., Nadal, K.L., & Esquilin, M. . (2007).
Racial microaggressions in everyday life: Implications for counseling. The American
Psychologist, 62(4), 271-286.
Sue, D.W., Nadal, K.L., Capodilupo, C.M., Lin, A.I., Rivera, D.P., & Torino, G.C. (2008). Racial
microaggressions against Black Americans: Implications for counseling. Journal of Counseling
and Development, 86(3), 330-338.
Sue, D. W. (Ed.). (2010). Microaggressions and marginality: Manifestation, dynamics, and impact. John
Wiley & Sons.
Additional sources
Allies and Microaggressions: https://www.insidehighered.com/advice/2016/04/13/how-be-allysomeone-experiencing-microaggressions-essay?src=SocialMediaFB
Claudia Rankine on Microaggressions, Racism and White Privilege:
https://www.theodysseyonline.com/claudia-rankine-microaggressions-racism-white-privilege
I recorded the racist things people did to me for 2 weeks—and here’s the result:
http://everydayfeminism.com/2016/04/recording-racism/
Self care tips: http://everydayfeminism.com/2016/04/self-care-for-woke-folks/
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Dear White America: You are all responsible for Trump
http://everydayfeminism.com/2016/04/self-care-for-woke-folks/
Linking Imposter syndrome with gender microaggressions:
https://modelviewculture.com/pieces/how-the-rhetoric-of-imposter-syndrome-is-used-to-gaslightwomen-in-tech
The war on microaggressions: has it created a victimhood culture on campuses?
https://www.washingtonpost.com/news/morning-mix/wp/2015/10/28/the-war-over-wordsliterally-on-some-american-campuses-where-asking-where-are-you-from-is-a-microaggression/
GLAAD launches trans microaggressions photoessay: http://www.glaad.org/blog/glaad-launchestrans-microaggressions-photo-project-transwk
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