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BACKGROUND 
 
Each year the Student Regent is given the opportunity to choose a particular 
aspect of the student experience to highlight and to present to the Board at its May 
or June meeting. Daniela H. Suarez, the 2019-20 Student Regent, has chosen to 
present key findings from 2019-2020 UW Seattle Undergraduate Retention and 
Graduation Study (https://www.washington.edu/assessment/oea_retention_2019/), 
First Year Experience Mapping Project 
(https://fyp.washington.edu/site/assets/files/10895/fye_mapping_presentation_wit
h_notes.pdf), and initiatives that foster a sense of belonging and increase student 
wayfinding. 
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Agenda 

Topic Presenter

Student Perspective Regent Suarez 

Key findings from UW Seattle 
Undergraduate Retention and Graduation 

Study 2019

Sean Gehrke, Director of Office of 
Educational Assessment 

Meta Majors Outlook Phil Reid, Vice Provost for Academic and 
Student Affairs 

Advising & Co-Curricular Mapping Michaelann Jundt, Associate Dean 
Undergraduate Academic Affairs

Areas of Consideration Ed Taylor, Dean and Vice Provost for 
Undergraduate Academic Affairs 
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➔How do students currently navigate throughout the University of 
Washington?

➔What challenges do students encounter?
➔What are possible initiatives and levers could the University utilize to 

increase student wayfinding and fostering community? 

*limited to Seattle campus data but reflects tri-campus trends*

Goals
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Student Experience through the 
lens of First-Year Experience 
Mapping Project

Daniela H. Suarez , Student Regent 

FYE Mapping Project: Dr. Cassady Glass Hastings, 2019
http://fyp.washington.edu/fyemapping
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What were the most positive parts of your first-year experience?

NOTE: Percentage of students who ranked item in their top 3 most positive experiences
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What were the most challenging parts of your first-year experience?

NOTE: Percentage of students who ranked item in their top 3 most challenging experiences
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Transfer Student 

STUDENT IS MAJOR READY  
BUT CONCERNED ABOUT 
GAINING ENTRANCE INTO 
CAPACITY CONSTRAINED 
MAJOR IN SPRING QUARTER

FAMILY OBLIGATIONS  
REQUIRE FREQUENT 
TRIPS HOME (3 HOURS 
AWAY)

EXCITED TO ENGAGE WITH 
FACULTY IN FIELD OF STUDY. 
HIGHER EDUCATION SYSTEM 
DOES NOT REWARD 
INVESTMENT IN 
UNDERGRADUATE EDUCATION 
AND MENTORSHIP

FOUND COMMUNITY 
WITHIN DEPARTMENT, 
BEGAN FORGING 
FRIENDSHIPS 

EAGER TO TAKE ADVANTAGE OF 
EXTRACURRICULAR EXPERIENCES, BUT 
MANY REQUIRE EXTENSIVE PLANNING , 
MOST DO NOT ACHIEVABLE WITHIN TWO 
YEAR GRADUATION PLAN 
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UW Seattle Undergraduate Retention 
and Graduation Study 2019

Sean Gehrke,  Director of Office of Educational 
Assessment 
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Mixed-methods study answering two research 
questions: 

1. What student demographic and academic 
characteristics are associated with their retention 
and graduation?

2. What do students from some of UW’s most 
underserved groups identify as key challenges and 
contributors to their success?

2019 UW Seattle Undergraduate 
Retention and Graduation Study 
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While UW can generally boast high retention and 
graduation rates, analyses reveal persistent gaps 
for underserved students, including:

○ American Indian/Alaska Native students
○ First-generation students
○ Pell-eligible students
○ Students from rural communities

2019 UW Seattle Undergraduate 
Retention and Graduation Study 
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Declaring a major early relates to retention and 
graduation, potentially speaking to the power of 
developing an academic sense of belonging

○ 17% more likely to return after the first year
○ 12% more likely to graduate within five years
○ 14% more likely to graduate within six years

2019 UW Seattle Undergraduate 
Retention and Graduation Study 
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Students revealed challenges related to the large 
university and competitive majors:

○ It is “easy to feel lost or isolated…”
○ I was “adjusting on my own, figuring out how to do things 

and how to talk to my advisors and really, you know, get to 
where I want to be.”

○ Competition for resources is high, leading to a “cut-throat” 
culture

2019 UW Seattle Undergraduate 
Retention and Graduation Study 
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Key supports to student success include:

○ Advisors
○ Structured academic support programs
○ Engagement and social support

2019 UW Seattle Undergraduate 
Retention and Graduation Study 
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Meta Majors 

Phil Reid,  Vice Provost for Academic and Student Affairs 
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● Meta majors represent broad areas of academic interest, and are limited 
in number so that they are easily differentiated and understood by 
audiences unfamiliar with university hierarchy and organization.

● Example from Colorado State: 

Meta Majors 
A-13.1/206-20 

6/11/20 
Page 15 of 20 



Meta Majors are useful for:

● Exploration of UW academic programming by prospective students (both first-year 
and transfer students).

● A starting point for admitted students to explore degree programs.

● An entry point for advisers to help students in their search of majors and degrees.

● A tool for employing area of interest in strategic enrollment management.

● Promote student sense of belonging.

Meta Majors 
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Advising & 
Co-Curricular Mapping 

Michaelann Jundt
Associate Dean, Undergraduate Academic Affairs 

Bothell Co-Curricular Mapping Project : Dr. Cinnamon Hillyard, 2020
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Advising & Co-Curricular Mapping 
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Areas of Consideration and 
Questions

Ed Taylor,  Vice Provost/Dean Undergraduate 
Academic Affairs 
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1. Academic Journey 
◆ Support the exploration and implementation of Meta-Majors and creation of 

tools that help meaningfully structure a students’ academic and personal 
journey

2. Departments and School Engagement 
◆ Continue efforts to create academic communities with in-major students and 

pre-majors students
◆ Understand that given that students greatly benefit from structured academic 

support programs and advising, future budget considerations should consider 
these programs vital to the student experience and navigation at UW

3. Impacts of COVID-19 
◆ Explore how navigation and the “Husky Experience” will need to adapt 

Areas of Consideration

A-13.1/206-20 
6/11/20 

Page 20 of 20 



 

 

 
UW Seattle Undergraduate Retention and Graduation Study 2019 

Research Brief 

Prepared by Sean Gehrke, Ph.D., Director of the Office of Educational Assessment  
For Regent Daniela Suarez 

UW Board of Regents Meeting – June 11, 2020 
 
This research brief summarizes the results of the 2019 UW Seattle Undergraduate Retention and 

Graduation Study, conducted by the Office of Educational Assessment (OEA) and supported by the Office 

of Minority Affairs & Diversity and the Division for Student Life at the University of Washington. This 

research was conducted as a follow-up to the first UW Seattle Retention and Graduation study conducted 

in 2014 (Beyer et al., 20140) and answered the following research questions: 1) What student 

demographic and academic characteristics are associated with their retention and graduation, and 2) 

What do students from some of UW’s most under-served groups identify as key challenges and 

contributors to their success? We relied on data gathered and analyzed through the following methods: 

1) quantitative analysis of institutional data to identify factors related to students’ retention and 

graduation, and 2) student focus groups to identify challenges/barriers and contributors to success for 

students with persistent equity gaps in retention and graduation. 

Analysis of Institutional Data 
The population for this study consisted of 69,044 undergraduate students who entered UW during fall 

quarters from 2008 to 2016; 54,357 were first-time first-year (FTFY) students, and 14,687 were transfer 

students. Demographic and academic information for these students was gathered from UW student 

databases. These included sex, race/ethnicity, home geography (i.e., WA state residency and urban/rural 

county classifications), financial need and aid, first generation status, veteran status, prior academic 

performance (i.e., GPA and standardized scores on college entrance exams), academic interest/intent (as 

expressed at time of application), Office of Admissions application scores, and declared major status after 

the first quarter.  

Utilizing a combination of descriptive statistics and logistic regression analyses, we examined the 

relationship between the variables listed above and retention and graduation. UW Seattle’s most recent 

84% six-year graduation rate is high relative to its peers, but these rates vary for different groups of 

students. Therefore, it is critical to examine disaggregated rates in order to identify inequities in 

educational experience (Bensimon, 2005). We examined disaggregated retention and graduation rates to 

identify these potential inequities before relying on logistic regression to examine the statistical 

relationships of all of these student characteristics to retention and graduation, which allowed us to 

explore the relative contribution of each of them in predicting whether or not a student is retained and 

graduates.  

Table 1 lists the summary of regression analyses highlighting which factors increase or decrease the 

likelihood of retention/graduation for first-time, first-year students.1  

                                                           
1 Results for transfer students can be found in the full report. 
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UW Seattle Undergraduate Retention and Graduation Study 2 
Research Brief 

Table 1: Summary of Key Findings from Analysis of Institutional Data a 

 1 Year Retain 2 Year Retain 4 Year Grad 5 Year Grad 6 Year Grad 

African American X     
American Indian/Alaska Native (X) (X) (X) (X) (X) 
Asian X X  X X 
Caucasian   X X X 
Hawaii/Pacific Islander      
Hispanic X X (X)   

WA resident X X  X X 
Large fringe metro b (X) (X)  (X) (X) 
Medium metro b (X) (X) (X) (X) (X) 
Rural area b (X) (X) (X) (X) (X) 
International b X X X X X 

Pell grant eligibility   (X) (X) (X) 
Washington College Grant X X  X X 
Subsidized Stafford loan (X) (X)    
Unsubsidized Stafford loan (X) (X) (X) (X) (X) 
First generation college student (X) (X) (X) (X) (X) 
Entry GPA X X X X X 
College Entrance Exams  X (X)   
AP/IB credits X X X X X 
Transfer credits (X) (X) X X X 

STEM Major Interest (X)  (X) (X) (X) 

Declared Major 1st Quarter X X X X X 

NOTES: a X signifies statistically significant increased likelihood of retention/graduation, (X) signifies statistically 
significant decreased likelihood of retention/graduation; b Likelihood of retention increased or decreased in 
relation to students from the most urban counties 

 

Full results and explanations of these different variables can be found in full report. For the purpose of 

this brief, I highlight a key purpose research, which was to identify students for whom gaps in retention 

and graduation persisted across the analyses. The gold rows in Table 1 indicate students for whom this 

was true – American Indian/Alaska Native students, students from rural counties, Pell-eligible students, 

and first generation college students. Figure 1 shows one-year retention and four-year and six-year 

graduation rates for these groups relative to the overall UW averages, illustrating the gaps for these 

students (differing from one to as many as 15 percentage points). Additionally, I highlight the relative 

importance of declaring a major within the first quarter on retention and graduation, which I discuss in 

the conclusion on page 6. 
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In the intervening years since the UW Undergraduate Retention and Graduation Study 2014, concerted 

effort and resources have been put toward trying to improve retention and graduation rates at UW. A 

cursory glance at UW Profiles (OPB 2019a; 2019b) will reveal that modest improvements are being made 

in these rates, and this is no doubt due to these efforts. However, our analyses reveal that equity gaps 

still exist. Three of the primary groups identified in 2014 as not persisting and graduating at the same rate 

as their peers – American Indian/Alaska Native, Pell-eligible, and first generation students – continue to 

experience some of the largest effects of inequities in remaining at and earning a degree from UW.  

Trying to close these gaps in this time would be challenging, especially as we consider the systemic 

inequities inherent in the broad educational system for students from under-represented minorities, who 

have financial need, and/or are the first in their families to come to college. The same is true for newly 

identified rural students. We further want to emphasize that we do not view these persistent gaps as 

indicators of deficits within these students. Rather we view these findings as evidence of systemic barriers 

within the larger education system and the need for more support and intervention at the university-level 

to ensure these students can thrive. Given the persistent gaps, it seems that more concerted efforts need 

to be made to specifically address the needs of these students.  

Student Focus Groups 
The findings from our institutional analysis informed the research design to answer our second research 

question, which focused on identifying challenges these students face, as well as things that can facilitate 

their success. We recruited 19 students from the four groups listed above via email invitations to 

participate in hour-long, structured focus groups led by an OEA researcher. The recruitment period ran 

for two weeks in early May, and the hour-long focus groups occurred between May 28 and June 3, 2019.  

Student Challenges 
Students in the focus groups identified several challenges that were common across at least some of the 

groups as evidenced in Table 2. These included challenges stemming from UW being a large university, 

competitive majors, finances, mental health struggles, and academic challenges. Since table 2 lists 

summaries of these challenges, I utilize space in this research brief to highlight student voices within some 

of these challenges: 

Table 2: Distribution of Challenges Faced by Focus Group 
Challenges First Gen AI/AN Pell Rural 

Large university: Difficult to navigate; “easy to feel lost or 
isolated;” large class sizes in lower-level courses X X X X 

Competitive majors: Uncertainty; worries of wasted time 
and money if you do not get in; “I can’t change what I 
like;” competitive culture is a challenge 

X X X  

Finances: Struggles to meet basic needs   X X 
Mental health: Struggles with things like depression and 

addiction; feel lack of support or scarce resources to 
access 

  X X 

Academics: Feeling not prepared; quarter system moves 
quickly; lack of supports/resources outside of class    X 
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Large university: 

 It is “easy to feel lost or isolated” both from an academic and social standpoint. 

 From a first generation student perspective – “I don’t really have anyone like who understands 

the experience. Like no one in my family…So it was just kind of like adjusting on my own, figuring 

out how to do things and how to talk to my advisors and really, you know, get to where I want to 

be.” 

 Competition for resources is high, leading to a “cut-throat” culture 

Competitive majors: 

 Stress around uncertainty of getting into one’s major – “It’s like I’m coming here, but what if I 

don’t get into something I want to do? I can’t change what I like.” 

 Not knowing they need a Plan B, as there is no time to “try something out” if things fall through 

with their first choice in major. 

 On the necessity of needing support – “I would highly advise against taking a class without a study 

group and the social structure, because they’re very competitive and hard to do on your own.” 

 Advisors are key to these challenges – “It seems to be mostly a problem within like the big 

competitive majors, because I was originally interested in business. But trying to get into that 

major was really difficult, and then I decided it wasn’t worth my effort, and so I wanted to do 

something different. And so I found a lot more support from the academic advisors in the 

linguistics department and also American Indian studies…” 

Finances 

 Living on campus at UW viewed as a “privilege,” which few could afford as it is typically more 

expensive than living off campus 

 The potential for severe economic challenges – “I had friends who went hungry because they 

could either pay rent or they could eat and there was no in between for them…it’s just so 

expensive to live here. We are either studying or we’re working or we’re sleeping, and there’s 

nothing – like there’s nothing we can do.” 

Mental Health 

 Challenges arising from lack of resources or awareness of these resources – “I didn’t feel as if 

there was a lot of outreach towards making sure that I was doing well throughout the course of 

the year or even on like a daily basis; it would have been nice to have some sort of program [to] 

check up on you throughout the school year or yeah, schedule some sort of like weekly or even 

like check in with some sort of perpetual or long term advisor” 

 

Facilitators of Student Success 
Overall, students across focus groups described a wide array of resources (e.g., student organizations, 

tutoring, mental health resources) available to support students at the UW; however, there was a general 

perception that you have to be proactive and “actually put yourself out there” to take advantage of these 

myriad services. Similar to the challenges, Table 3 summarizes the key facilitators of success, and I 

highlight student voices for some of these facilitators below. 
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Table 3: Facilitators of Success by Focus Group 

 First Gen AI/AN Pell Rural 

Importance of Advisors: Advisors from across the 
university are crucial in helping students navigate 
academics 

X X X X 

Structured Academic Support Programs: Programs that 
provide set structure for students to receive academic, 
social, and career support 

X X X X 

Engagement and Social Support: Opportunities like clubs 
and organizations to connect and make friends from 
across the university; shared identity contributes to 
success of some of these supports 

 X X X 

Support and Advocacy related to Mental Health and 
Finances: Places and people who help students get 
support they need and advocate for them 

X  X  

 

Importance of advisors 

 A strong advising relationship was critical for students, and many possible options for advisors is 

key – “there’s like so many different advisors that we’re keeping track of, I feel like having like a 

broad range of advisors to choose from in itself is very important…Then you can kind of hone in 

on which one is best for you.” 

Structured academic support programs 

 The Instructional Center – “My first year was really bad. I had really bad grades in STEM classes, 

and I did not know how to study, and to have that as a free resource for me to have people to, 

you know, kind of reinforce what I learned was a good help, and it definitely helped raise my grade 

up.” 

 CAMP (College Assistance Migrant Program) – “They really made the university smaller, and it 

helped with my transition from high school coming from an under represented community, they 

really like helped with the transition, and like they helped me with a lot of connections. We did a 

lot of networking throughout that year. We did lots of field trips. A lot of work, I would say, similar 

to like high school work, and like making the portfolio, building your resume, all of those 

important things.” 

Engagement and social support 

 First Nations Student Organization – “For me, instrumental support that I’ve had for my time here 

has been within the First Nations…just kind of getting that ground work of surrounding myself as 

people like me so I can feel more at home.” 

Conclusion 
The full study report for the 2019 UW Seattle Undergraduate Retention and Graduation Study provides 

much more detailed description and analysis of the findings than this research brief does justice. OEA has 

generally been reluctant to offer many direct recommendations from this research, choosing rather to let 

those who set policy and support students use these findings to dictate possible new strategies. In campus 

conversations I have had with various groups, however, some specific things have become clear: 
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 We know the students who are continuously under-served as evidenced by their persistent gaps 

in retention and graduation; perhaps it is time to target specific interventions to these students 

as opposed to pursuing one-size-fits-all initiatives. 

 

 Challenges arising from competitive majors and navigating large universities are consistent for 

students. Findings related specifically to competitive majors suggest the need for pursuing 

pathways as an approach to student advising and support, helping students to see that their long-

term success and pursuit of their passions do not necessarily have to be tied to one specific major. 

 

 Our institutional data analysis also revealed that students who declare a major within the first 

quarter are more likely to be retained and graduate from UW than students who do not. This 

finding, coupled with focus group findings related to stress of finding a major and the importance 

of finding one’s home on campus, both academically and socially, point to the importance of 

helping students find their place at UW and develop a strong sense of belonging. Further 

expanding supports for students to do so can contribute to student success, including among 

those students we identified in our analysis who continue to be most under-served at the 

university. 
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“Meta   Majors”   Work   Plan  
 

Introduction .    The   use   of   “meta   majors”   or   general   areas   of   academic   interest   has   largely   been  
implemented   by   technical   and   community   colleges   as   a   tool   to   support   guided   student  
exploration   of   areas   of   academic   interest   (for   example,   Meta-Major   Academic   Pathways   as  
implemented   by   the   Florida   two-year   college   system:  
https://www.floridacollegesystem.com/students/programs/meta-major_academic_pathways.asp 
x ).    Recently,   a   significant   number   of   four-year   institutions,   including   some   UW   peers,   have  
implemented   degree   exploration   tools   to   help   students   explore   degree   options   grouped   within  
general   area   of   interest   (Appendix   A).    One   recommendation   from   the   strategic   enrollment  
management   task   force   on   communications   and   outreach   was   that   the   UW   explore   the   use   of  
area   of   interest   to   promote   the   following:  
 

● Exploration   of   UW   academic   programming   by   prospective   students   (both   first-year   and  
transfer   students).  

● A   starting   point   for   admitted   students   to   explore   degree   programs.  
● An   entry   point   for   advisers   to   help   students   in   their   search   of   majors   and   degrees.  
● A   tool   for   employing   area   of   interest   in   strategic   enrollment   management.  

 
Well   constructed    general   areas   of   academic   interest   for   the   UW   could   serve   as   a   foundational,  
low-level   taxonomy   that   can   easily   map   onto   existing   majors   and   degree   programs.    That   is,  
academic   area   of   interest   does   not   take   the   place   of   majors   nor   does   it   necessarily   reflect    an  
existing   structural   organizational   construct.    Instead,   it   serves   as   an   entry   point   for   exploration  
and   facilitates   the   discovery   of   academic   opportunities   by   applicants   and   pre-major   students   by  
conceptually   organizing   majors   and   degrees   via   approachable   universal   themes.    General   areas  
of   academic   interest   could   also   serve   as   a   way   for   admissions   to   consider   area   of   interest   when  
constructing   an   entering   class.    It   would   provide   a   way   for   applicants   to   describe   their   interests  
without   requiring   that   they   identify   specific   degree   programs,   many   of   which   they   have   no  
knowledge   of   before   their   arrival   at   the   UW.  
 
What   is   a   meta   major?     Meta   majors   represent   broad   areas   of   academic   interest,   and   are  
limited   in   number   so   that   they   are   easily  
differentiated   and   understood   by   audiences  
unfamiliar   with   university   hierarchy   and   organization.  
At   right   is   an   example   of   academic   areas   from  
Colorado   State   University   (CSU):  
 
This   example   has   much   in   common   with   definitions  
employed   by   other   universities.    First,   the   areas   of  
interest   are   very   broad   containing   many   degree  
programs   spanning   traditional   school/college  
structures.    Second,   they   are   few   in   number   such  
that   the   exploration   space   for   students   is   limited   and  
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easy   to   navigate.    Finally,   existing   degree   programs   can   be   mapped   onto   one   (or   more!)   of  
these   meta   majors.    This   last   point   is   illustrated   by   the   following   degree   program   description  
from   CSU:  
 

 
 
Notice   that   Communications   Studies   is   included   in   three   academic   interest   areas:    Arts,  
Humanities   and   Design   (orange   dot),   Global   and   Social   Sciences   (purple   dot),   and  
Organization,   Management,   and   Enterprise   (aqua   dot).    Appendix   A   provides   a   series   of  
hyperlinks   to   meta   major   sites   for   a   variety   of   universities.    The   CSU   example   illustrates   some  
underlying   goals   that   are   supported   by   areas   of   academic   areas   of   interest:  
 

● Make   degree   exploration   easier   for   students .    Many   students   have   some   idea   of   what  
they   are   interested   in   studying,   but   connecting   that   interest   to   the   diversity   of   degree  
options   available   to   them   is   a   significant   challenge.    General   academic   areas   of   interest  
serve   as   a   low-barrier   entry   point   for   students   to   begin   their   exploration   and   find   an  
academic   home.  
 

● Provide   “end   to   end”   guidance   for   students   and   their   academic   advisers .    General  
academic   areas   of   interest   are   in   a   language   that   is   easily   consumed   by   prospective  
students,   but   that   also   serves   them   when   they   arrive   at   the   UW   and   work   with   pre-major  
advising   to   find   an   academic   home.   
 

● Build   community .    By   identifying   a   general   area   of   interest,   students   are   also   providing  
insight   into   their   academic   identity   which   can   be   used   to   guide   students   to   communities  
supporting   that   identity.   
  

● Help   manage   enrollment .    Providing   students   with   information   on   the   many   ways   in  
which   their   academic   interest   map   onto   various   degree   programs,   one   increases   the  
probability   that   a   student   will   find   a   degree   program   to   call   “home”.    That   is,   the  
probability   of   matching   interest   with   opportunity   should   increase.  
 

● Assist   in   constructing   an   entering   class .    Although   faculty   governance   has   recently  
allowed   for   the   consideration   of   area   of   academic   interest   in   admission   to   the   UW,  
asking   applicants   to   provide   this   information   using   the   taxonomy   of   existing   degree  
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programs   is   problematic   at   best.    Applicants   will   know   of   a   few   degree   programs   at   best  
such   that   the   connection   between   intended   major   and   what   a   student   will   eventually  
major   in   is   tenuous   (at   best).    Asking   students   to   describe   their   general   area   of   interest   is  
a   more   reasonable   question   at   time   of   application.  
 

● Are   of   consequence .    General   academic   areas   should   allow   for   tracking   of   students  
from   entry   to   the   university   to   degree   program,   are   used   for   curricular   development   (for  
example,   introductory   exploration   courses),   and   should   be   able   to   map   onto   existing  
degree   programs   (as   opposed   to   being   an   unrelated   organizational   structure).  

 
One   can   think   of   the   journey   of   a   student   to   and   through   the   UW   as   consisting   of   discovery  
(interests   and   connection   to   degree   program),   development   (both   the   curricular   and  
co-curricular   journey   to   degree)   and   connection   (to   career).    Meta   majors   can   greatly   assist   in  
this   journey   as   summarized   in   the   graphic   below.  
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What   needs   to   be   done?     A   small   task   force   met   to   discuss   the   utility   of   meta   majors,   what   we  
would   hope   to   accomplish   if   implemented,   and   identify   a   few   good   examples   to   guide  
development   and   implementation.    The   purposes   served   by   meta   majors   outlined   above   were  
sufficiently   compelling   to   the   task   force   that   their   development   and   implementation   at   the   UW  
was   recommended.    Below   is   a   brief   outline   on   the   steps   required   for   development   and  
implementation.  
 

● Develop   a   definition   of   general   academic   areas   of   interest .    There   are   many  
examples   to   review   (Appendix   A),   but   there   are   a   few   guiding   principles   to   keep   in   mind:  

○ They   should   be   few   in   number   (ideally,   six   to   eight).  
○ Existing   degree   programs   should   map   directly   onto   the   academic   areas   of  

interest.    Degree   programs   can   map   onto   more   than   one   area,   but   must   map   on  
to   at   least   one.    However,   it   is   also   important   that   degree   programs   not   be   found  
in   numerous   academic   areas   of   interest   (the   program   search   functionality   in  
MyPlan   required   exploration   of   this   issue).  

○ They   should   be   in   a   language   that   is   easily   understood   by   prospective   students  
and   others   with   limited   to   no   knowledge   of   degree   programs.  

○ They   should   be   student   focused.  
 

● Map   existing   degree   programs   onto   general   academic   areas   of   interest.     The   idea  
of   this   step   is   to   make   sure   the   general   academic   areas   of   interest   do   map   onto   degree  
programs,   but   to   also   make   clear   the   relationship   between   the   two   and   that   general  
academic   areas   are   NOT   a   replacement   of   existing   degree   programs,   BUT   are   intended  
to   help   students   find   degree   programs.  
 

● Define   best   practices   for   exploration   of   general   academic   areas   of   interest .    Here  
comparison   to   peer   will   assist   in   defining   best   practices.    A   quick   review   of   institutions   in  
Appendix   A   by   the   previous   working   group   identified   the   following:  

○ Ease   of   navigation   (visual   versus   lots   of   text)  
○ Consistent   branding   (as   opposed   to   link   to   various   web   sites   of   different   look   and  

feel)  
○ General   academic   areas   lead   to   specific   degree   programs,   but   a   degree   program  

can   be   in   more   than   one   general   area.  
○ General   academic   areas   can   lead   to   academic   programming   such   as  

introductory   courses   or   FIGs.  
○ A   student   should   be   able   to   quickly   explore   a   specific   degree   program,   including  

a   description   of   the   degree   program   and   potentially   a   link   to   detailed   information  
(for   example,   a   “degree   map”   and   career/grad   school   prospects)  

○ The   language   used   to   describe   programs   should   be   accessible   and   consistent.  
○ Mobile   friendly,   or   adherence   to   responsive   design   principles.  
○ U.C.   Berkeley   (whiz-bang   presentation   of   search   results)   and   University   of   North  

Dakota   (consistent   branding)   stood   out   as   good   examples   of   best   practices   to  
potentially   incorporate.  
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At   the   end   of   this   step   you   should   have   some   idea   of   what   will   be   developed   in   this  
project.  

 
● Define   the   “scope”   of   the   project.      Through   consultation   with   UW-IT,   UMAC,   and  

others   develop   project   scope   that   enables   best   practices   as   incorporated   the   project  
defined   in   the   previous   step.    This   includes   identifying   the   resources   required   for  
development   and   implementation   including   technology,   communications,   and   change  
management   needs.  
 

● With   project   scope   in   hand,   determine   time   and   budget.     If   the   scope   is   well   defined,  
this   should   be   a   relatively   straightforward   process   taking   a   modest   amount   of   time.    Time  
and   budget   don’t   have   to   be   exact,   but   “ballpark”.  
 

● Explore   the   use   of   the   newly   defined   meta   majors   as   a   construct   for   a   new  
paradigm   for   university   admissions   and   enrollment.  

○ In   addition   to   supporting   student   exploration   and   pathways   into   majors,   meta  
majors   should   be   considered   as   a   campus-wide   mechanism   to   support   strategic  
enrollment   management   across   from   admissions   to   placement   into   major  

○ Meta   major   creation,   even   if   used   initially   only   as   a   vehicle   to   support   student  
advising   and   discovery   of   major,   should   take   into   account   how   meta   major  
creation   could   be   used   in   the   future   to   support   freshman   admissions  

○ In   addition   to   advising   pathways,   additional   structure   associated   with   meta   major  
may   be   considered   to   support   matching   student   demand   to   existing   areas   of  
opportunity   within   majors  

■ E.g.   students   could   be   admitted   into   the   UW   based   on   existing   capacities  
within   the   majors/degree   programs   associated   with   a   given   meta   major  

■ Student   transfer   between   meta   major   must   be   accounted   for/supported,  
but   it   may   need   to   be   regulated   to   balance   shifting   demand  
 

● Return   to   Provost   with   recommended   scope,   time,   and   budget   information   for  
resourcing   and   authority   to   proceed   with   development   and   implementation .  
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